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Summary of Learning outcomes and 
Resource sheets Theme 3

Learning 
opportunity

Learning outcomes Resource 
sheets

Warm-up To help pupils get to know each other.
To encourage pupils to make eye contact and concentrate.

 3.1

1 Overall learning outcomes 
30. I can take responsibility for my life, and know how to help myself believe that I 
can influence what happens to me.

Year 7 learning outcomes
I can explain some reasons why learning is important for me now and in the future.

3.2
 

2 Overall learning outcomes 
1. I know that I am a unique individual, and I can think about myself on many 
different levels (e.g. physical characteristics, personality, attainments, attitudes, 
values, etc.)
2. I can identify my strengths and feel positive about them. 

Year 7 outcomes
I know when and how I learn most effectively.
I know how to develop and extend my skills.  
I know how to use my strengths to help myself and others. 

3.3

3 Overall learning outcomes
1. I know that I am a unique individual, and I can think about myself on many 
different levels (e.g. physical characteristics, personality, attainments, attitudes, 
values, etc.).
6. I can reflect on my actions and identify lessons to be learned from them.

Year 7 learning outcomes
I can recognise how I attribute what happens to me. 
I can stop and reflect and use positive thinking to ensure a positive outcome. 

3.4

3.5

4 Overall learning outcomes
19. I can set goals and challenges for myself, set criteria for success and celebrate 
when I achieve them.

Year 7 learning outcomes
I can identify a goal in school. 
I can recognise when I have been successful and reached my goal. 

5 Overall learning outcomes
28. I can monitor and evaluate my own performance.
20. I can break a long-term plan into small, achievable steps. 

Year 7 learning outcomes
I can evaluate where I am in relation to a goal. 
I can identify ways to meet a goal. 
I can break down a goal into small parts. 

3.6
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Learning 
opportunity

Learning outcomes Resource 
sheets

6 Overall learning outcomes
21. I can anticipate and plan to work around or overcome potential obstacles. 
26. I can recognise barriers to achieving a goal and identify how I am going to 
overcome them. 

Year 7 learning outcomes
I can accept constructive criticism and modify my plan so that I meet my goal. 
I can identify some of the barriers to my completing a task or achieving a goal. 
I can identify some ways to overcome barriers to achieving my goal.

3.7

7 Overall learning outcome
19. I can set goals and challenges for myself, set criteria for success and celebrate 
when I achieve them.

Year 7 learning outcomes
I can set myself a new challenge help meet a group goal. 
I can identify success criteria for a group challenge. 

3.8

8 Overall learning outcome
26. I can identify barriers to achieving a goal and identify how I am going 
to overcome them.

Year 7 learning outcome
I can identify when I need help to overcome a barrier with my learning and 
know when and how to seek help.

9 Overall learning outcome
25. I can view errors as part of the normal learning process, and bounce back from 
disappointment or failure.

Year 7 learning outcomes
I can try again following a disappointment.
I can recognise the feelings associated with disappointment and can turn them 
into positive action.

10 Overall learning outcome
5. I can identify what is important for me and what I expect from myself, taking into 
account the beliefs and expectations that others (e.g. friends, family, school staff) 
have of me.

Year 7 learning outcomes
I am aware of the expectations other people have of me.
I can balance my expectations with the expectations of others.

3.9

11 Overall learning outcome
5. I can identify what is important for me and what I expect from myself, taking into 
account the beliefs and expectations that others (e.g. friends, family, school staff) 
have of me.

Year 7 learning outcomes
I can tell you the things that are important to me.
I can balance the demands made upon me.

3.10
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Learning 
opportunity

Learning outcomes Resource 
sheets

Review of 
the theme

Overall learning outcome
4. I recognise when I should feel pleased with, and proud of, myself and am able 
to accept praise from others.

Year 7 learning outcome
I can explain and celebrate my strengths and achievements.

3.11

Ideas for promoting motivation across the curriculum and in subjects
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Year 7 SEAL learning 
opportunities

Theme 3: Keep on learning!

Theme overview

This theme focuses primarily on two of the social and emotional aspects of learning: 
self-awareness and motivation. The theme provides opportunity for pupils to reflect upon 
themselves as individuals and to consider how and when they learn best within the larger 
and more complex learning environment of the secondary school. There is an emphasis on 
encouraging pupils to keep a balanced approach between the increased demands on their 
time and encouraging them to recognise the importance of goal-directed behaviour, optimistic 
thinking and taking responsibility for their own success and mistakes in reaching their goals. 

Intended learning outcomes for each learning opportunity are provided and these are listed in 
the introductory booklet alongside those identified within Primary SEAL for Years 5 and 6 and 
suggestions for development into Years 8 and 9.

Questions for reflection and enquiry

These questions are to encourage pupils to consider the concepts explored in the theme in 
depth, taking into account some of the complexities and ambiguities of real life. There are many 
ways to use them. They might provide the basis for discussion or for a community of enquiry. 
You might like to display them on the whiteboard or noticeboard and encourage pupils to record 
their thoughts.

• Can you be successful without a goal?

• If we had everything we wanted would that bring happiness?

• What would it be like if no one had a goal?
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Learning opportunities to explicitly promote the learning outcomes 
of the theme 

Starters, warm-ups and energisers

Resources

Resource sheet 3.1 ‘Find a pair’

To help pupils get to know each other

Throw the mime

The group will need to be sitting or standing in a circle to complete this warm-up game. Pupils 
should each think of one of their interests and devise a short mime to represent it. They should 
take it in turns to show their mime while the other members of the group try to memorise it. 

A volunteer starts the game by doing their own mime followed by the mime of another group 
member. This group member repeats their own mime and follows this with the mime of 
someone new. They repeat their mime and follow this with the mime of someone new. This 
should be repeated. 

To encourage pupils to make eye contact and concentrate

Me next?

Pupils should take it in turns to stand up, not in a planned and organised way round the circle 
but with anyone standing up at any time. However, the challenge is that the group should do this 
in silence and if two people move at once, the whole group has to sit down and start again. 

To mix up the group and organise random pairs and groups

There is a chair on my right

(This activity needs some sensitivity as some pupils will not be chosen – use it if you are 
confident the pupils are supportive of the needs of each other.)

There should be one more chair than there are people. The person who is sitting on the left of 
the empty chair should say:

‘There is a chair on my right and I would like … (name of another member of the group) to come 
and sit on it please.’ 

The named person should come and sit in the chair freeing up a new chair. This is repeated. 
This might be extended by group members giving a positive reason for their choice. For 
example, ‘There is a chair on my right and I would like … to come and sit on it please because 
I like the way …’.

Pairs

Give out the pair cards (Resource sheet 3.1). Pupils should not show each other their card 
and should find the person with the other object in the pair. They should do this without talking 
or showing each other their card.
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Learning opportunity 1: Elly, Steve and the silver creatures

Overall learning outcome 

I can take responsibility for my life, and know how to help 
myself believe that I can influence what happens to me.

Year 7 learning outcome

I can explain some reasons why learning is important for me 
now and in the future. 

Resources

Resource sheet 3.2 ‘Elly, Steve and the silver creatures’

Starter

This activity requires pupils to say words in turn so it will be easier to sit in a circle. Write the word 
‘Motivation’ in the middle of the whiteboard or flipchart. Pupils should take it in turns to say a 
word related to the word motivation. 

They might then create a group tableau show ‘motivation’. Explain that the theme is about self-
motivation. Construct a spider diagram or thought map around the word ‘motivation’ to show 
the class’s current understanding. 

The silver creatures

Read the Resource sheet 3.2. Ask the pupils to work in groups to identify some of the solutions 
to the problem. Encourage them to think of long-term solutions – something that will allow the 
creatures to become less reliant. The groups should take it in turns to present their ideas to the 
rest of the class (the silver creatures) who should ask questions. 

Listen to all the ideas and then ask each group in turn the following questions:

But what if this happens again?

What ideas would you have? 

Plenary

When the pupils have generated all the ideas they want, display the saying attributed to Lao Zi, 
the Taoist philosopher:

‘Give a man a fish and you feed him for a day. Teach him how to fish and you feed him 
for a lifetime.’ 

You might like to add

Teach him how to learn and …
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How well have the ideas generated addressed this?

Why is learning important? What are the most useful things you learn at school? 

Remind the group that if we are to reach our goals then learning and being an effective learner 
are of great importance – remind them of the silver creatures in the Elly and Steve story. These 
creatures were no longer actively learning and had become helpless. They couldn’t adapt to 
a new situation. 

Applying learning 

Ask the pupils to identify three things that they learn over the week that might help them if they 
were the silver creatures. Don’t forget to find some time during the week or in the next session 
for feedback about what the pupils learnt. 
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Learning opportunity 2: Have I got the skills I need to reach my goals?

Overall learning outcomes 

I know that I am a unique individual, and I can think about 
myself on many different levels (e.g. physical characteristics, 
personality, attainments, attitudes, values, etc.).

I can identify my strengths and feel positive about them. 

Year 7 learning outcomes

I know when and how I learn most effectively.

I know how to develop and extend my skills. 

I know how to use my strengths to help myself and others. 

Resources

Resource sheet 3.3 ‘How are you clever?’

