
Guidance

Curriculum and 
Standards

Headteachers, 
teachers and 
practitioners in 
secondary schools, 
middle schools, 
special schools 
& local authority 
and Children’s 
Services staff
Status: Recommended

Date of issue: 04-2007

Ref: 00043-2007DWO-EN-07

Social and Emotional 
Aspects of Learning 
for secondary schools 
(SEAL)
Theme 1: A place to learn

Year 7



S
ocial and em

otional aspects of learning: Them
e 1 A

 place to learn

1

© Crown copyright 2007 00043-2007DWO-EN-07   Social and Emotional Aspects of Learning for secondary schools (SEAL): Theme 1 Learning Outcomes 

 Secondary National Strategy

Summary of Learning outcomes and 
Resource sheets Theme 1

Learning 
opportunity

Learning outcomes Resource 
sheets

Warm-up To help pupils get to know each other.
To mix up the group and organise random pairs and groups.

1.1

1 Overall learning outcome
32. I understand that people can all feel the same range of emotions, but that 
people do not necessarily respond in the same way to similar situations, and that 
different people may express their feelings in different ways.

Year 7 learning outcome
I can predict what people might be thinking or feeling even when it is not how I might 
think or feel. 

1.2
1.3

2 Overall learning outcomes
4. I can recognise when I should feel pleased with and proud of myself and am able 
to accept praise from others. 
43. I can work and learn well in groups taking on different roles, cooperating with 
others to achieve a joint outcome.

Year 7 learning outcomes
I know everyone in my class and have worked with some people I had never worked 
with before.
I know that people in my group value my contribution.

3 Overall learning outcomes
4. I can recognise when I should feel pleased with and proud of myself and am able to 
accept praise from others.
46. I can give and receive feedback and use it to improve my and other people’s 
achievements.

Year 7 learning outcomes
I know everyone in my class and have worked with some people I had never worked 
with before.
I know that people in my group value my contribution.
I feel confident to cope in my new school.

4 Overall learning outcome
8. I know and accept what I am feeling, and can label my feelings.
15. I have a range of strategies for managing impulses and strong emotions so they do 
not lead me to behave in ways that would have negative consequences for me or for 
other people.

Year 7 learning outcomes
I can describe how starting in a new school feels and why.
I have strategies to deal with any uncomfortable feelings.
I can understand that I might have mixed feelings. 

1.4
1.5
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Learning 
opportunity

Learning outcomes Resource 
sheets

5 Overall learning outcomes
2. I can identify my strengths and feel positive about them.
3. I can identify my limitations and try to overcome them. 
44. I understand my rights and responsibilities as an individual who belongs to many 
different social groups. 

Year 7 learning outcomes
I can outline some of my gifts and talents.
I am aware of areas of learning which I find more difficult.
I understand why it is important for us to identify rights and responsibilities and 
can work with others to write a class charter.

1.6

6 Overall learning outcomes
38. I can recognise and take account of my feelings of empathy and act on them by 
considering the needs and feelings of others.
12. I can use my knowledge and experience of how I think, feel, and respond to choose 
my own behaviour, plan my learning, and build positive relationships with others.

Year 7 learning outcomes
I can make the people in my group feel valued and welcome.
I can identify some ways to ensure that pupils have their needs met and are ready to 
learn.

1.7
1.8

7 Overall learning outcome
44. I understand my rights and responsibilities as an individual who belongs to many 
different social groups, such as my friendship group, school class, school, family and 
community.

Year 7 learning outcomes
I understand why it is important for us to identify rights and responsibilities 
and can work with others to write a class charter.
I can make a contribution to creating my class charter.

8 Overall learning outcome
8. I know and accept what I am feeling, and can label my feelings.

Year 7 learning outcomes
I can describe how starting in a new school feels and why.
I can describe how it felt to leave my old school.

1.9
1.10
1.11

9 Overall learning outcomes
8. I know and accept what I am feeling, and can label my feelings.
18. I have a range of strategies to reduce, manage or change strong and 
uncomfortable feelings such as anger, anxiety, stress and jealousy.

Year 7 learning outcomes
I can describe how starting in a new school feels and why.
I have strategies to deal with any uncomfortable feelings.

10 Overall learning outcomes
8. I know and accept what I am feeling, and can label my feelings. 
18. I have a range of strategies to reduce, manage or change strong and 
uncomfortable feelings such as anger, anxiety, stress, loss and jealousy.

Year 7 learning outcomes
I can describe how starting in a new school feels and why.
I can describe how it felt to leave my old school.
I can talk about the things that I miss about primary school and can manage 
the feelings of loss.

1.12
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Learning 
opportunity

Learning outcomes Resource 
sheets

11 Overall learning outcome
12. I can use my knowledge and experience of how I think, feel and respond to choose 
my own behaviour, plan my learning and build positive relationships with others.

Year 7 learning outcomes
I am aware of how my feelings might change as I move from primary school.
I can learn from my previous experience of change.

1.13
1.14
1.15

12 Overall learning outcomes
2. I can identify my strengths and feel positive about them.
3. I can identify my current limitations and try to overcome them. 
38. I recognise and take account of my feelings of empathy and act on them by 
considering the needs and feelings of others.

Year 7 learning outcomes
I can outline some of my gifts and talents.
I am aware of areas of learning which I find more difficult.
I can make the people in my group feel valued and welcome.
I know how to make other people feel at ease.
I know when and how I learn best.

