
Understanding myself

Pupils may benefit from this small focus group topic if they appear to have a negative or unrealistic sense of identity in
areas that are impacting on their learning and/or relationships with peers or adults (such as poor body image, view of
self as a learner, poor view of self in relation to peers) or negative feelings of self-worth. They may find it difficult to
accept praise or feedback and respond unpredictably to criticism. They may be unwilling to take a risk in their learning
and find decision making difficult.

Pupils might present as withdrawn and have a record of attendance difficulties or display a lack of engagement.
Alternatively, they might present as disorganised and unpredictable, apparently unable to think through the
consequences of their actions for themselves or other people.

Focus group work in this area will seek to provide a sense of belonging, increase feelings of self-efficacy, identify and
celebrate individual strengths and talents, consider issues of peer pressure and develop confidence and assertiveness.
Single-sex groups are often particularly effective for working in this area.

This topic is designed to help young people to:

• become aware of and build on their strengths
• accept feedback from others and use it in a positive way
• consider ways of helping others to build on their strengths.

Session 1

Theme: Theme 3: Learning to be me - Managing feelings and self-awareness

Topics: Understanding myself

Overall learning
outcomes:

Session
number: 1

Year group: 7

Learning
outcomes:

Group specific
outcomes:

Resources
description:

• Flipchart paper and pens/felt-tips for recording.
• Theories of learning statements written onto individual cards for students to sort.

Resources:
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Warm up/
starter:

Shopping Game

In this game students can be seated as for a circle time. The teacher can begin with the
sentence:

I went shopping and I bought…

This sentence can then be passed around the circle with each student adding on another item.
For example, ‘I went shopping and I bought a tin of baked beans’. The next person in the circle
would say, ‘I went shopping and I bought a tin of baked beans and a ham sandwich’. The next
person would say, ‘I went shopping and I bought a tin of baked beans, a ham sandwich and a
pair of trousers’, etc.

This is clearly a test of memory and students should be encouraged to use visualisation
strategies or other means by which to remember each of the items. They should also think about
ways in which they could support each other non-verbally in order to remember items should
someone become stuck or confused. The aim here is to be able to complete a whole circle.

Core activity:

The students can be asked to consider how they like to learn? What are the methods that best
suit them? They can discuss their ideas around the circle answering the following questions:

• What is your favourite lesson?
• Why do you particularly like this lesson?
• How do you learn best?
• What do you consider to be your learning style?
• What do you find difficult in lessons?
• How could the lesson be taught differently in order to incorporate your learning style?

The students can discuss these questions around the circle with the teacher acting as the scribe
for their ideas, highlighting any similarities or differences in responses.

The students can then be asked to read through a series of statements regarding their learning.
They are asked to sort these into true or false groupings. Each student will need to have an
individual set of cards or alternatively they may wish to conduct this as part of a pair taking it in
turns to sort the cards into the two lists. The statements need to be written onto the cards prior to
the start of the session and are as follows:

• I enjoy writing on my own
• I like to learn particularly by using my hands
• I enjoy sharing ideas and understand best when I can talk things through
• I enjoy copying things down and then repeat them until I know the facts.
• I tend to remember facts best by drawing them out or visualising them in my head
• I enjoy doing problems with apparatus, for example, building using cubes etc
• I like doing calculations/sums on paper
• I enjoy sorting out problems with apparatus such as cubes or counters
• I tend to get fidgety when the teacher talks for too long in lessons
• I enjoy lessons that have a mixture of writing and practical tasks
• I like listening to the teacher talk
• I like to work on my own

Students can then discuss their profiles in the group. How are they similar and how are they
different?

Plenary: The students can consider their learning profiles, identifying three key ways in which they enjoy
learning.
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Applying
learning:

They can then identify lessons that are more difficult for them and write down some strategies or
targets for those teachers ie how you can make this a better lesson for me. How you can adjust
your teaching style and the way in which the lessons are planned and delivered.

Are there any
third party

materials in
your learning
opportunity?:

Please list the
title, author and
publisher of any

publications
used:

What was the
extent and
purpose of

use?:

Have parental
permission
forms been

signed for any
pupils work or

images?:

Session 2

Theme: Theme 3: Learning to be me - Managing feelings and self-awareness

Topics: Understanding myself

Overall
learning

outcomes:

Session
number: 2

Year group: 7

Learning
outcomes:

Group
specific

outcomes:

Resources
description:

• A series of strengths and difficulties cards will need to be prepared prior to the start of the
session. These will detail areas of strengths or difficulties that each student in the group
can sign up to.