Starter

Put out a range of activities that require different sorts of abilities, e.g. a Sudoku, a copying task, 
learning numbers in Italian, balancing bricks, making card houses, odd-one-out puzzles and 
so on. Organise these as a carousel. When choosing these activities you should ensure that 
a variety of learning styles are catered for. 

Divide the class into groups or ask them to work in their ‘home’ groups (this is a group that they 
are familiar with and is the usual grouping used). The pupils should spend no more than three 
minutes on each task before having to move on. When they have all had a go at three activities 
then bring the groups together and discuss the experience using the following questions.

• Which activities was I naturally drawn to, which made me think ‘oh no’?

• Which did I keep going at? Which did I give up on straightaway? Why?

• What did I/other people find easy? Hard?

How am I clever?

Explain that the first step to being an effective and self-motivated learner is to understand 
yourself and how you learn. There are many ways of doing this. Ask the pupils what they know 
about themselves as a learner. If they have used SEAL in primary school they might have 
explored their strengths as a learner using VAK (visual, auditory or kinaesthetic) and Howard 
Gardner’s concept of multiple intelligences. 

Make sure you emphasise that different people have different strengths in their learning but that 
they need to adapt and learn in different ways if they are going to be successful.
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Provide the pupils with Resource sheet 3.3 and ask them to complete it as quickly as they can. 
This will help them to identify their strengths in terms of Howard Gardner’s multiple intelligences. 

Organise the pupils into groups according to their favoured ‘intelligence’ (i.e. the ‘intelligence’ 
where they had placed the most ticks in the ‘yes’ column). The first task is for them to give their 
group a name; this should reflect their interests and expertise. The group is to become a group 
of ‘consultants’. You will need to explain that a consultant offers help and support to others. 

They should decide the type of consultancy the members of the group can offer, write a tag line 
to summarise the type of work they do and provide a menu of support.  

For example the interpersonal group might offer help with developing friendship, the logical 
mathematical group offer help with more complex maths problems, the kinaesthetic with help 
to construct models or organise a dance routine. It is up to them how to use their strengths. 

Adults in school might fill out the same questionnaire and join the appropriate groups. 

Plenary 

Ask each group to share their ideas and make a ‘sales pitch’ for the consultancy they offer. 
Each member of the audience should make a note of consultancy services they might want 
to use in the future, to help them with their own learning.

An extension to this activity might be for the groups to write a leaflet describing their strengths 
and how other people might learn their specific skills. You might like to provide time over the 
next few weeks for them to do this. 

Applying learning 

Pupils might like to use these groups for some activities in other subjects or they might 
suggest that they share their specific expertise in mixed groups. They might report back 
on what happens. 

Let subject teachers know about the outcome of this learning opportunity so that they can 
use these groups in their teaching. 
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Learning opportunity 3: Resilience?

Overall learning outcomes

I know that I am a unique individual, and I can think about 
myself on many different levels (e.g. physical characteristics, 
personality, attainments, attitudes, values, etc.).

I can reflect on my actions and identify lessons to be learned 
from them.

Year 7 learning outcomes

I can recognise how I attribute what happens to me. 

I can stop and reflect and use positive thinking to ensure 
a positive outcome. 

Resources

Resource sheet 3.4 ‘What’s my style?’
Resource sheet 3.5 ‘Its up to me’

Starter

Display one of the ‘What would happen if …?’ questions on the flipchart or whiteboard. Ask 
pupils to work in pairs. They should take it in turns to think of as many answers to the question 
as they can.

• What would happen if there was no sun?

• What would happen if women were stronger than men?

• What would happen if people lived for ever?

• What would happen if nobody was greedy?

It’s up to me

You might like to ask for three volunteers to act out the following scenario as the three 
characters or do so yourself.

The three characters represent three types of attribution or ways we explain to ourselves what 
happens. We flit between these in our lives but some people are more prone to making one type 
of attribution than another. The important thing is that some types of attribution lead to a happier 
and more successful life. 

Pose the question:

‘Which one would you like to be like?’

‘Who do you think you are most like?’
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Use the ‘What’s my style?’ cards, Resource sheet 3.4. The pupils should work in groups 
or home groups if you use them. They should place the character cards in one pile and the 
situation cards in another. They should take it in turns to pick up a card from both piles. 
They should identify the person and role-play how the person would respond in the situation 
identified. 

Plenary

Divide the class into three parts and allocate one of the characters (It’suptome, 
It’smeagainsttheworld, Theworld’sagainstme) to each part. Read the following situation:

You have a project to do. You are given three weeks to do it. 
There are many distractions and, when it gets to the evening 
before you have to hand it in, you hurry to get it done. You 
give it in and your teacher returns it with many comments. 
She asks you to repeat the work to your usual standard. 

Ask the pupils to say what they would think, say or do in the way of the character they have 
been allocated. 

Provide a short reflection time and ask which type of character they think would be most likely 
to learn from the experience next time. 

Reinforce this learning by asking the ‘It’suptome’ group to restate their ideas and emphasise 
that the way we think about things helps or hinders us in life – it really is up to us!

Applying learning 

Put an ‘It’s up to me’ poster on the wall so that pupils can add examples of this sort of thinking 
over the week. Or you might like to create a display of all three types of thinking. 
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Learning opportunity 4: Knowing what you want is the first step to 
success

Overall learning outcome

I can set goals and challenges for myself, set criteria for 
success and celebrate when I achieve them.

Year 7 learning outcomes

I can identify a goal in school. 

I can recognise when I have been successful and 
reached my goal. 

Resources

Paper, pens

Prior to this session you will need to practise reading the short visualisation, if you are planning 
to use Starter 2, that follows. You will need to do this in a calm and relaxing voice with time for 
the pupils to reflect where appropriate. 

Explain that this session is about the future and how when they leave the school they will want 
to be able to look back on their achievements. You might explain some of the achievements 
that other pupils at the school have made – make sure you include a range of achievements 
from academic, social, overcoming barriers to learning, sporting, out of lessons, etc. The 
learning opportunity is about helping them to reflect upon what is going to be important to them 
and what they might achieve in the future. It is very important to emphasise that everyone can 
achieve something in their own way – this might be with one person or it might be something 
that only they know and recognise. 

There are two possible options to start this learning opportunity and colleagues will need 
to choose between them.

Starter 1

Write a list of the achievements of pupils in school over the year – there should be a balance 
between academic, social, dramatic and physical achievements. Read this list to the group or 
invite some of those who have been involved to talk about what they have done. You might like 
to provide some time for the group to ask questions. Use a range of questions to elicit:

• the feelings associated;

• the things they think helped their achievement;

• how they kept going when things got tough, etc.
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Starter 2

Ask the pupils to sit in a comfortable position, shut their eyes or look down. Read the following:

Imagine you are standing outside your house. Look around 
you at the familiar sights. In the distance you see a wall. You 
have never seen this wall and so you walk towards it. As 
you get closer you notice there is a door in the wall. It looks 
inviting so you open the door and look through. As you step 
through you realise you are at your school and you realise 
that it is in the future. You are feeling really good about 
something you have achieved. It might be something in your 
learning, being in a play, overcoming a fear, supporting a 
friend. Think about what you have done to make you feel 
so proud and how it feels. You look around at the people 
there who can see your achievement. They are talking 
to you … listen carefully to what they are saying as they 
celebrate what you have achieved. Then you see some of 
the people who are important to you, your parents or carers, 
your friends, your teachers. Look at them and listen to 
what they are saying. Think about what you have achieved 
– something to feel good about.

You realise that it is time to leave. You take one last look 
at the ‘future you’ and feel proud about what you have 
achieved. You turn and walk away. You open the door in 
the wall and step through. You realise you are back in our 
classroom and you can hear the sounds of the classroom. 
Take a little time to reflect upon what you have experienced. 
When you are ready open your eyes and look around. You 
might like to stretch and talk to the person sitting next to you 
or just stay with your own thoughts. 

Provide some time for the pupils to record what they achieved in the visualisation. Encourage 
them to provide as much detail as they can. They might draw a picture or write about it. 
They should then record how the significant people in their lives would know they had been 
successful and how they might feel about it. 

Setting my goal

Explain that over the term they will be planning to meet a goal – something that will allow them 
to achieve their aim. 

Give the pupils some time to think of a goal they would like to achieve in school this year. They 
should draw a picture to show them reaching their goal.
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When they have finished, ask the pupils to share their goal with a partner. They should question 
each other about each other’s goal. They might use the following questions.

• What is your goal?

• How will it feel when you meet your goal?

• Who will know when you have met your goal?

• Who else will know you have met your goal? 

• How will they feel?

The pupils should add to their drawing, if they wish, to ensure that the picture provides richness 
about the goal. 

You should encourage pupils to work together but you might find that some pupils would rather 
work alone at this activity; you should respect their wishes. 

Plenary

Find out about the full range of goals that the pupils have suggested. Record them on the 
whiteboard or flipchart. Suggest that pupils with similar goals might work together and help 
each other to be successful. 

Applying learning

Over the week pupils might identify anyone, or any aspect of school that might help them to 
reach their goal. 

Suggest to pupils that they might like to set a home-based goal. 