1.16

Ideas for promoting self-awareness across the curriculum
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Year 7 SEAL learning 
opportunities

Theme 1: A place to learn

Theme overview

This theme is designed for use as part of a school’s programme to support pupils through 
the process of transfer from primary to secondary education. This might be within a focused 
‘transfer week’ or might be part of a tutorial or PSHE programme. It is designed so that the 
opportunities can be combined in a flexible way. Most learning opportunities include a starter, 
energiser or warm-up activity, one or more core learning opportunities and a plenary. 

The theme provides learning opportunities that encourage pupils to:

• develop the social and emotional skills that help them to understand and cope with change;

• understand and actively participate in the building of a school and class climate that 
promotes social and emotional learning;

• reflect upon themselves as individuals with unique skills and talents, within a range of groups 
that make up a learning community;

• understand and help create a class community where all members feel safe and that 
they belong.

Intended outcomes for each learning opportunity are provided and these are listed in the 
summary table above and in the introductory booklet alongside those identified within Primary 
SEAL for Years 5 and 6 and suggestions for development into Years 8 and 9.

Social and emotional learning around the process of change requires a complex interaction 
between a range of skills and this theme will draw upon all five of the aspects of learning 
– self-awareness, managing feelings, empathy, motivation and social skills.

These are not lesson plans but provide ideas for learning opportunities that are to 
be interpreted and used flexibly. 

Questions for reflection and enquiry

These questions are to encourage pupils to consider the concepts explored in the theme in 
depth, taking into account some of the complexities and ambiguities of real life. There are many 
ways to use them. They might provide the basis for discussion or for a community of enquiry. 
You might like to display them on a whiteboard or noticeboard and encourage pupils to record 
their thoughts and post them on the board. They might then be read out and discussed at the 
end of the week. 
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• Can a change ever be both good and bad?

• Does change get easier next time?

• Can you ever go back?

• Are worries good?

• How can we tell a challenge from a stress?

Learning opportunities to explicitly promote the learning outcomes of the theme

Starters and warm-ups

These ideas can be used at any time within the theme.

To help pupils get to know each other

Pingo!
Give each pupil a copy of Resource sheet 1.1 ‘Getting to know you’ and set them the challenge 
of finding a person who fits the description in each box. They should write the person’s name 
in the relevant box. When they have completed the whole sheet they should sit down and 
shout ‘Pingo!’

When all pupils are seated, read out the headings in the boxes and together build a master list 
of the class and their attributes and interests.

To mix up the group and organise random pairs and groups

Swap places if …
The pupils should swap places when you read out the following:

Swap places if …

• you came to school by bus;

• you like chocolate;

• you would like to travel to space.

Choose volunteers to think of criteria for swapping places. When you feel the group is well 
mixed, you can put pupils into pairs with the person they are sitting next to. This starter can 
be used in many ways and might focus more specifically on the topic. For example, the 
statements might be associated with change. 

Swap places if …

• you like to try new things;

• you have been to more than three schools;

• you are missing your old school;

• you have made new friends.
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Lining up
Ask the class to line up along the side of the classroom in order of birthday, age, shoe size, how 
far away they live from school or any other criterion you can think of. Groupings can then be 
made by counting along the line or by taking first and last pupils, next to first and next to last, 
and so on.
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Learning opportunity 1: let’s get going!

Overall learning outcome

I understand that people can all feel the same range of 
emotions, but that people do not necessarily respond in the 
same way to similar situations, and that different people may 
express their feelings in different ways.

Year 7 learning outcome

I can predict what people might be thinking or feeling even 
when it is not how I might think or feel. 

Resources

Resource sheet 1.2 ‘Stimulus poster’
Resource sheet 1.3 ‘How do they feel?’
Blank paper

The stimulus for this learning opportunity sets the scene for an imaginary journey into the 
unknown to discover new worlds. It provides an analogy for the pupil’s own journey through 
their secondary school. 

Starter 

Provide copies of the stimulus (Resource sheet 1.2) for each pupil. Provide one minute of 
thinking time. The pupils should take it in turns to provide one idea about what Elly or Steve 
might be thinking when they read the poster. 

They should work in pairs to discuss the stimulus and think about what they would do if they 
were given this opportunity. 

Into the unknown

Pupils should work in pairs or groups to consider the hopes and fears that Elly and Steve might 
have as they embark upon their adventure. They should take the picture of Elly and Steve 
(Resource sheet 1.3). Around each picture there are written words to describe Elly or Steve. 
Together they should identify some of the hopes and fears that Elly and Steve might have 
as they embark on their journey into space with their fellow space apprentices. 

Ask pupils to draw a picture of themselves in the centre of a blank sheet of paper. Allow some 
time for pupils to identify some words to describe themselves and some of their hopes and fears 
and write them around their self-portrait. 

You might like to fill out one of the sheets about yourself and your hopes and fears. 
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Plenary 

Ask pupils to share some of the hopes and fears that they have identified for Elly and Steve. 

Pupils might like to keep their personal hopes and fears to themselves or you might draw a 
class, ‘hopes and fears’ display by asking for ideas. These could be written up on a flipchart and 
left up for any further ideas to be added later. 

Applying learning 

Pupils could put their hopes and fears sheet in their logbook and keep a record of how well they 
are achieving their hopes and overcoming their fears. 

Teacher reflection: I thought the class might find the space journey idea unbelievable so 
I brought in a picture of a ‘new boy’ and stuck it up. We used this as the focus for exploring 
hopes and fears.
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Learning opportunity 2: celebrity

Overall learning outcomes

I can recognise when I should feel pleased with and proud of 
myself and am able to accept praise from others. 