• Flipchart paper and pens/pencils for thought-storming.

Resources:
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Warm up/
starter:

Positive Points

This is an opportunity for all in the group to give and receive positive thoughts and feel good about
themselves and others. The teacher will need to have prepared a list of positive statements. These
can be photocopied onto cards so that students can quickly cut them out. It is suggested that ten
positive statements are provided for each person in the group. These could include:

• You are always kind
• You look very smart
• You have a nice smile
• You work hard
• You’re friendly and thoughtful
• You’re kind to others
• You have neat writing
• You are good at football, etc

There should be a list for each student in the group. Students can then be divided into smaller
groups of two or three. The teacher can ask them to choose a positive statement from their list to
give to each member of their group. The statements can then be distributed and when everyone has
received all their statements, the students can return to the circle. The teacher can then talk to them
about how they feel to receive these positive comments about themselves and feedback can be
gained from each participant around the circle.

Core activity:

Each of the statements can be set out in a circle on the floor or on a large table. The students can
then read through each of the criteria on the fact cards signing up to those that apply to them. This
process is continued until everyone in the group has signed as many of the cards as possible. The
cards can include the following strengths and difficulties statements:

• I enjoy swimming
• I like watching TV and videos
• I enjoy writing
• I hate playing football
• I love drawing and making things
• I enjoy doing IT
• I’m useless at maths
• I find spelling really difficult
• I find it hard to kick a ball or catch a ball
• I’m really good at basketball
• I’m good at looking after people
• I find it easy to understand other people’s feeling
• I enjoy cooking
• I find it easy to remember things
• I sometimes find it difficult to understand what the teacher is saying
• I find it easy to follow instructions
• I like working with other people
• I only like working on my own

The students can then discuss around the circle their own areas of strengths and difficulties. How
are these similar? How are these different? How can they help each other? How can they best help
themselves? Positive strategies and useful ideas can be recorded by the teacher on the flipchart
paper provided, alternatively students may wish to work in pairs in order to record their ideas.

Plenary:

Page 4 of 15



Applying
learning:

The students can think further about how everyone in the school can be included and their strengths
and difficulties addressed. They can engage in a small piece of action research developing a pupil
questionnaire which can be delivered to other students in the year group. This will give valuable
information to staff as to how successful their policies and practices are or otherwise. It may be
useful for the students to ‘pool’ ideas in terms of identifying pertinent questions. These could include
the following:

• What makes you feel happy in school?
• What do you enjoy doing most?
• What do you enjoy doing least?
• Do you think the adults in school listen to pupils’ views?
• Do you feel that you are respected and liked?
• What makes you feel unhappy in school?
• What activities do you dislike doing the most and why?
• What could make school a better place for you and for others?
• What could you do in order to make school a better place for you and others?

Are there any
third party

materials in
your learning
opportunity?:

Please list
the title,

author and
publisher of

any
publications

used:

What was the
extent and
purpose of

use?:

Have
parental

permission
forms been
signed for
any pupils

work or
images?:

Session 3

Theme: Theme 3: Learning to be me - Managing feelings and self-awareness

Topics: Understanding myself

Overall
learning

outcomes:
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Session
number: 3

Year group: 7

Learning
outcomes:

Group
specific

outcomes:

Resources
description:

• Lesson plan sheets entitled ‘Plan your ideal lesson’ and incorporating time, activities,
resources and groupings columns.

• Flipchart paper, pens and pencils for recording the thought-storming activity.
• Blank postcards.

Resources:

Warm up/
starter:

Statues Game

This game requires a larger space and for each student to have a beanbag. The teacher can explain
to the group that they must each walk around the room whilst keeping a beanbag balanced on their
head. If the beanbag falls off, then the student is not allowed to move. They become statues until
another student picks up the beanbag and puts it back on top of their head. If the helper’s beanbag
falls, then he/she also becomes a statue until another person helps.

The aim here is for as many of the group to be moving around for as long as possible. It may also
be useful to focus on what it felt like to be helped and what it felt like to be a helper and to also
identify ways in which students can improve upon the amount of time that they were all moving in
this activity.