Teacher reflection: I was very aware that there were two pupils in my tutor group who were 
unlikely to be recognised for an achievement. I made a particular effort to find out about 
their interests and used this in my discussions – we agreed that their target would relate 
to an out-of-school achievement. 
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Learning opportunity 5 (part 1): So that is my goal – what next?

Overall learning outcomes

I can monitor and evaluate my own performance.

I can break a long-term plan into small, achievable steps. 

Year 7 learning outcomes

I can evaluate where I am in relation to a goal. 

I can identify ways to meet a goal. 

I can break down a goal into small parts. 

Resources

large sheet or paper and pens for each pupil.

Starter

Play the song ‘Proud’ by Heather Small. Then ask pupils the question:

• What have you done today to make yourself feel proud?

Planning to meet my goal

Prior to the lesson you (the teacher or other facilitator) should reflect upon the last learning 
opportunity and think about an achievement at school or in another situation – something that 
you were proud to have achieved. Write this in the middle of the whiteboard or flipchart.  

Explain what it was like when you realised you had successfully achieve your goal. Talk through 
the things that you did that enabled you to achieve your goal. Write these around the edge of 
the board. Ask the pupils to consider what they have done already that has been successful. 
Encourage them to look beyond the usual academic and sporting achievements. 

Think of some of the things that enabled you to be successful in your achievement. They should 
include some of your attributes and skills, some of the things you had to learn and some of the 
things that you had to overcome. Write these on the flipchart or whiteboard. Explain that when 
you were young you didn’t really have the opportunity to think about how you were going to 
reach a goal – you had to invent it as you went along. 

Explain that the pupils are lucky that in these sessions they are going to be given the opportunity 
to plan how they are going to reach their goal and to get some help from each other. They will 
also be learning some of the skills that will help them to be more successful.
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Pupils should explore the ideas from the previous learning opportunity. This might be considered 
their goal. They should consider whether it is really what they want to achieve and whether it 
might be achieved within the term. They might need to modify it. 

Some pupils will have already done some work on goal setting and you might like to pair up 
pupils to ensure that they can support each other. 

The pupils should write their goal in the middle of a large piece of paper or stick the picture they 
drew in the last learning opportunity. 

Explain that planning to meet a goal is a bit like going on a journey – you know where you want 
to get to. The first thing to check is that you know where you are starting from. The pupils should 
draw a face somewhere on the paper to show where they are in relation to their goal. If they 
place their face far away it implies it will be harder or take longer to reach the goal. 

In pairs to threes, the pupils should talk through their diagram so far by explaining the following.

• Their goal and how they will know they have reached it.

• Where they have placed themselves in relation to the goal and how they know this. 

Teacher reflection: This activity worked particularly well as in my tutor group I was 
supported by a learning mentor and pupil supporter. Both were able to talk through their 
own experience – I talked through when I performed in a school play, the learning mentor 
when she got her place in college and the pupil supporter when he became a peer mentor. 
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Learning opportunity 5 (part 2): So that is my goal – just where 
do I start when there is so much choice? 

Resources

Resource sheet 3.6 ‘Reaching your goal’
Paper and pens

To prepare for part 2 of the learning opportunity you will need to identify a goal for yourself; you 
might have done this alongside the pupils in part 1. It might be something to do with school or 
something from outside. For example, you might want to enhance your fitness. Write or draw 
a picture of your goal clearly in the centre of the flipchart or whiteboard with how you will know 
that you have achieved your goal, for example ‘I will have run three miles without stopping and 
will be feeling very proud of myself as I won’t be at all tired’, ‘My friend who I go running with will 
be very impressed as I will have left her far behind’, ‘ My children will be amazed as I won’t get 
out of breath when I am playing football with them’. 

Draw yourself to show where you are in relation to the goal and write how you know. For 
example ‘I think I am about here as I can run about 200 yards without having to stop and I can 
start again after having a breather’.

Planning to meet my goal

Tell pupils about your goal and where you are in relation to it. Ask the pupils to suggest ideas 
that might help you reach your goal. Write these around the goal as they are suggested. 

It might be possible to group the pupils who have identified similar goals. They should each write 
their goal in the middle of a piece of paper and then identify ideas that might help them reach 
their goal round the outside. They might then pass the ideas to another group or partner who 
adds to the list. 

The next step is for the pupils to work out in what order they might do the actions. Model how 
they might do this using your example. Use a coloured pen to link the ideas that they think might 
work in the most appropriate order. 

Distribute Resource sheet 3.6 and ask the pupils to use this to plan to meet their identified goal. 
They should write the ideas with one on each step. 

Plenary

Ask the pupils to consider the following questions.

• Is their goal worth achieving? Why?

• Is it practical?

• Do they feel optimistic about reaching their goal?

• What might prevent them from meeting their goals?
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• Who could help them achieve their goals? (Remind them here about the consultancy activity 
from learning opportunity – have I got the skills to reach my goals?)

Applying learning

The pupils should agree to try to meet their goals using their peers to support them. They 
might be encouraged to seek help if needed from the ‘consultants’ identified in Learning 
opportunity 4. Make sure you ask for a progress report when you see the pupils. 

Teacher reflection: I developed a large display in the back of the tutor room. In the centre 
I drew a target. The pupils drew lines radiating out from it – to represent their journey 
towards their goal. The pupils each had a small round card – they decorated this with 
their own unique symbol and stuck it with reusable sticky pads to the wall. As they worked 
towards their goal they moved their symbol towards the ‘bull’s eye’. 
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Learning opportunity 6: Keep on going – I know it’s tough

Overall learning outcomes

I can anticipate and plan to work around or overcome 
potential obstacles. 

I can recognise barriers to achieving a goal and identify how 
I  am going to overcome them. 

Year 7 learning outcomes

I can accept constructive criticism and modify my plan 
so that I meet my goal. 

I can identify some of the barriers to my completing a task 
or achieving a goal. 

I can identify some ways to overcome barriers to achieving 
my goal.

Resources

Resource sheet 3.7 ‘Barriers to keeping going’ 

Photocards: bored, distracted, anxious

Don’t give up the fight by Heather Small

Starter

Play the song ‘Don’t Give up the Fight’ by Heather Small.

Display photocards or other pictures that show some of the feelings associated with boredom, 
frustration or anxiety. Use the photocard questions to explore these more fully.

Review how well you and the pupils are getting on with achieving your goals together. Discuss 
the barriers you are all finding when working towards meeting your goals. List these on the left-
hand side of the whiteboard. Now ask for ideas about the things that help the pupils to meet 
their goals. List these on the right-hand side. Consider whether there are any links. 

Beat boredom, foil frustration and conquer confusion!

Display the pictures from Resource sheet 3.7 and ask the pupils to consider what the gremlin 
pictures are trying to show. Some pupils who have studied SEAL in primary school might be 
familiar with these and be able to explain some of the things that can keep people from meeting 
their goals. They are the unhelpful thoughts, feelings and distractions.

The pupils should work in threes. They should take on the following roles.

• The learner who is trying to complete a long or difficult piece of work.
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• The Gremlin who provides the thoughts, feelings and distractions that prevent the learner 
from getting on.

• The Angel who challenges the Gremlin’s contributions. Their ideas might include how 
to reward yourself. Remind the pupils of ‘It’s up to me!’

Plenary

Draw up a list of the Angel and Gremlin comments to display on the board.

Ideas might include: ‘Why should I do this, I hate the teacher’, ‘This is boring’, ‘I’m no good at 
this’, ‘It’s not fair’, ‘I wonder what’s happening in the football match’, ‘I’ll stick with it for another 
five minutes’, ‘I can go out as soon as I have finished’, ‘I don’t want to get into trouble’.

Applying learning 

Pupils should jot down an idea that they are going to try out to help them keep going when they 
are doing a long or difficult piece of work or their homework, or when they are working to meet 
their goal. Remember to ask them to report back the following week. When you do this ask 
them to consider the feelings that are associated with achieving their goal and those that they 
have when they have been unsuccessful.

Teacher reflection: My tutor group is very active and I felt we needed to do something that 
was a bit more visual for them. We summed up this learning opportunity by setting up a 
‘tug of war’ between the Angel supporters and the Gremlin’s. Pupils took it in turns to shout 
out their ideas and join the two ends of the rope. They soon realised that if this was to be 
fun they would need a balance at either end. The excitement was in who would win!
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Learning opportunity 7: A group challenge

Overall learning outcome

I can set goals and challenges for myself, set criteria for 
success and celebrate when I achieve them.

Year 7 learning outcomes

I can set myself a new challenge to help meet a group goal. 

I can identify success criteria for a group challenge. 

Resources

Resource sheet 3.8 ‘The ‘We can do it!’ challenge’
Pens, paper and other equipment suitable for use when making a presentation

Starter

Challenge

Group the pupils with similar goals together. Set them the ‘We can do it!’ challenge, 
Resource sheet 3.8.

Provide some time for them to read the challenge and to agree what their presentation will 
involve. 

Before they start, each group should identify the success criteria that will let them know that 
they have completed the challenge successfully and that they have supported everyone in their 
group to achieve their goals. If they find this hard refer them to the information on the Challenge 
resource sheet. 

Each group should display their success criteria prior to showing their presentation. 

Plenary

Ask the other groups to say a positive thing about the presentation and to add one suggestion 
as to how they could have made it better. Encourage them to refer to the success criteria. Ask 
the groups to do the following.