I can work well in groups …

Year 7 learning outcomes

I know everyone in my class and have worked with some 
people I had never worked with before.

I know that people in my group value my contribution.

Starter

Spend about 10 minutes on this activity but you might like to return to it as a starter in other 
sessions. Ask for a volunteer who should think of a famous person. The other members of the 
class should ask questions to see if they can identify the person. The volunteer must answer 
either yes or no. The idea is to see if the group can identify the famous person using fewer than 
20 questions. You could put names of famous people on cards and invite pupils to randomly 
choose one should you want to focus on particular people or attributes.

Finding out about each other

Emphasise that everyone is special in their own way and a ‘celebrity’ in the class. Explain that 
pupils are going to pretend to be journalists planning to interview a celebrity. Their task is to 
come up with 5–10 interesting questions that will help a reader find out what the ‘celebrity’ is 
like. You will need to discuss what sort of question is likely to receive an answer which will show 
what someone is really like rather than just providing factual information. You might like to use 
examples of questions from interviews in celebrity magazines. Provide time for the pupils to 
think of questions and jot them down if they wish.

The pupils should be paired up randomly. One member of the pair should take the role of the 
interviewer and the other the interviewee. They should then swap roles. Pupils might give 
feedback to the group in a variety of ways, for example, in groups of four introducing each 
other or by each pupil telling the whole group one thing that surprised them. You might need 
to emphasise that the pupils should be interviewed as ‘themselves’ and not as a real celebrity.

The ideas presented might be written up as part of a form magazine, as a class display or 
as part of a class website. Digital photography and illustrations might be used.

Plenary

• What was the most interesting thing you have found out in your interviews?

• What thing was most surprising? Why?

Applying learning

Set a challenge to the group to find out as much as possible about as many people in the form 
in a week. 
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Learning opportunity 3: quiz show

Overall learning outcomes

I can recognise when I should feel pleased with and proud of 
myself and am able to accept praise from others.

I can give and receive feedback and use it to improve my 
and other people’s achievements.

Year 7 learning outcomes

I know everyone in my class and have worked with some 
people I had never worked with before.

I know that people in my group value my contribution.

I feel confident to cope in my new school.

This learning opportunity is designed to develop cohesive small groups that pupils can 
work in as a ‘home’ group for many of the learning challenges presented in these learning 
opportunities. Use the information you have about pupils to put them into mixed-ability groups. 
The groups should be selected with care to ensure there is a balance of individuals with different 
abilities as they might be the basis of the group over a period of time. 

First task

Group members introduce themselves and give three pieces of information about their 
likes and interests.

Second task

Group members agree a group name that represents the interests of all members.

Third task

Group members choose an animal to be their mascot. The mascot should represent the skills 
and abilities of the group that will help them to be successful with their learning over the term.

Core task

Pupils design and run a quiz show. This might be based upon any popular TV quiz show. For 
example, if the quiz show was based upon ‘Who Wants to be a Millionaire’ the session might 
involve the following.

1. Preparation: Each group should identify 14 questions about the class or school. The 
questions should be of increasing difficulty starting with some very simple questions. Each 
question should have four multiple-choice answers. The number of points allocated to each 
question should be decided, for example, 100, 200, 300, 500, 1000, 2000, 4000, 8000, 
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16 000, 32 000, 64 000, 250 000, 500 000 and 1 million points. The class will also need to 
agree what the ‘value’ of the points will be. They might agree that the group with the largest 
number of points is the overall winner. The teacher should ensure that the questions are fair 
and the answers are correct.

2. The show: Two groups will be in the ‘spotlight’ at any one time. One group should be quiz 
masters and the other contestants. The quiz master group will take it in turns to ask the 
questions and read out the multiple-choice answers. The contestant group will take it in turns 
to answer. Before answering, they should be given the option of answering the question and 
risk forfeiting all their winnings if they provide an incorrect answer, or of passing and keeping 
the points they have won so far. If the group fails to answer or gives an incorrect answer, the 
competition is over for them. If the contestants are unsure of the correct answer, they might 
use one of the following three lifelines:

a. phone a friend – contestants ask another group.

b. 50/50 – the quiz masters remove two of the incorrect answers.

c. ask the audience – contestants ask the whole class to vote on the four answers.

All groups should be given the opportunity of being quiz masters and contestants.

Plenary

• What did you find out about each other when doing the task?

• How well did you work in your group?

• How do you feel about your group?

• Did you learn anything about the people in your group?

Applying learning

Use these groups during group work in other subjects and keep a record of how well they 
worked together.

Teacher reflection: This learning opportunity took the whole 50 minute session to set up as 
the groups had to research and find out about the school. We had the competitions during 
our 20 minute tutor time. I teach my tutor group geography. Our first topic is about symbols 
and I divided the class in half and used the same approach to find out how much they had 
learnt about symbols. 
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Learning opportunity 4: what about worries?

Overall learning outcome

I know and accept what I am feeling, and can label 
my feelings.

I have a range of strategies for managing impulses and 
strong emotions so they do not lead me to behave in ways 
that would have negative consequences for me or other 
people.

Year 7 learning outcomes

I can describe how starting in a new school feels and why.

I have strategies to deal with any uncomfortable feelings.

I can understand that I might have mixed feelings. 

In preparation for this session you might ask pupils in Year 8 to think back to the time before 
they joined the school and to list all the fears or worries they had.

Resources

Resource sheet 1.4 ‘Worries and fears’
Resource sheet 1.5 ‘Feelings’

Starter 

Shout out feelings one at a time, use the feelings sheet (Resource sheet 1.5). The pupils should 
pull the face to go with the feeling. This should be done at quite a pace.  Finish on the word 
‘worried’.