Copy the Clap

This game is an action copying game which can be played at great speed. The students stand in a
circle and the game is started by the teacher performing a simple action. This maybe, for example, a
crouch down and touch the floor or a jump up and down. The students then clap twice and then the
teacher names and points to a student. He or she has to copy the action and then think of a new
one that they can then show to the others in the group. The students clap twice again and the
performer then names and points to another person. This activity continues with all the students
being required to follow the actions around the circle as they change each time.

The idea here is to have no disruption or hesitation in the flow of the game so there is a focus on all
in the group remaining alert and being ready to respond as they never know when it will actually be
their turn.

Core activity:

Students can be asked to consider why they like certain lessons. What is it that is so appealing? Is it
because they’re own learning needs are addressed appropriately? How does the teacher make it
fun or entertaining and why is it important for lessons to be engaging? Students can consider these
questions as part of a circle discussion whilst also then focusing upon the key question for thought-
storming as follows, ‘What makes an ideal lesson?’ Their ideas can be recorded on the flipchart
paper provided and responses compared. Do we all agree? If so, why, if not, why not?
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The students can then engage in planning their own ideal lessons. They can make use of the
planning sheets provided (these will need to be prepared and photocopied prior to the start of the
session). In this lesson plan they are asked to consider the timings of activities, the resources
needed and how the students would be grouped ie would each activity be for the whole class or
would there be an introduction, smaller group work, paired work, discussion etc? The students will
need to consider the different learning styles of all the students. How will the teacher ensure that
those who learn in a visual, auditory or kinaesthetic way are incorporated? It will also be important to
consider how the classroom is set out.

Plenary:
The students can then feedback on their ideas and the teacher can highlight any similarities or
differences here. Finally they may wish to reflect upon the question as to whether it is actually
possible to design a lesson that would suit everyone in the group or class.

Applying
learning:

Students can write thank you postcards in which they can send a note of thanks to a teacher who
has planned a particularly brilliant lesson. Why did they enjoy the lesson? What was special about
it? What did they learn and why was this particularly significant? They can record their ideas on the
postcard and make sure that this is sent to the teacher in question.

Are there any
third party

materials in
your learning
opportunity?:

Please list
the title,

author and
publisher of

any
publications

used:

What was the
extent and
purpose of

use?:

Have
parental

permission
forms been
signed for
any pupils

work or
images?:

Session 4

Theme: Theme 3: Learning to be me - Managing feelings and self-awareness

Topics: Understanding myself

Overall
learning

outcomes:
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Session
number: 4

Year group: 7

Learning
outcomes:

Group
specific

outcomes:

Resources
description:

• Large sheets of paper big enough to enable the students to draw around their own bodies
and that of the teacher.

• Pens, pencils, felt pens as appropriate.
• A4 sheets of blank paper

Resources:

Warm up/
starter:

The Reactions Game

For this game the teacher will need to collect together a headband which is either made of
elasticated material or fastens with Velcro. A selection of nouns written on cards should also be
prepared. These can then be attached to the headband so that the wearer can’t see what is written
on them. These nouns may include the following:

• bad tempered man
• huge giant
• cuddly kitten
• man-eating tiger, etc

The students sit in a circle and a volunteer is chosen by the teacher to wear the headband. One of
the cards can then be attached to the front by tucking it under the elastic or using a Velcro pad. The
other students then volunteer to act in a way that gives the wearer clues to their identity. The
student who is guessing can ask questions that only require a ‘yes’ or ‘no’ answer. The students
who are participating can give clues but these must not contain the actual nouns shown on the
headband. Once the correct guess is made, another student can have a turn with a different card.

The game particularly focuses on reading body language for clues about how a person is reacting.

Clockwise or Anti-clockwise

In this activity students are arranged as for a circle time session. Two different actions are sent
around the circle simultaneously by the teacher. For example, a squeezing of the hand of the
student on the left to travel in a clockwise direction and a tap on the elbow of the student to the right
to travel in an anti-clockwise direction. The idea here is to have both of these actions simultaneously
arrive back with the teacher. Students need to be alert to the fact that they should not pass on an
action before they’ve actually received it. It will also be helpful if they can watch carefully as to how
the actions are travelling around the circle in order to synchronise their speeds. Individuals can then
be identified to pass around movements themselves for further rounds.

Core activity: The students can discuss what makes a good teacher identifying key qualities and skills. They can
focus on the following series of questions during the circle time discussion:
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• Who was my favourite teacher when I was at primary school?
• Why was this?
• What was special about them?
• How did they make the lessons interesting or fun?
• How did they make me feel?
• What would be my ideal secondary school teacher?
• What qualities and strengths do they need?