• Rate their presentation on a scale of 1 to 10 to show how well they met their success criteria.

• Rate themselves as to how well they worked together or complete the self-review sheet.

Applying learning

Encourage all teachers who teach the group to support the pupils to identify success criteria for 
a piece of work during the week and rate themselves on how well they achieved them. 



S
ocial and em

otional aspects of learning: Them
e 3 K

eep on learning!

22

Social and Emotional Aspects of Learning for secondary schools (SEAL): Theme 3 Learning Outcomes   00043-2007PDF-EN-11 © Crown copyright 2007

Secondary National Strategy

Learning opportunity 8: Stuck?

Overall learning outcome

I can identify barriers to achieving a goal and identify how I 
am going to overcome them.

Year 7 learning outcome

I can identify when I need help to overcome a barrier with my 
learning and know when and how to seek help.

Resources

Washing line, pegs, ‘useful’ and ‘useless’ cards
Blank cards for ideas

Starter

Take a piece of card and write down an idea that helps you keep going when you are finding 
the learning hard or feel stuck. Turn it upside down on the table. Give each pupil two blank 
cards. They should think of two ideas – one that they think might be on the card and one that 
they think no one else will have thought of. Set a reward for each correct answer. 

OR

Write up the following question.

• What do you do or might you do when you are stuck with a particular piece of learning?

Ask the pupils to think of as many ideas as they can about what they might do when they are 
stuck with their work. They should try to be as creative as they can with silly ideas being just 
as acceptable as more sensible ones. After about five minutes, pupils should take it in turns 
to volunteer an idea, making sure that a new idea is offered each time. You, or one of the other 
facilitators, should write each idea on a separate piece of card. As you go round the group, 
the pupils will find it increasingly difficult to think of a new idea so other group members should 
help them. 

The outcome of both activities will be a list of ideas that might be helpful if you and the pupils are 
stuck with a piece of learning.

Washing line

Give a card with one of the ideas to each of the pupils. 
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Hang a washing line across the room or ask two pupils to hold it. Peg a piece of card labelled 
‘useful’ on one end and ‘useless’ on the other end. The pupils should take it in turns to peg their 
card on the washing line. They should do this in order of how useful they think the idea might 
be. Different ideas will be more or less useful to different people.

The pupils should not change the order of the cards until all the cards have been pegged on the 
line. Then they should be given the opportunity to suggest changes of order as long as they can 
justify why they have done this. 

Choose the five cards that the pupils find most useful and suggest to pupils that these might be 
the five class strategies for ‘what to do when I am stuck’. 

These might be displayed in the classroom and pupils might give these to their subject teachers 
as the class ideas for when they are stuck. 

Plenary

Consider the following questions.

• How easy to use do you think the strategies will be?

• When will you use them?

• What do you think might prevent you using them?

• Is their anything that teachers or other adults might need to do differently to help you?

Applying learning

Pupils should try out their ideas and see what happens. Provide them with opportunities 
to share their experiences of using the ideas. 
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Learning opportunity 9: I just want to crawl into a hole – coping with 
disappointment

Overall learning outcome

I can view errors as part of the normal learning process, and 
bounce back from disappointment or failure.

Year 7 learning outcomes

I can try again following a disappointment.

I can recognise the feelings associated with disappointment 
and can turn them into positive action. 

Resources

Photocards
Paper and coloured pens

Starter

Display the photocards that show range of feelings including disappointment. Use the questions 
to explore the reasons behind the feelings displayed. 

Alternatively, you might show a clip from a TV competition that shows some of the feelings that 
the contestants show when they have not been successful. 

Role-play

Write the following on the whiteboard or flipchart: 

‘But I tried so hard … everyone knew it would be me … I just want to disappear … I can’t 
believe I messed up so badly.’

You might like to read it out or ask a pupil to do so. Encourage them to read this with feeling 
and use their body language and facial expressions.

Ask pupils to work in pairs to list as many words to describe the feelings associated with the 
statement as they can. 

As a whole group, write a list of all the feelings associated with the statement on cards 
or sticky notes.  

Share these out to the pairs who should represent the feeling as a cameo (this is like a human 
photograph). The pairs should show the group their cameo in turn, so that the group might 
identify the feeling and consider how this might be improved. 
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Pupils should work in their home groups (if they have them). They should devise a one-minute 
scene from a play in which one of the characters ends by saying: ‘But I tried so hard … 
everyone knew it would be me … I just want to disappear … I can’t believe I messed up so 
badly.’

The groups should take it in turns to show the short plays. At the end the audience should talk 
in pairs to consider what the character who says the phrase might do next to make sure they try 
again rather than give up. 

Ideas that might help the pupils cope with disappointment:

• think of all the times things have gone well;

• say to themselves, ‘Next time I’ll …’;

• you’ll never get anywhere if you don’t keep trying, etc; 

• consider what they have learnt from the experience and what they can try next time;

• tell someone about how they were feeling and talk it through with them;

• try again soon before any worries build up; 

• talk to someone.

Plenary

Ask pupils to spend a short time reflecting upon the feelings that were associated with this 
learning opportunity before working in pairs to summarise how they might personally deal 
with disappointment and to draw a poster that will help them to cope with disappointment 
and try again. 

Teacher reflection: I took photographs of the feelings cameos and added them to a set of 
photocards that we were developing as a resource to use in subsequent years. 
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Applying learning

Ask the pupils to try out their ideas on the poster and report back. 

Teacher reflection: There were two pupils in the class who had particular difficulties 
with coping with disappointment and with losing. The learning mentor helped them to 
identify their ideas for coping with these feelings and record on a small card. They stuck 
this to the inside cover of their journal as a reminder. I made sure I gave them positive 
feedback on how they were using their coping strategies and on when they were doing 
well in general; we talked about disappointment further when I couldn’t get a place in the 
London marathon.
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Learning opportunity 10: Whose life is it anyway? 
Setting expectations!

Overall learning outcome

I can identify what is important for me and what I expect 
from myself, taking into account the beliefs and expectations 
that others (e.g. friends, family, school staff) have of me.

Year 7 learning outcomes

I am aware of the expectations other people have of me.

I can balance my expectations with the expectations 
of others. 

This learning opportunity is about managing the expectations we have of ourselves and 
the expectations other people have of us. 

Resources

Resource sheet 3.9 ‘Lily’s dilemma’

Starter

Ask the pupils to think about and list the significant people in their lives – these might be friends, 
parents, brothers and sisters, teachers or other adults in the school. They should list these on 
a piece of paper. They might like to do this more graphically by drawing/writing their name in 
the centre and the names of the various people who are important to them around them to 
show how close/important they are to them. Explain that each of these people have hopes and 
expectations of you and what you do at school and out of school. Examples of expectations 
and hopes include:

• being in the school football team/choir/band/school council;

• being popular and having lots of friends;

• working hard;

• achieving high grades and passing exams;

• being in the school play;

• getting in trouble;

• being happy and enthusiastic.

Ask the pupils to consider each of the people on the list and record what expectation that 
person has of them. Are these expectations the same or are they different? If they are different, 
what can you do? Who do you listen to?
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Balancing expectations

Read ‘Lily’s dilemma’, Resource sheet 3.9. In their home groups (NB they will need at least five 
people in the group for this activity) pupils should identify why life is tricky at the moment for Lily. 

What is the difficult decision that Lily must make to solve her dilemma? They should agree three 
possible solutions for the dilemma; ones that they think might be the best choice. 

Each member of the group should take on roles as Lily, her friend Marius, her brother Dom, her 
mother or her father. They should discuss each of their three solutions in these roles. 

Finally, they should agree what Lily should do now and in the future. 

Plenary

Refer to the ideas they thought of at the beginning. Ask the pupils to consider the following 
questions:

• Can you meet all the expectations? 

• Which one in your life should have preference?

• Have you a dilemma? If so what might you do?

Applying learning

Agree some questions together to find out in more detail the expectations that parents/carers 
and our families have of us. For example:

• what would you like me to do when I am older?

• what is most important – getting a job, having a family, being rich, etc?

I think most pupils will be surprised that most parents want their children to be happy rather 
than successful. 
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Learning opportunity 11: Whose life is it anyway? 
Balancing competing demands

Overall learning outcome

I can identify what is important for me and what I expect 
from myself, taking into account the beliefs and expectations 
that others (e.g. friends, family, school staff) have of me.

Year 7 learning outcomes

I can tell you the things that are important to me.

I can balance the demands made upon me. 

Resources

2 large empty jars
Some large stones or marbles or golf balls 
Some small stones (gravel, small pebbles)
Some fine sand 
(Hidden) some soft drinks
Resource sheet 3.10 ‘The Philosopher’s Stones’

Instructions: 

Pick up the jar and fill it with the largest items (stones, marbles or golf balls). Ask the 
pupils whether the jar is full. 

Pick up the gravel or pebbles and pour them into the jar. Shake the jar lightly. The stones 
will roll into the spaces between the larger items. Ask the pupils again whether the jar is 
full. 

Pick up a box of sand and pour it into the jar. This will fill up everything else. Ask once 
more whether the jar is full. 

Take one or two cans of soft drink and pour the contents into the jar, effectively filling the 
empty space between the sand. 