Beating worries, classifying

Use the worries from Resource sheet 1.4 photocopied onto cards or use some genuine worries 
identified by Year 8. In groups, the pupils should try to classify the worries into two or more 
groups. Use a mini plenary to explore the following questions.

• How did you choose your criteria for sorting?

• Which worry was hard to place? What tip would you give to someone struggling to classify 
that card?

Ask pupils if they have any ideas about how they might deal with worries. If they have been 
using Primary SEAL they might explain a process as follows.

• Catch the worry.

• Ask if this is a ‘useless worry’ or a ‘useful thought’.
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• If it is a ‘useful thought’ do something with it – for example, talk to someone.

• If it is a ‘useless worry’ challenge it, for example, think of the times when the worry wasn’t 
true, that there is no evidence or that it is very unlikely.

• If it won’t go away do something about it – probably talk it through with someone.

It needs to be emphasised that all worries are important and real to the person who is worried. 
If a worry is getting in the way of a pupil learning or enjoying life they should talk to someone. 
Explain who in the school they might go to.

The pupils should get back into their groups and choose one of the worries. They should 
read it out and the rest of their group should make suggestions as to how the pupil might 
beat ‘their worry’.

Plenary

They might put their ideas together as a ‘beating worries book’ – to form a reference book 
for the class.

Applying learning

Pupils should find out some of the worries of the people they live with and any strategies used 
to ‘beat their worries’.

Teacher reflection: We adapted this activity and used it as a transfer activity. We asked 
pupils in Year 6 to identify worries and asked pupils in our Year 7 to identify ideas to ‘beat 
the worry’. We put these together as an illustrated e-mail to the pupils. We had two large 
partner schools. Some of our Year 7 pupils took the e-mail to these schools and acted as a 
panel of ‘experts’ about our school for the Year 6 pupils.
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Learning opportunity 5: a new start

Overall learning outcomes
I can identify my strengths and feel positive about them.

I can identify my limitations and try to overcome them. 

I understand my rights and responsibilities as an individual 
who belongs to many different social groups. 

Year 7 learning outcomes

I can outline some of my gifts and talents.

I am aware of areas of learning which I find more difficult.

I understand why it is important for us to identify rights 
and responsibilities and can work with others to write 
a class charter.

Resources

Resource sheet 1.2 ‘Stimulus poster’
Resource sheet 1.6 ‘Space apprentice challenge’

Starter

Show pupils Resource sheet 1.2 and/or refer to Learning opportunity 1 if you used it. Pose the 
following questions.

• What three objects would you take with you from Earth?

• What three attributes would you take with you so that you can make a positive contribution?

After posing each question provide one minute for individual reflection time followed by an 
opportunity for pupils to share their ideas in pairs.

Group challenge

Pupils should work in their ‘home groups’. These groups should comprise pupils of mixed 
ability from a mix of primary schools.

Ask the groups to agree the attributes of a good group and list these on the flipchart 
or whiteboard.

The groups should then work together to complete Resource sheet 1.6 ‘Space 
apprentice challenge’.



S
ocial and em

otional aspects of learning: Them
e 1 A

 place to learn

15

© Crown copyright 2007 00043-2007DWO-EN-07   Social and Emotional Aspects of Learning for secondary schools (SEAL): Theme 1 Learning Outcomes 

 Secondary National Strategy

Plenary

Use the ‘attributes of a good group’, and ask the groups to rate themselves from 1–10 as 
to how well they worked together against each attribute. Encourage them to think carefully 
and to question themselves by considering the following questions.

• Why have you given yourself that rating?

• How well would you like to do next time?

• What will you do differently next time?

Applying learning

Ask the group to consider how well they work in groups in other lessons and report back 
next time. 
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Learning opportunity 6: meeting our needs

Overall learning outcomes

I can recognise and take account of my feelings of empathy 
and act on them by considering the needs and feelings of 
others.

I can use my knowledge and experience of how I think, feel, 
and respond to choose my own behaviour, plan my learning, 
and build positive relationships with others.

Year 7 learning outcomes

I can make the people in my group feel valued and welcome.

I can identify some ways to ensure that pupils have their 
needs met and are ready to learn.

Resources

Resource sheet 1.7 ‘On our way!’
Resource sheet 1.8 ‘Maslow’s hierarchy of needs’

Starter

Read Resource sheet 1.7 ‘On our way!’ This shows Elly and Steve as they prepare for their first 
day on the spaceship. Ask pupils to work in pairs to come up with as many words as they can to 
describe how Elly and Steve might be feeling. You might consider pairing the pupils so that one 
familiar with the SEAL approach is partnered with another who is new to this type of work.

Take feedback from the whole group, listing the words on the whiteboard or flipchart.

Hierarchy of needs

Give out (or display) Resource sheet 1.8 ‘Maslow’s hierarchy of needs’, which introduces a 
view developed by the psychologist, Abraham Maslow, about human needs. (Pupils will already 
be familiar with this if their primary school used SEAL.) Explain that Maslow suggested that all 
human beings have a range of needs that have to be met if we are to be happy, healthy and 
successful. 

Talk through the five levels of needs. Suggest that we only feel comfortable to learn or to be the 
best we can be when the first four of the five levels are met:

• having our physical needs met, for example, food, water, shelter;

• feeling safe – physically and emotionally;

• feeling that we belong – that people value us and that we are important in the group;

• valuing ourselves – feeling good about being ourselves.
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Pupils should work in small groups. Each pupil will need a copy of Resource sheets 1.7 and 1.8. 
They should discuss Elly and Steve in relation to the first four levels of need on Resource sheet 
1.8 and decide whether their needs were being met. They should write down examples of when 
their needs are not being met on the left hand side of the triangle and examples of how they are 
being met on the right hand side. 