The students can then make use of the large sheets of paper to draw round the teacher. Inside the
blank outline they can then list all the different qualities of the ideal teacher. What is it that this
person looks like? What specific skills and strengths do they have? What are their special qualities
that make them the best? Students can either do this as part of a pair or as a whole group activity.
The teacher can then highlight specific skills and qualities that seem to be the most important or
obvious

Follow Up Activity

The students can then repeat the activity for themselves, ie what would be the ideal pupil? They
may wish to use the large sheets of paper to draw out a silhouette and record their views within this.
Alternatively, they could use A4 sheets of paper to record their views.

Plenary:
These qualities can then be compared. What are the strengths and qualities of the ideal pupil? How
are these different to the teacher? What are the similarities? Are there skills and qualities that we all
need, either teacher or learner, in order to remain motivated and ensure that we do our best?

Applying
learning:

Are there any
third party

materials in
your learning
opportunity?:

Please list
the title,

author and
publisher of

any
publications

used:

What was the
extent and
purpose of

use?:

Have
parental

permission
forms been
signed for
any pupils

work or
images?:
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Session 5

Theme: Theme 3: Learning to be me - Managing feelings and self-awareness

Topics: Understanding myself

Overall
learning

outcomes:

Session
number: 5

Year group: 7

Learning
outcomes:

Group
specific

outcomes:

Resources
description:

• A selection of motivating articles which might include the following: a ticket for a football
match; a pair of trainers; a bar of chocolate; a DVD; a computer game; a pair of
headphones; a school report indicating top grades in all subjects; a mobile phone, etc.

• Paper, pens/felt-tips for recording.

Resources:

Warm up/
starter:

Disagree or Agree

Students can sit as for a circle time session and be paired with the person sitting directly next to
them. The teacher can go around the circle labelling each pair as either an ‘agree pair’ or a
‘disagree pair’. The teacher can then read out a series of statements, one at a time, and explain to
the students that they are to work in groups in order to come up with reasons why they would
disagree or agree with each of the statements. These might include the following:

• Girls are better readers than boys.
• Dogs make better pets than cats.
• Television is not good for young people.
• All children should wear school uniform.
• Girls should not be allowed to go out with boys until they are 17 years old.
• Women should always stay at home and look after their children.
• Boys should not cry.
• Children should do less homework, etc.

Students can then feedback their reasoning as to why they disagree or agree with each of the
statements. This can be done in turn around the circle.

Feeling Lines Activity

The teacher can distribute plain pieces of A4 paper to each student in the group and also make
available a selection of coloured pencils or pens. Each student is given the name of a feeling which
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they are then asked to commit to memory. These might include the following: happy, sad, angry,
upset, nervous, unconfident, contented, lonely, etc. Each student is asked to draw a line in order to
represent the feeling that they have been given. This can be done to a time limit, eg 2 minutes. The
line must start on one side of the paper and finish on the other but it can be any colour, thickness or
shape. Students can then group themselves according to the feeling that they have been given and
compare their lines, discussing why they drew the line as they did. One person from each group
may wish to act as scribe in order to then feedback on what each group has committed to paper.
Alternatively, they may wish to go round the circle and describe what they have drawn and why they
have drawn the feeling in this particular way.

Core activity:

The teacher can introduce the notion of motivation by asking the students to consider the following
questions:

• What makes you happy in your life?
• What do you like doing the most?
• What motivates you to learn?

It will helpful if all the students are encouraged to participate here so that any similarities or
differences in motivation can be highlighted. It is important to recognise the fact that we’re all
motivated by different things in life and that these sorts of differences are absolutely normal and
acceptable. What is important is that we learn to recognise our own motivators and ensure that
these are healthy.

The students can be asked to pick one of the objects that appeals to them the most. Why would this
motivate them? Why does this make them feel good or positive? Is this something that they would
like to receive as a reward and why? Students can take it in turns to answer these questions as they
pick one item from the group. It may be useful for the teacher to model this activity, for example, he
or she could pick out a postcard of a lovely holiday destination and describe why this would be
motivating ie a reason to get up in the morning and go to work so as to earn enough money to pay
for lovely holidays!