Explain that this demonstration is a representation of life. The large items represent 
the most important things – perhaps family, health, friends, favourite passions. If they 
lost everything else but still had these, their life would still be full. The gravel or pebbles 
are the other things that matter like clubs, work, possessions, etc. The sand is everything 
else – clothes, chores, little arguments, and the small stuff!  

continued
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Instructions (continued): 

Show what happens if you put the sand into the jar first – there is no room for the pebbles 
or the large stones. 

The same goes for life. If you spend all your time and energy on the small stuff, you will 
never have room for the things that are important to you. 

The philosopher’s lesson is:

 ‘Take care of the big things first – the things that really matter. Set your priorities. Keep 
healthy, look after your friendships and your family, keep to your values. The rest is just 
sand.’

What does the drink represent? It just goes to show you that no matter how full your life 
may seem, there’s always room for a drink with friends! 

Provide Resource sheet 3.10 and ask pupils to do the following.

• On the large golf balls write two or three of the most important things. 

• On the medium-sized balls write some of the other things that are important. 

• On the picture of the pile of sand write the things that are unimportant and sometimes get 
in the way of the more important ones, e.g. worrying about what you look like, what you are 
going to wear, what other people think of you, etc. 

• On the can of drink write something that you need to fit in to make you feel good. 

Plenary

But what are you going to do about it? In pairs pupils consider the implications of this 
demonstration. If you are sitting in a circle provide a minute’s thinking time and take it in turns for 
pupils to explain their thoughts about possible actions. 

Applying learning

Ask pupils to consider three actions to try out to ensure a balanced life. For example they might 
make sure they spend a little time each week on the big pebbles doing the things that are 
important.

You might give each pupil a small shiny pebble to keep in their pocket to act as a reminder. 
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Review of the theme

You might like to use the following as part of a review of the learning for the whole theme.

Taking stock – what have I achieved so far and what are the next steps?

Overall learning outcome

I recognise when I should feel pleased with and proud of 
myself and am able to accept praise from others.

Year 7 learning outcome

I can explain and celebrate my strengths and achievements.

Resources

Resource sheet 3.11 ‘Achievement shield’ (copied onto card)

Write on the flipchart or whiteboard. My achievements so far:

Out of school

Clubs
Friends
Home

In school
Subjects
Tutor time
Friends
Clubs and teams

Provide a piece of card in the shape of a shield for each pupil (Resource sheet 3.11). They 
should record their two most significant achievements on the shield in picture or words. 

On the final space in the achievements shield, the pupils should record when and how they 
achieved their goal. On the back they should write the three most important pieces of learning 
over the theme that helped them to reach their goal.

Ideas for involving their families

Pupils might set a home goal for the family. For example this might be to eat together each 
night, to keep the house tidier, be kinder to each other etc.
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Reinforcement across the school day

Each department that teaches the pupils should do the following.

• Take responsibility for providing feedback that encourages self-motivation. 

• Provide opportunities for pupils to set their own success criteria for small-group activities.

• Provide opportunities for pupils to complete longer pieces of work. Support the pupils by 
encouraging them to identify a clear goal and break down the task into manageable steps.

• Discuss with the pupils their ideas to overcome distractions and feelings that are a barrier 
to learning and ask them to explain how they might overcome these. 

• Reward the pupils for persevering in face of difficulty. 

• Recognise and encourage pupils to look after themselves and have an appropriate balance 
between work and other aspects of life. 

• Use language that encourages the pupils to have positive and useful attributions – 
that is to consider feedback such as:

–  you haven’t achieved this yet.

 – I can see that you worked hard to achieve this quality.

Think about how you respond to the statements that pupils make and try to respond using 
positive language. See table below.

What they say What it might mean A way to respond using positive language

I can’t understand this. I’m stupid. That’s great – it’s making you think, you’re learning.

I can’t do this. It’s 
too hard.

I’m no good at this. OK, so you haven’t mastered it yet. Let’s see which bits 
I didn’t explain well enough.

I always spell 
‘beautiful’ wrong.

I can’t spell. You need 
to tell me.

Which is the tricky bit? What do you need to remember? 
What would be a way of remembering that bit?

That was easy. I’m OK at this – or maybe 
it was just really easy.

What was it you did that helped you do that so well?

I’m stuck. Help me. Yes, you’ve got a bit stuck – what helped you last time 
this happened? Let’s look at this together.

I don’t like writing. I’m no good at writing. I know you’re not very confident yet with your writing. 
Just let’s look at some of your work, though. Let’s 
see…that was at the beginning of the year…now you 
choose something you were proud of when we did the 
work on…. Can you see the difference? What do you 
want to aim for next?

Whole-school approach

• Combine the work with this theme as part of the school’s work to contribute to charities. 
Use the underlying principles by making the overall goal clear, identifying agreed success 
criteria and by breaking the task down into meaningful chunks. 

• Staff model goal-setting and talk about their goals – all staff might set themselves a goal 
and talk about how they are working to achieve it with the pupils. 

• Set goals for other areas of school, for example healthy eating, reducing litter and so on. 
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• Set up an achievements board so that pupils’ and staff’s names can be added to the for 
reaching their stated goal. They should provide evidence about how they met their success 
criteria and how they overcame the barriers. 

• Review the rewards and sanctions at the school and the impact that these might have 
on self-motivation.

• Provide areas in the school where the pupils can relax and reflect upon their learning. 

• Review how far the school environment and structures demonstrate the value placed on 
balanced use of time, including time for relaxation and the pursuit of personal interests.

• Review how far the learning experiences offered to pupils allow them to demonstrate 
different types of intelligence or different learning styles.

Suggested whole-school focus for noticing and rewarding achievement

Use the school’s usual means of celebration (e.g. praise, notes to the pupil and parents/carers, 
certificates, merits, peer nominations, etc.) by noticing and celebrating when pupils (or adults) 
are observed doing the following.

• Trying hard to reach a goal.

• Supporting and providing help to others to reach a goal or complete a task.

• Using positive thinking.

• Showing resilience and trying again if something goes wrong.
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Theme 3
Motivation

Ideas for promoting motivation across the 
curriculum and in subjects

Across the whole curriculum

Work on motivation links with developing effective learners, and can help pupils to:

• search for a meaning and purpose for their life and learning;

• understand cause and effect – and the different forms it takes across the various 
subject disciplines;

• take responsibility for setting goals and targets, work out systematic and effective strategies 
for reaching those goals and evaluate their progress towards them;

• problem-solve – decide, choose, evaluate, take risks – gain confidence in using a range 
of problem-solving strategies for investigation and enquiry;

• review and evaluate their own progress – as individuals, class, group, e.g. ‘what went well/ 
what would be even better if…?’ – take responsibility for their own success or errors in 
learning;

• be optimistic and believe they can succeed, approach learning situations in a positive way; 

• respond to, and give effective feedback, seek help when needed;

• learn from their mistakes, bounce back/respond effectively to setbacks and difficulties, 
persist in the face of difficulties; 

• focus systematically on a task;

• get organised and complete work on time;

• work and think independently, show independence in solving problems, select the most 
effective strategy with confidence;

• challenge and question to ensure what they are learning is appropriate.

English and drama

English and drama can develop motivation by using talk, listening, reading, writing, acting, 
role-play, and the study of film and television to help pupils: 

• explore the concepts of developing understanding, meaning, intention and motivation 
in English and drama – ask key reasons why people create and enjoy the expressive arts; 

• make meaning in their own lives, e.g. by understanding the central importance of having 
clear and strong goals, a vision, intentions and sound values;
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• understand the idea of cause and effect in the context of English and drama, e.g. explore 
the links between character, motivation and plot, and how outcomes for a story flow from 
the nature, intentions and personality of the people involved; 

• identify, using appropriate terminology, the way writers match language and organisation 
to their intentions;

• structure a piece of writing or a speech in a well-organised, clearly sequenced, prioritised, 
logical, and chronological way; 

• use exploratory, hypothetical and speculative talk as a way of researching ideas 
and expanding thinking;

• work alone and with others to solve problems, make deductions, share, test 
and evaluate ideas;

• set personal targets;

• develop drama techniques and strategies for anticipating, visualising and problem-solving 
in different learning contexts;

• develop their powers of critical reflection.

Specific content ideas for Year 7 English and drama on motivation
(from the NC schemes of work for Year 7)

• Explore the link between character and motivation. Take examples from fiction/biography 
and in their own writing/drama of characters and explore the impact of their motivation 
on the story/plot/outcomes for the character and for others. 

• Solve problems, e.g. explore what went wrong for a character (in literature or in drama/role-
play) due to their lack of motivation, persistence, resilience, goal setting, etc. How might they 
have dealt with it better? What might have happened if they had?

• Explore the experience of characters who have difficulties that need to be overcome and 
problems to solve, in literature, writing and drama. 

• Compare characters in a story who have different degrees of motivation, e.g. degrees of 
vision, persistence, resilience, or who are motivated by different things, and look at the 
outcomes that follow.

• ‘What makes a hero?’ Explore the central role of motivation in the hero’s story/ moral journey, 
i.e. clear vision and purpose, persistence, resilience, courage, conviction – using books 
and films often used in Year 7 and/or popular with that group, e.g. Harry Potter, The Hobbit, 
Holes, Tracy Beaker, Artemis Fowl, The Lightning Tree, Whispers in the Dark, A Series of 
Unfortunate Events, Eragorn, Dr Who.