Plenary

Ask pupils to imagine that they have been brought in as a panel of experts and it is their job to 
consider what five things will be important to have on the spaceship to ensure that the space 
apprentices’ needs are being met. 

Applying learning

Ask pupils to identify three actions that they can do to help meet their or other people's needs. 
For example:

• I will try to make sure that everyone feels as if they belong by…

• I will try to make sure everyone recognises the good things they are doing by…
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Learning opportunity 7: creating a class charter

Overall learning outcome

I understand my rights and responsibilities as an individual 
who belongs to many different social groups, such as 
my friendship group, school class, school, family and 
community.

Year 7 learning outcomes

I understand why it is important for us to identify rights 
and responsibilities and can work with others to write 
a class charter.

I can make a contribution to creating my class charter.

Starter

Use a round if you use this, starting with the following:

• I can learn in class when …

• I find it hard to learn when …

Or ask the pupils to talk to a partner to identify as many endings to the sentences as possible 
in a minute. 

Creating a class charter

Remind the class of the previous Learning opportunity 1: Let’s get going, and explain that, 
like Elly and Steve, they are about to start a new mission together – one that will be of crucial 
importance for the rest of their lives. For the next five years they will be on a learning journey 
together. To be successful they will need to help and support each other. It is the responsibility of 
the whole-class community to create an environment where everyone will be as successful and 
satisfied as possible in their learning journey. 

Pupils might draw upon their work in the previous learning opportunity to create their own 
class charter. This will be an agreement by all members of the group of key ideas that they will 
all follow to make their form group a good place to be and to learn. The following steps might 
be part of the process.

• Pupils identify the rights of all members of the community, for example, to feel safe both 
physically and emotionally, to learn and to have their achievements recognised, to be healthy, 
to make a full contribution to the community. 
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In groups, pupils generate ideas for the elements of the class charter and select between four 
and six of these for inclusion. The teacher and other adults might write their own ideas for 
elements that might be included. The charter should apply to all members of the form group, 
both adults and pupils.

Ideas might include: 

• we will listen to each other; 

• we will try to encourage each other and not use put-downs;

• we will be considerate and not hurt each other.

Plenary

In groups, pupils take turns to present their ideas and answer any questions from other pupils 
and staff. The following questions might be helpful.

• Which ideas do you think are essential? 

• Why is this the case? 

• Would it always be so?

• Which ideas do you think are not so important? 

• What might happen if this were not included?

You might want to emphasise that, in fact, secondary school is a bit like the mission that Elly 
and Steve are embarking on. Going through secondary school takes five years. It is a journey 
together and it is in everyone’s interests that they all achieve success.

Applying learning

Each group should nominate a group representative to be part of a group that agrees the 
final charter for signing and display. The charter should be copied and circulated to all who 
teach the class. 
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Learning opportunity 8: moving on! (part 1)

Overall learning outcome

I know and accept what I am feeling, and can label 
my feelings.

Year 7 learning outcomes

I can describe how starting in a new school feels and why.

I can describe how it felt to leave my old school.

Resources

Resource sheet 1.9 ‘First day’
Resource sheet 1.10 ‘Life events’
Resource sheet 1.11 ‘Living graph’

Starter

Display Resource sheet 1.9 ‘First day’ 

Ask pupils to work in pairs to consider how the characters in the pictures might be feeling. 
Collate their ideas on the flipchart or whiteboard.

Sequencing and living graph

Give pupils a couple of minutes’ thinking time to consider what are the significant events in their 
life so far. You might like to model this with some of the significant events in your own life to help 
them get started.

Ideally pupils will be seated in a circle and should take it in turns to contribute an event they have 
thought of. They do not need to elaborate on why they have chosen the event. Record events 
on the flipchart or whiteboard.

Remember that pupils have the ‘right to pass’ if they do not want to contribute an idea in front 
of the class.

Hand out Resource sheet 1.10 ‘Life events’, having copied it onto card. Pupils should:

• cut the sheet into individual cards;

• keep or discard any cards as they wish;

• write their own significant events onto the blank cards;

• place the cards in chronological order;

• add, the ideas on their selected cards to Resource sheet 1.11 ‘Living graph’;
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• identify how they were feeling at the time of the event and record on Resource sheet 1.11 
how positive or negative they were feeling.

As a group consider what significant events pupils think might be going to happen to them in 
the future and how this might make them feel. They might like to add ideas to their living graph.

Plenary

Provide an opportunity for pupils to share their living graphs and to talk about their hopes for 
the future. 

Applying learning

Provide a blank living graph and suggest that the pupils keep a living graph of the way they feel 
over the week. 
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Learning opportunity 9: moving on! (part 2)

Overall learning outcomes

I know and accept what I am feeling and can label 
my feelings.

I have a range of strategies to reduce, manage or change 
strong and uncomfortable feelings such as anger, anxiety, 
stress and jealousy.

Year 7 learning outcomes

I can describe how starting in a new school feels and why.

I have strategies to deal with any uncomfortable feelings.

Resources

Living graph produced in Learning opportunity 8 part 1

Starter

Ask the pupils to sit comfortably, shut their eyes or look down and sit quietly. They should try 
to imagine the place where they feel most relaxed.