The students can then be provided with two pieces of paper each. On the first piece of paper they
can record healthy motivators and on the second piece of paper unhealthy motivators. This activity
can be conducted in pairs prior to feedback. The idea here is to reinforce the fact that some of our
motivators may not be as healthy as others. For example, being motivated to do your work because
you’ve been promised lots of bars of chocolates may not result in a particularly positive outcome, ie
you would put on weight and may develop poor self-esteem as a result. The students can discuss
their ideas identifying the motivators which they deem to be most and least healthy. It may be useful
to rate each motivator on a scale of 0-10, 0 = totally unhealthy, 5 = quite healthy and 10 =
exceptionally healthy.

Plenary:

The students can record the reward that would be most meaningful to them. This can be done as a
poster or information sheet entitled, ‘My best ever reward’. These designs and illustrations can then
be pinned up around the room and students can discuss each one in turn. The teacher can help
support them in identifying any similarities or differences. Do we all want the same kind of reward?
How are our ideal rewards different and how are they the same?

Applying
learning:

Are there any
third party

materials in
your learning
opportunity?:
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Please list
the title,

author and
publisher of

any
publications

used:

What was the
extent and
purpose of

use?:

Have
parental

permission
forms been
signed for
any pupils

work or
images?:

Session 6

Theme: Theme 3: Learning to be me - Managing feelings and self-awareness

Topics: Understanding myself

Overall
learning

outcomes:

Session
number: 6

Year group: 7

Learning
outcomes:

Group
specific

outcomes:

Resources
description:

• Flipchart paper, pens/pencils for recording.
• A series of football outlines which are blank in the middle to enable the students to record

ideas.
• A4 paper for recording Ideal Selves.

Resources:
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Warm up/
starter:

The Balloon Game

In this activity the teacher will need to have collected together two or three balloons which can have
been blown up prior to the start of the session. The teacher then explains that the object of the
game is to keep the balloons in the air at all times. Each student in the group must, however, remain
in their space at the front of their chair. They can reach in, out or to the side in order to prevent the
balloon from touching the floor but they are not allowed to leave the space on which they are
standing or sitting.

Chinese Fingers

In this activity the students sit in a circle. They are asked to face the back of the person sitting to
their left. One student is chosen to begin the activity. They are asked to draw a simple shape or
number on the back of the person that they are looking towards. This student then copies the shape
or number they think was drawn onto their backs onto the back of the person they are facing. This
activity continues around the circle until it reaches the last person in the circle. This person then
states the number or shape they believe to have been drawn onto their back. They can check out
the accuracy with the person who began the activity.

Core activity:

Students can participate in a thought-storming activity where they focus on finishing the sentence
starter, ‘In the future I would like to be…’. They can be encouraged to visualise themselves as
adults. Where would they like to be? What would they like to be doing? How would they like to feel,
think and behave? Who would they like to be with? What role would they like to take on and why?

It may be useful to discuss these questions in turn as part of the circle discussion. The teacher can
also record any ideas on the flipchart paper highlighting any similarities and differences in the
students’ dream futures.

The students can then focus on goals for the future identifying those which are realistic and those
which are unrealistic. It is important for us not to limit ourselves and this fact needs to be reinforced.
However, it is also vital for the students to ensure that their goals are realistic and can be achieved
through hard work, self-motivation and the support of others. The students can be presented with
two blank football shapes. In one of these shapes they can write down a realistic goal and an
unrealistic goal, for example, a realistic goal may be ‘I can improve my spelling and punctuation in
the next six months’; an unrealistic goal might be ‘I will win the lottery and buy all my friends a
Mercedes Benz’. These can then be set out in a circle around the floor and all the students can
move around attempting to identify which are the realistic goals and which are the unrealistic goals.
These can be sorted into two piles. The students can discuss their reasons for making these
distinctions.

Follow Up Activity

The students can consider the notion of ‘my ideal self’. They can draw themselves as their ideal self,
ie how they would like to look, be, act, think and feel. They can make use of the paper provided in
order to illustrate this ideal self both in pictures and short statements. The latter can be recorded
around an illustration.

Plenary:
They can then proceed to think about three things that they might do or change about themselves
now in order to move closer to this ideal. These thoughts can be shared with a partner or in the
group as a whole.
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Applying
learning:

Are there any
third party

materials in
your learning
opportunity?:

Please list
the title,

author and
publisher of

any
publications

used:

What was the
extent and
purpose of

use?:

Have
parental

permission
forms been
signed for
any pupils

work or
images?:
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