• Invite pupils to predict what will happen next in a story – involves considering intentions, 
causality, and their link to outcomes.

• Link the idea of creating a structure for a story (i.e. with an arresting opening, a developing 
plot, a complication, a crisis and a satisfying resolution) with the idea of trying to tackle 
problems in real life, including exploring how far real life follows such neat patterns.

• Pupils learn how to structure a piece of writing or a speech in a well-organised, prioritised, 
logical, and chronological way which makes cause and effect clear, e.g. collect, select and 
assemble ideas in a suitable format, such as a flow chart, list, star chart, or PowerPoint 
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presentation, make clearly-organised notes of key points for later use or to support a 
speech, organise texts in ways appropriate to their content and purpose, put a muddled 
story in a logical order.

• Pupils identify and report the main points emerging from discussion, e.g. to agree a course of 
action including responsibilities and deadlines.

• Pupils set personal targets for English and drama, e.g. to improve the presentation of their 
written work, improve spellings, speak up more often in class, take a lead role in a drama, 
increase the descriptive power of their story telling, etc. 

• Developing powers of critical reflection – through evaluating a piece of work and giving 
a considered, personal response to a presentation, play, script, film or performance, through 
sharing views, or through keeping a reading journal.

Art and design

Art and design can use the full range of media (including painting, drawing, model making, 
sculpture, clay, masks, collages, photos, etc.) to develop motivation by helping pupils to:

• realise their inner intentions, imagination, ideas and ways of seeing and communicate them 
to others;

• apply and extend their experience of a range of materials and processes, and refine their 
control of tools and techniques; 

• experiment with and select methods and approaches, synthesise observations, ideas and 
feelings, and design and make images and artifacts;

• work independently and in a discriminating way;

• develop their confidence to evaluate, discuss, question critically, analyse, and develop their 
own and others’ work, adapting and refining it in consequence;

• develop ideas and critical skills for independent work;

• be creative, take risks, be experimental;

• have another go at a piece when it does not turn out as they hoped, and make considered 
changes to their work to modify and improve it. 

Specific content ideas for Year 7 art and design on motivation
(from the NC schemes of work for Year 7)

• Each of the three units in the Year 7 scheme of work contains sections on ‘Evaluating and 
developing work’, which focuses centrally on the reflective, process-type skills associated 
with motivation. A typical example is Unit 7A Self-image (a unit in which pupils explore 
themselves as the subject for work).

– ‘At each stage, review the work with the pupils and analyse how effectively they are using 
methods and approaches to create their images of self.’

– ‘Identify with the pupils parts that need to be modified and ways of doing this to improve 
the work.’
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– ‘Ask the pupils to review their work at important stages of development, commenting on 
the content, composition, methods used and what they think are their successes and 
difficulties.’

– ‘Ask the pupils to share information and discuss ideas about others’ work in pairs or 
groups. Ask them to discuss the advantages and disadvantages of different methods of 
working.’

– ‘Ask the pupils to analyse how they have used visual and tactile qualities in their work. 
Encourage pupils to ask questions to gain clarification and further information.’

– ‘Organise a display of work on different approaches to the theme of identity. Ask pupils to 
compare works and make choices using specific criteria. Talk with groups and individuals 
to emphasise how their judgements are informed by the experience of creating art.’ 

Music

Music can develop motivation by helping pupils: 

• experience the planning, challenge, commitment, persistence, attention to detail, 
memorisation and risk-taking needed to engage in a range of musical activities that integrate 
practising, rehearsing, performing, composing and appraising; 

• develop their critical skills by analysing, evaluating and comparing pieces of music, including 
those which they compose themselves;

• develop their sense of coherence by understanding the importance of regularity and order 
in music of, for example, rhythm, shape, structure, pattern; 

• through reflection, adapt their own musical ideas and refine and improve their own 
and others’ work.

Specific content ideas for Year 7 music on motivation
(from the NC schemes of work for Year 7)

• In some of the units, pupils are invited to keep ‘log books’ to describe ‘their experience of 
making and performing their composition to write an evaluation – and to suggest how it 
might be developed or improved’.

• Unit 2: Form and structure (exploring structures). This unit provides opportunities to build 
a sense of coherence and to evaluate their work. It looks at the importance of music having 
a structure and how it helps the listener make sense of new sounds. A section called ‘set 
the challenge’ asks the pupils ‘in pairs, to compose music that will take the listener on a 
journey… (they can) develop this into a “sound storyboard”, which will guide and also record 
their composition…perform, record and discuss compositions as they progress and at the 
end. Play music that has been written to describe a journey or a sequence of events. Discuss 
and compare with the pupils’ own work.’ 

• Unit 3: Soundscapes (exploring acoustic and electronic sounds using music 
technology) Section 5 Application: combining acoustic and electronic sounds (2). This 
section of this unit asks pupil to ‘evaluate the effectiveness of their work’. They compose 
‘soundscapes’ and then ‘comment on the effectiveness of the pieces as soundscapes, and 
the effectiveness of the way in which the groups have combined acoustic and electronic 
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sound sources. Groups prepare a brief oral introduction to their performance, making three 
to four points about what they have tried to achieve in their composition …Make a list on the 
board of the “effectiveness factors”.’

• Unit 4 Musical cycles (exploring cyclic patterns) Section 7 Application: using cyclic 
patterns to compose music. Set the challenge: this section of this unit asks pupils to 
create a piece of music and takes them through a planning/problem solving/creation cycle 
of planning, rehearsing, performing, appraising and improving it. It asks ‘groups to create 
short pieces using some of the principles and procedures explored within this unit’. They 
plan and rehearse, select a leader, ‘discuss their instrumentation and give reasons why they 
have chosen particular instruments. Ideally, each pupil should play an independent part… 
One of the hardest lessons to be learnt in creative work is what to discard in order to create 
the best effect. Rather than adding more and more material, encourage pupils to keep only 
the best idea’.

Religious education

Religious education can develop motivation by helping pupils: 

• develop a sense of inner strength and personal purpose, including having optimism, 
persistence and resilience, through exploring the key ideas and questions of meaning 
in religions and beliefs, including issues related to God, truth, the world, human life, and 
life after death;

• explore different sources of authority and how they inform believers’ lives;

• express their own views, think independently of others, decide where they stand in relation 
to key issues and express their views;

• express and present a coherent, informed and detailed argument about beliefs, ethics, 
values and issues, drawing well-substantiated conclusions, reflecting on, expressing and 
justifying their own opinions;

• explore the role of motivation in the history of religion, e.g. religious figures who had to stand 
up to persecution, bigotry and oppression in order to realise their intentions and goals;

• explore the role of motivation in people’s lives, including those who seek to improve the 
world, e.g. human rights/environmental campaigners, charity workers, seekers of social 
justice. Explore the attributes they need to succeed and what it takes to persist in the face 
of opposition or indifference;

• analyse and compare the evidence and arguments used when considering issues of truth 
in religion and philosophy, and in religion and science, issues such as truth, explanation, 
meaning and purpose;

• discuss and evaluate how religious beliefs and teachings inform answers to ultimate 
questions and ethical issues;

• interpret and evaluate a range of sources, texts and authorities from a variety of contexts 
and interpret a variety of forms of religious and spiritual expression.
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Specific content ideas for Year 7 religious education on motivation
(from the NC schemes of work for Year 7)

• Unit 7B What does justice mean to Christians? Section 5 What does justice means 
to Christians in practice? This unit explores issues such as the civil rights, global poverty 
and inequality, gender issues, and homelessness and the work of organisations such as 
Christian Aid, and CAFOD. Pupils explain their own reasoned responses to questions such 
as ‘What are the greatest injustices in the world today? How can individuals work for a 
fairer world? Can we make a difference?’ and ‘Analyse some of the ways that people find 
inspiration or challenge from leaders’.

• Unit 7C Religious figure (generic) explores the impact the religious figure has made on the 
world. Section 1: Why is ‘X’ still remembered today? Takes a key figure, chosen by the 
teacher, and investigates through a range of quotations why this person is still remembered 
today and asks the pupils to list the qualities the person had that made their life story endure. 

History

History can develop motivation by helping pupils: 

• understand more clearly the nature of cause and effect – through exploring the ideas 
of historical causation and chronology, analysing and explaining the reasons for historical 
events and their consequences;

• to identify trends, both within and across different periods, and links between local, British, 
European and world history, and to consider the significance of the main events, people 
and changes studied;

• solve historical problems, e.g. identify, select and use a range of appropriate sources 
of information as a basis for independent historical enquiries;

• evaluate the historical sources used, and select and record information relevant 
to a historical enquiry;

• explore evidence and come to a conclusion, including thinking laterally and realising there 
are many possible interpretations of events;

• explore how and why historical events, people, situations and changes have been 
interpreted in different ways and evaluate those interpretations (involves seeing the study 
of history as a human/social construct, not as set of objective facts);

• explore the role of motivation in history, e.g. what qualities historical figures had to have in 
facing challenges in trying to realise their goals, for good or ill.
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Specific content ideas for Year 7 history on motivation
(from the NC schemes of work for Year 7)

All the units in Year 7 provide opportunities to develop motivation. One unit that runs from Year 7 
to Year 9 tackles motivation directly.