Calming-down strategies

Pupils will need to use the ‘living graph’ they produced in part 1. They should look at this and 
identify times in their lives when they had negative or uncomfortable feelings to cope with or 
times when they needed to calm down. They should work in pairs, or individually if they prefer, 
to consider the strategies they used to manage those uncomfortable feelings.

You might like to remind pupils of, or introduce them to, the concept of ‘calming-down 
strategies’. It is likely that there will be one or more pupils who have already had an opportunity 
to explore this idea and might have their own clear strategies. These are likely to fall into one 
of the broad areas of:

• relaxation, for example, counting to ten, breathing deeply, imagining they are in their own 
special calming-down space;

• exercise, for example going for a run, going for a long walk;

• distraction, for example, concentrating on a favoured activity, such as drawing a picture, 
doing a Sudoku, or simply doing something different.

Pupils might draw their strategies and add this to a class display.
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Plenary

Ask each pupil to consider their own favoured way to calm down when they are anxious, 
scared or angry. 

Applying learning

Pupils agree to spot when they are feeling anxious, scared or angry and try out their own 
calming-down strategy. Provide some time to review how they got on during the week or at the 
beginning of the next session. 

Teacher reflection: We provided each pupil with their own laminated card – the size 
of a credit card. This listed their own personal ‘calming-down trick’. Two pupils with 
known difficulties were able to use these with the support of a learning mentor across 
the curriculum.

Teacher reflection: We discussed this in the staff room and the art teacher made a calming 
down poster for the staff room!
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Learning opportunity 10: saying goodbye

Overall learning outcomes
I know and accept what I am feeling and can label 
my feelings. 

I have a range of strategies to reduce, manage or change 
strong and uncomfortable feelings such as anger, anxiety, 
stress, loss and jealousy.

Year 7 learning outcomes

I can describe how starting in a new school feels and why.

I can describe how it felt to leave my old school.

I can talk about the things that I miss about primary school 
and can manage the feelings of loss.

Resources

Resource sheet 1.12 ‘The goodbye challenge’

Starter

As an initial activity ask pupils to think of as many words and gestures as they can to say hello 
and goodbye. 

Saying goodbye and moving on

Explain that when we have left somewhere and moved to somewhere new it is often good to 
say goodbye to those we have left behind. Remind pupils that this activity will provide them with 
the chance to say goodbye to their old school.

Provide a short time for reflection, and then ask pupils to find someone who went to a different 
school and tell them the good things about their old school.

In a circle they should take it in turns to share one of the good things.

Finally, pupils should work in groups of pupils from the same school. Any ‘single’ pupils should 
work together. Ask groups to complete Resource sheet 1.12 ‘The goodbye challenge’.
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Plenary

Ask pupils to reflect upon the group processes. 

• How did you do the task?

• How did you work together?

• Did your original plan work or did you have to change it?

Applying learning

Pupils might like to return to their old schools to meet with the people there and share their 
hello–goodbye message.
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Learning opportunity 11: understanding my feelings about change

Overall learning outcome

I can use my knowledge and experience of how I think, feel 
and respond to choose my own behaviour, plan my learning 
and build positive relationships with others.

Year 7 learning outcomes

I am aware of how my feelings might change as I move 
from primary school.

I can learn from my previous experience of change.

Resources

Resource sheet 1.13 ‘Steve’s diary’
Resource sheet 1.14 ‘Feelings cards’ (These should be photocopied on to card and cut up 
to give to each volunteer)
Resource sheet 1.15 ‘Feelings of change’

Starter

This learning opportunity might be best introduced with an illustration. This could be from 
your own experience or from Resource sheet 1.13 ‘Steve’s diary’.

Ask for six volunteers to stand in a line at the front of the class. Give each volunteer the cards 
from Resource sheet 1.14. 

Read the first diary entry on Resource sheet 1.13. Ask the first volunteer to select the feeling that 
represents how Steve might be feeling and hold it high up if they think this is a positive feeling, 
low down if they think it is a negative feeling, or somewhere in between. This might prompt 
discussion in the class. Read the next diary entry. The second volunteer should use their ‘feeling 
card’ in the same way to illustrate the feeling and how positive or negative it is. Repeat this for 
each of the diary entries in turn.

Feelings of change

When you have finished, explain that when someone is going through a period of change 
their feelings vary from day to day. Some people suggest that most people go through 
a similar process.

Display Resource sheet 1.15 ‘Feelings of change’ on the whiteboard. Explain how our feelings 
change over time when going through a period of change.
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Give out individual copies of Resource sheet 1.15. Ask the class to choose one of the 
changes that has happened to them. They should draw their own graph of how they felt as 
they went through the change and write some of the thoughts they had. They might then like 
to repeat this activity, using a different-coloured pen, to indicate their experience of transferring 
to secondary school.

Plenary

• Was it easy to complete the task?

• What were the hard bits?

• Why might they find change hard?

• How can they make it easier?

Applying learning

Pupils might ask their parents, carers or grandparents about a change they experienced and 
how they felt about the change. Don’t forget to ask pupils about what they have found out. 
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Learning opportunity 12: stressed out!

Overall learning outcomes

I can identify my strengths and feel positive about them.

I can identify my current limitations and try to 
overcome them. 

Year 7 learning outcomes

I can outline some of my gifts and talents.

I am aware of areas of learning which I find more difficult.

I can make the people in my group feel valued and welcome.

I know how to make other people feel at ease.

I know when and how I learn best.

Resources

Resource sheet 1.16 ‘Zones’
Photocards: anxious/stressed

Starter

Display the photocard ‘anxious/stressed’ and use the questions to explore the feelings it shows.