• Unit 22 The role of the individual for good or ill? ‘This unit gives pupils the opportunity 
to analyse the role of the individual in history and to assess how far they can change 
the course of history. Pupils learn to develop understanding of the various factors that 
can influence the actions of an individual’. In particular, Section 3 What motivated the 
individual? Pupils analyse the individual’s involvement in a significant event, in the format 
of an eight-frame storyboard and a two-minute news report which consider the following 
two questions: ‘How and why did the individual become involved?’ and ‘What difference 
did they make to the outcome of the event?’ 

Two other units in Year 7 provide strong opportunities for pupils to consider the role of 
motivation in history – exploring what it takes to be a successful monarch and the kind of 
qualities needed to solve problems.

• Unit 2 How did medieval monarchs keep control? ‘Pupils learn about some of the 
characteristics of successful medieval rulers, and talk about the way people became 
monarchs … (they) prepare the advice that a “tutor” or “adviser” should give to a royal 
child’. Monarchs who provide examples include: William the Conqueror as a case study of 
a ‘successful’ monarch, King John and his arguments with the Barons, and Matilda and the 
problems she faced being a female monarch. 

• Unit 5 Elizabeth I – how successfully did she tackle the problems of her reign? 

Geography

Geography can develop motivation by helping pupils: 

• understand more clearly the nature of cause and effect, through understanding some of the 
key concepts of geography, such as the development of natural and man-made features;

• problem-solve and make decisions – suggest appropriate sequences and techniques 
of geographical investigation (for example, gathering views and factual evidence 
about a local issue and using them to reach a conclusion), collect, record and present 
evidence (for example, statistical information about countries, data about river channel 
characteristics) and evaluate the quality of the sources used;

• analyse and evaluate evidence, and draw and justify conclusions (for example, analysing 
statistical data, maps and graphs, evaluating publicity leaflets that give different views about 
a planning issue), realising there are many possible interpretations of phenomena and 
conclusions may have to be tentative;

• be creative, think laterally and see several ways through, and around, a problem;

• generate a range of effective and creative solutions;

• explore the role of motivation in the history of geographical discovery and enquiry, 
e.g. explorers, discoverers – what attitudes did they need to succeed? 
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Specific content ideas for Year 7 geography on motivation
(from the NC schemes of work for Year 7)

All the units in Year 7 provide opportunities to develop motivation. Here are two examples.

• Unit 6 World Sport. Pupils are placed in a problem-solving situation where they discuss the 
impacts of a sports stadium on a local area and investigate an alternative location for the 
stadium – all of which involves skills of planning, problem-solving and staying motivated. 

• Unit 23 Local action, global effects. Helps pupils to make links between their actions and 
the wider world.

Other ideas

• One pilot school has developed a unit called Skills to make sense of the world. Pupils 
carried out fieldwork to identify an area of the school which needed to be improved and then 
put forward a plan for who to improve it. They did this in teams and submitted ideas to the 
Principal/Student Forum. 

• See also Innovating with geography website, www.qca.org.uk/geography/innovating/key3/
learning_matters. The Downchurch Enquiry described here is a decision-making exercise 
concerning the building of new homes.

Physical education

Physical education can develop motivation by helping pupils: 

• be aware of their own physical and mental strengths and limitations, accepting them and 
planning how they might be utilised, overcome or accommodated in their work;

• refine and adapt existing skills, develop them into specific techniques that suit different 
activities and perform these with consistent control;

• apply rules and conventions for different activities;

• use principles to plan and implement strategies, compositional and organisational ideas;

• challenge themselves physically and mentally, overcome fears, feel positive and gain 
confidence in themselves, their bodies, their physical abilities and gain a sense of mastery – 
see problems as challenges (How can I outwit the opposition and score? How can I beat my 
personal best? How are we going to going to cope with the deteriorating weather conditions 
on this mountain walk?);

• be optimistic and believe they can succeed, perhaps against the odds, in things they want 
to achieve (wanting to play in a team even though they know they are unlikely to be selected 
just yet);

• be resilient, recover from disappointment or failure individually or as a team member (after 
coming third in the 100 metres – going out again and again to train harder; knowing you let 
in the goal which lost your team the match but still turning up for regular practices);

• be persistent, flexible and adaptive, changing their approach when necessary and trying 
again (repeatedly trying different games tactics proposed by others);
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• stick at the task and persevere when things get tough (keeping on practising the Eskimo roll 
even though experiencing some fear and discomfort);

• know how to play a team game effectively, e.g. planning, choosing and deploying a team, 
playing to strengths, understanding the opposition and their strengths and weaknesses, 
using tactics to outwit the opposition, revising tactics if the game is not going well, etc.;

• be creative and see ways through a problem or around it (e.g. alternative strategies in 
personal survival challenges or problem-solving challenges);

• take the lead when necessary, and lead others with conviction;

• set and meet personal and group targets;

• review and evaluate – be clear about what they want to achieve in their own work, and what 
they have actually achieved, take the initiative to analyse, review and evaluate their own 
and others’ work, use this information to improve the quality of their work.

Specific content ideas for Year 7 physical education on motivation
(from the NC schemes of work for Year 7)

• All year units in the Year 7 scheme of work contain activities which can develop motivation. 
More specifically, all include a section on evaluating and improving performance which 
links directly with learning outcomes associated with motivation. Typical examples are the 
sections in Units 1 and 2 on Dance.

• ‘Ask pupils to evaluate another group’s dance and to suggest improvements.’ 

• ‘Encourage them to think about strengths and weaknesses in both composition skills and 
performance skills.’ 

• ‘Help them to identify how improving areas of fitness might help the quality of the dance. 
Teach them to evaluate their own dances. In their evaluations, pupils should be encouraged 
to ask questions, e.g. what, how, when, why, of themselves and others in order to gain 
clarification.’ 

• ‘Help them to compare their own performance with a professional video or performance.’ 

• ‘Talk to pupils about their reasons for making specific interpretative and evaluative 
comments.’

See also ideas under ‘self-awareness’.

Modern foreign languages

Modern foreign languages can develop motivation by helping pupils: 

• experience the challenge, commitment, attention to detail, memorisation and risk-taking 
needed to learn a foreign language successfully;

• develop their independence in learning and using the target language, and work 
independently when the opportunity presents itself;

• express their own opinions, know when they are right;

• use the target language creatively and imaginatively;
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• problem-solve and work systematically, e.g. developing techniques for skimming and for 
scanning written texts for information, know how to summarise and report the main points of 
spoken or written texts, using notes where appropriate;

• problem-solve – produce and respond to different types of spoken and written language, 
using a range of resources for accessing and communicating information;

• use the target language for real purposes (for example, by sending and receiving messages 
by telephone, letter, fax or email);

• review and evaluate their own work, e.g. redraft their writing to improve its accuracy and 
presentation.

Specific content ideas for Year 7 modern foreign languages on motivation
(from the NC schemes of work for Year 7)

• There is some provision for independent work running through the units, for example in 
small amounts of independent reading of texts, e.g. accounts by young native speakers on 
the internet. 

• All units contain a section on ‘Applying the knowledge, skills and understanding of 
the unit’ which involves pupils in more independent and reflective activities which draw 
the learning of the unit together and apply it through real-world activities. Activities include 
preparing a presentation or poster, sending and receiving letters to native speakers, 
conducting a survey, writing a report, preparing a leaflet, watching a film, answering a quiz or 
recording a tape reflecting on their learning. 

Mathematics

Mathematics can develop motivation by helping pupils: 

• gain confidence in using a range of logical and systematic problem-solving strategies, 
e.g. trial and improvement, logical deduction or the data handling cycle, to decide, 
choose, evaluate and find solutions;

• develop persistence, resilience and optimism in the course of learning mathematics 
and solving mathematical problems – challenge themselves, overcome fears, deal with 
uncertainty and anxiety, handle disappointment and frustration;

• experience satisfaction and mastery;

• build a sense of coherence, order and predictability in the world by discovering repeating 
patterns, underlying principles and laws of mathematics;

• be aware of the learning style they bring to the learning of mathematics and develop flexible 
approaches to increasingly demanding problems, use alternative approaches to overcome 
difficulties and devise their own strategies for learning;

• review progress as they work, critically check and evaluate solutions, and modify their 
approach if necessary;

• present a reasoned argument, review, justify and improve their choices, explain and justify 
inferences and deductions using mathematical reasoning;

• visualise and illustrate a maths problem (how did you see it? draw a diagram or picture of it).
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Specific content ideas for Year 7 mathematics on motivation
(from the Framework for teaching mathematics) 

• Several parts of the mathematics framework explore different ways of thinking 
mathematically and solving problems. All can be used to teach flexible, proactive, 
systematic thinking and problem-solving. As well as finding this helpful in its own right, 
pupils could explore how far these ways of thinking and problem-solving can be applied 
to their own life, and addressing the personal, emotional, social and relationship issues 
that engage them. Particular examples can be found in the section on using and applying 
mathematics to solve problems.

Science

Science can develop motivation by helping pupils: 

• develop persistence, resilience and optimism in the course of learning science, and solving 
scientific problems, e.g. challenge themselves, overcome fears, deal with uncertainty and 
anxiety, handle disappointment and frustration, cope with unexpected results;

• experience satisfaction and mastery;

• develop a range of problem-solving approaches, e.g. systematic trial and improvement, 
logical deduction;

• review their progress as they work, check and evaluate solutions, modify their approach 
if necessary;

• build a sense of coherence, order and predictability in the world by understanding the 
principles of scientific enquiry, exploring how things work, and discovering repeating 
patterns and laws of science. 

Specific content ideas for Year 7 science on motivation
(from the NC schemes of work for Year 7)

• Unit 7E Acids and alkalis. Unit 7F Simple chemical reactions. Unit 7G Particle model 
of solids, liquids and gases. Unit 7H Solutions. Unit 7J Electrical circuits. Unit 7K 
Forces and their effects. All offer copious opportunities for experiments, investigations 
and problem-solving – and therefore potentially address all of the above goals. 

• Unit 7L The solar system and beyond provides an opportunity to examine the growth of 
scientific knowledge about the solar system and explore the motivation of those who made 
the scientific advances, e.g. Galileo, Copernicus – through work on their goals and visions, 
how they built self-belief, the challenges they faced, and how they kept going in the face of 
denial, disbelief, and persecution.
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ICT

Information and communication technology can develop motivation by helping pupils: 

• become more e-confident;

• realise their intentions and communicate them to others;

• work independently and in a discriminating way;

• be systematic in planning;

• be creative, take risks, be experimental in their solutions;

• plan, analyse tasks, consolidate ideas, implement and evaluate their work against criteria, 
e.g. awareness of audience, fitness for purpose;

• develop their critical skills, by analysing and evaluating their own and others’ work, adapting 
and refining it in consequence, and questioning the plausibility and value of information;

• have another go when a piece of work does not turn out as they hoped;

• develop and explore information, solve problems and derive new information for particular 
purposes, reach conclusions by exploring information, scope the information and sources 
required, help others to find information;

• use ICT to measure, record, respond to and control events by planning, testing and 
modifying sequences of instructions, for example, using automatic weather stations, 
datalogging in fieldwork and experiments, using feedback to control devices;

• use ICT to test predictions and discover patterns and relationships, by exploring, evaluating 
and developing models and changing their rules and values. This involves thinking ahead, 
hypothesizing and predicting outcomes, and using the imagination.

Specific content ideas for Year 7 information and communication technology on 
motivation (from the NC schemes of work for Year 7)

• Unit 4 Models – rules and investigations. The unit concentrates on setting up a model of 
the operation of a successful tuck shop and is centrally concerned with planning, analyzing, 
evaluating and solving problems. ‘Pupils identify the objectives for the retailer, outcomes from 
a consumer perspective, the constraints under which the tuck shop has to operate and 
the likely effects on the retailer’s objectives. Pupils discuss the ways in which the model 
could be presented and work in groups to construct and revise the model, and then test the 
effectiveness of the model by using sample data representing a number of scenarios.’ 

Design technology

Design technology can develop motivation by helping pupils: 

• become more confident as designers;

• be creative and see several ways through, and around, a problem, take risks, be 
experimental, come to new solutions;
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• realise their intentions and communicate them to others, e.g. through a design 
and make project;

• work independently and in a discriminating way;

• think systematically and analytically, e.g. to recognise inputs, processes and outputs in their 
own and existing products, understand feedback, and understand that complex systems 
can be broken down into sub-systems to make it easier to analyse them;

• be systematic and analytical in planning, considering the design principles, choice 
of materials, and the process of construction and executing ideas;

• prioritise actions and reconcile decisions as a project develops, taking into account the use 
of time, costs and environmental considerations when selecting materials, components, 
tools, equipment and production methods;

• identify relevant sources of information, using a range of resources;

• respond to design briefs and produce their own design specifications for products;

• develop criteria for their designs to guide their thinking and to form a basis for evaluation;

• review their work to describe the process, problems and solutions;

• develop their critical and evaluative skills, by analysing and evaluating their own and others’ 
work against criteria and specification, including the extent to which they meet a clear need, 
their fitness for purpose, whether resources have been used appropriately, and their impact 
beyond the purpose for which they were designed (for example, the global, environmental 
impact of products and assessment for sustainability);

• develop persistence by having another go, e.g. at a design and make project when it does 
not turn out as they hoped, modifying, adapting and refining it. 

Specific content ideas for work in design technology to improve motivation
(from the NC schemes of work for Year 7)

• All units have as part of their aims that pupils ‘suggest an ordered sequence for 
managing the task’.

• All units contain sections on ‘product evaluation’, in which pupils learn to ‘evaluate their 
design ideas as these develop, and modify their proposals to ensure their product 
meets the design specification’, develop their product further and reflect on their success.

• Unit 06 Transition: Building on learning from Key Stage 2 Focus: transition. In this 
introductory unit pupils ‘familiarise themselves with their new environment and become 
independent learners within it, e.g. get to know the people in the department who will help 
them, find out where resources are kept, learn basic safety procedures, get organised for 
their work, become familiar with new equipment’. A treasure hunt and quiz are suggested.

• Unit 07e Activity week. In this optional week at the end of Year 7 the timetable is suspended 
and pupils work on a project based on a school trip or industry experience. ‘The (Design and 
Make project) chosen should allow pupils to show how well they can work independently, 
and how much they are able to draw on knowledge from a range of materials or focus areas. 
They write a final review, based on their log, design folio and product, with an appropriate 
beginning and end, and a clear topic-led structure.’ 
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Citizenship

Citizenship can develop motivation by helping pupils: 

• express their own views, think independently of others, and decide where they stand 
in relation to key social issues;

• explore the link between motivation and behaviour, in themselves and other people;

• explore the role of motivation in society, e.g. in people’s choice of lifestyle, jobs/careers, 
hobbies, obsessions, achievements, and political allegiances;

• develop the skills of enquiry, communication, participation and responsible action;

• explore topical political, spiritual, moral, social and cultural issues, problems and events;

• analyse information and its sources;

• justify orally and in writing a personal opinion about issues, problems or events;

• examine and understand the complex emotions that motivate people (e.g. following 
a real local life event, or using current examples from the newspaper or from history);

• explore the role of motivation in people’s lives, including those who seek to improve the 
world, e.g. human rights/environmental campaigners, charity workers, seekers of social 
justice. Explore the attributes they need to succeed and what it takes to persist in the face 
of opposition or indifference.

Specific content ideas for Year 7 citizenship on motivation
(from the NC schemes of work for Year 7)

All of the key 21 Key Stage 3 units for the citizenship scheme of work run from years 7–9 and all 
offer opportunities for work on increasing motivation. Below are four illustrative examples:

• Unit 12 Why did women and some men have to struggle for the vote in Britain? In this 
unit, pupils learn about the struggle women, and their male supporters, faced in order to 
achieve universal female suffrage. It provides opportunities to explore the importance of 
motivation, vision, persistence, and resilience.

• Unit 14 Developing the skills of democratic participation. In this unit, pupils work 
together to develop a democratic group decision-making process. They ‘evaluate the 
existing mechanisms for pupil involvement within the organisation of the school/college, 
such as class/student councils, and discuss whether/how these bodies interact with school 
and wider communities. Pupils explore democratic processes and systems, the qualities of 
leadership and responsibility, and how to ensure representation for diverse groups within 
society. They develop skills of communication, participation and responsible action’. 

• Unit 16 Celebrating human rights – citizenship activities for the whole school. Pupils 
plan, choose and evaluate the success of an event to celebrate International Human Rights 
Day, work out how they are going to motivate others to be interested in the day, and engage 
pupils and teachers from a variety of subjects, and adults from outside the school in their 
activities. 
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• Unit 18 Developing your school grounds. Pupils take responsibility for planning, devising 
and implementing ways of improving their school grounds. ‘Using a planned process of 
survey, investigation, consultation, discussion and analysis (plan, do, review) they develop 
strategies that meet some of their school’s needs and those of the wider community. Pupils 
take an active role in implementing a democratically agreed plan for improvement and reflect 
on the process of participation.’

Personal, social and health education 

Personal, social and health education can develop motivation by helping pupils: 

• be aware of how others see them, manage praise and criticism, success and failure in a 
positive way and learn from the experience;

• recognise the stages of emotions associated with loss and change caused by death, 
divorce, separation and new family members, and how to deal positively with the strength 
of their feelings in different situations;

• know how to keep healthy and what influences health – and the impact of exercise, diet, 
sleep, etc. on motivation;

• think about the alternatives and long- and short-term consequences when making decisions 
about personal health.

Specific content ideas for work in personal, social
and health education on motivation

See the Year 7 materials.
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Disclaimer

The Department for Education and Skills 
wishes to make clear that the Department 
and its agents accept no responsibility for the 
actual content of any materials suggested as 
information sources in this document, whether 
these are in the form of printed publications or 
on a website.

In these materials icons, logos, software 
products and websites are used for contextual 
and practical reasons. Their use should not be 
interpreted as an endorsement of particular 
companies or their products.

The websites referred to in these materials 
existed at the time of going to print. Tutors 
should check all website references carefully 
to see if they have changed and substitute 
other references where appropriate.