Classifying

Put out three hoops in the classroom. Label them as follows.

My comfort zone

My challenge zone

My stress zone

Discuss what each label means and how pupils might feel in each zone. Give examples from 
your own experiences – for example, going to a party with friends, taking part in a football 
match, having to give a presentation to people you don’t know.

Give out Resource sheet 1.16 ‘Zones’ and ask pupils to cut out the different situations listed. 
They should add a situation to the three final boxes. Ask pupils to place each slip of paper giving 
a situation in the hoop that most closely represents how they would feel about each situation.

Keep the slips of paper from each hoop to use later.
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Plenary

As a whole class consider the following questions.

• What makes something stressful, or comfortable?

• Should you always stay in your comfort zone?

• Should you stay in your challenge zone?

• Should you ever be in your stress zone?

Ask pupils to work in pairs to consider how to get the balance right between challenge and 
comfort in their learning.

Applying learning

Summarise the learning from the activity and check with the pupils that you have understood 
fully. Explain that adults who work with the class need to know what things make the pupils 
stressed or comfortable. Agree how the class might make sure everyone is aware of this. You 
might nominate a member of the class to use the information in the hoops to record what pupils 
find stressful, comfortable and challenging in a poster or leaflet and give it to everyone who 
teaches the class. 

Teacher reflection: I didn't have access to a hoop for this task and didn't have time for the 
pupils to walk around. I copied the resource sheet onto cards and asked the pupils to do a 
classification task with them.
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Learning opportunity: review of Theme 1

At the end of the theme you should review the key learning from the theme. It will be particularly 
important to leave this theme on an upbeat note but with reference to:

• the new community you are building together and the responsibilities you all have to ensure 
that the whole group is successful;

• the class charter;

• the value of moving on.

One way in which the class might do this is by creating a leaflet, booklet, scrapbook or poster 
to tell the adults who work with the class what they need to know about the class members. 
Different groups might choose to be responsible for some of the following sections.

• Our class. This section will give the names and faces of the class members with some 
specific information about each individual.

• Our ‘home groups’. This will consist of the name of each group and its members with 
their gifts, talents and interests. This section should be created by the ‘home groups’ 
working together.

• The class charter.

• Our stresses, challenges and comforts. This will be an opportunity to use the examples 
from the hoops.

• How to calm us down and how to make us keen and enthusiastic. 

• Other information.

Most of the information needed to complete the activity will have been created during the 
other learning opportunities in this theme.

You might encourage pupils to keep a journal of their first few weeks at school. 
This should include:

• the people they have met;

• the class charter;

• the new things they have learned, for example, a map of the school, some of the 
school routines;

• the worries or concerns they have overcome and how.

You will need to agree what they will do with the journal. Do they want you to read their journal 
or do they want to keep it secret? Would they like you to comment and add your thoughts? 
Remember that the journals should not be corrected in any way but you might like to add 
comments and suggestions.
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Ideas for involving family

Find out about your parents/carers’ experience of school. Pupils should talk to three members 
of their family, for example, parents/carers, grandparents, uncle, brother/sister, and identify 
three interesting similarities and three differences between their experiences of school. They 
shoudl agree whether the differences are better or ‘worse’.

Reinforcement across the school day

• Provide time at the beginning of each new lesson to reflect together on what the pupils have 
already learned about the topic to be studied.

• Build on the established small groups in the class and ensure that collaborative small groups 
are used whenever possible.

• Reinforce the whole-class identity and emphasise that the purpose is to learn together and 
help each other to learn.

• Use the class charter as a starting point and negotiate any additional subject-specific rules.

• Provide opportunities for pupils to talk to each other in pairs. Ensure that pupils work with 
as many different partners as possible.

• Use name games to help you, and the pupils, remember each other’s names.

• Consider ways to ensure that the pupils feel emotionally safe. Don’t put them on the spot 
or embarrass them.

• Each subject teacher should discuss how the learning is to be covered in the year and how 
it will be important for the ‘mission to the future’ either by sustaining the ‘space travellers’ 
while travelling or when the mission reaches its destination. The pupils should be encouraged 
to consider the benefits of their learning journey to themselves and to society in general.

• Review the learning at the end of each lesson both in terms of subject objectives and in 
social and emotional learning.

Whole-school approach

The whole school might consider the following to support the learning in this theme:

• creation of safe havens for vulnerable pupils; 

• establishing systems to support new pupils, based on pupils’ ideas;

• reviewing the school organisation to identify possible ways of creating smaller learning 
communities within the large school, to promote a sense of belonging and identity; 

• using a checklist/prompt sheet for effective group working (see Further reading 5.4.2);

• supporting pupils to be members of clubs – with established rules and expectations;

• displaying charters or codes, including an anti-bullying charter, and having all members   
of staff refer to them; 

• revisiting the school council;

• displaying, in public places, ways to calm down.
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Suggested whole-school focus for noticing and rewarding achievement

Many schools choose to reinforce learning within the theme using the school’s usual means of 
celebration – for example, praise, notes to pupils and parents or carers, certificates, merits, peer 
nominations – to acknowledge pupils (or adults) who were observed. Within these you might 
focus on:

• helping each other to feel welcome;

• facing a new challenge with optimism – overcoming feelings of fearfulness;

• learning together in groups;

• understanding and following the class charter or school code of conduct.
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Theme 1
Self-awareness

Ideas for promoting self-awareness across the 
curriculum and in subjects

Across the whole curriculum

Work on self-awareness links with developing effective learners, and can help pupils to:

• develop their sense of personal meaning and purpose to guide their life and learning;

• assess their personal qualities, skills, achievements and potential, to help them set 
personal goals;

• build a sense of coherence, order and predictability in the world by understanding 
how things work, and discovering repeating patterns, and underlying principles, laws 
and tendencies;

• be aware of their own learning styles and strategies, and strengths and limitations 
as learners;

• increase their range and flexibility as learners;

• feel positive about themselves as learners, gain a sense of mastery;

• problem-solve – decide, choose, evaluate – gain confidence in using a range of problem-
solving strategies for investigation and enquiry;

• be aware when they need help;

• give and receive feedback – in helpful ways;

• review their own progress – as individuals, class, group, e.g. ‘What went well/ what would 
be even better if…?’

English and drama

English and drama can develop self-awareness by using talk, listening, reading, writing, acting, 
role-play, studying film and television, to help pupils:

• develop their personal meaning and intentions;

• develop their personal response to, and interpretation of, English and drama;

• develop self-confidence and self-expression, through expressing themselves, working 
with others and having an impact on others;
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• use talk flexibly to express themselves and their opinions and feelings, find their own 
voice, explore personal experience, build self-confidence and communicate with 
others, through engaging in formal and informal talk, including debating, listening, giving 
speeches and presentations;

• acknowledge other people’s views, justifying or modifying their own views in the light of 
what others say;

• through reading, increase self-understanding and identify their own strengths and limitations 
by empathising with characters and points of view in literature;

• through writing, develop self-expression, creativity and confidence through writing in 
a variety of different genres to find their own voice;

• build a sense of personal meaning and coherence through talking about their own 
history, listening to the stories of others, and studying extended works of literature that 
are well constructed;

• through drama, explore personal reactions to incidents, and compare their reactions 
with others;

• identify criteria for evaluating and reflecting on a particular situation, object or event;

• present findings fairly and give a personal view.

Specific content ideas for Year 7 English and drama on self-awareness
(from the NC schemes of work for Year 7)

• Use the pupils themselves and their own experience as starting points for work on ‘Myself/
my autobiography’, for example:

– talking and writing about what has happened to me, what means something to me,
what I care about, what makes me special, my likes and dislikes, where I live, my 
hopes and dreams;

– reading autobiographical literature and/or accounts of childhood;

– listening to the personal accounts of others in the class.

• One pilot school used English and drama to assist pupils to make the transition to secondary 
school by getting to know one another and explore their responses to a new school e.g. 
through an ‘All about me’ project (undertaken jointly with other humanities subjects, e.g. 
history, geography, art, to form a humanities project).

Art and design

Art and design can use the full range of media (including painting, drawing, model-making, 
sculpture, clay, masks, collages, photos, etc.) to develop self-awareness by helping pupils to:

• explore themselves, their ideas and their experiences as a starting point for practical work;

• realise their inner intentions, imagination, ideas and ways of seeing and communicate 
them to others;

• record, depict, express, select and explore their observations, feelings, views, experiences, 
imagination and personal responses;
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• communicate their ideas and ways of seeing to different audiences and for 
different purposes;

• discuss, question critically, analyse, evaluate and develop their own and others’ work, 
adapting and refining it in consequence;

• work independently and form reasoned judgements of their own.

Specific content ideas for Year 7 art and design on self-awareness
(from the NC schemes of work for Year 7)

• All of the three units in the Year 7 scheme of work can be used to explore self-awareness. 

• Unit 7A, Self-image is centrally concerned with self-awareness – the aim of the unit is to 
help ‘pupils explore their personal identity as a starting point to create images that reflect 
their ideas of themselves, working from observation, memory and imagination and learn 
about the ideas, methods and approaches used by other artists who have made images 
of themselves and/or portrayed others’. 

Here are some specific ideas within the unit.

• Self portraits, e.g. real (using mirrors), idealised, cartoons, photographs, face casts. 
‘How would they like to be seen by others? What powerful messages would they wish to 
communicate? How might they represent themselves? How can they choose visual and 
other information to portray aspects of their identity, e.g. facial features, images of objects 
and activities that symbolise their interests?’

• ‘Small groups of pupils could take photographs of each other and process and print out 
scanned images or print images from a digital camera. Pupils could use digital media to 
build up and compose a self-image by scanning in their composition and experimenting with 
digital colour and image making.’

• ‘Look at self-portraits that show very different interpretations of self. Discuss selected images 
in detail, asking questions about the ways in which clothes, expression, gesture, foreground 
and background details are used to convey ideas about the person.’

• Images of others – ‘read a description of a person and ask the pupils to visualise what the 
person might look like and other distinguishing features, e.g. colour and style of clothes.’

• ‘Invite the pupils to identify artists they know of who have pursued the theme of identity.’

• Use homework time to collect photographs and artefacts relating to the theme. ‘Pupils could 
use sketchbooks, “life books” or diaries to create visually rich imagery of self and identity.’

Religious education

Religious education can develop self-awareness by helping pupils: 

• develop a sense of open-mindedness, appreciation and wonder;

• develop their own values and attitudes, recognising their own rights and responsibilities;

• express personal insights into the value of religion and other world views on 
human development;
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• explore expressions of spirituality and how and why human self-understanding and 
experiences are expressed in a variety of forms;

• reflect, express and evaluate their own and others’ beliefs about world issues such as peace 
and conflict, wealth and poverty and the environment, using a variety of forms of expression;

• reflect on and evaluate their own beliefs and values and those of others in response to their 
learning in religious education, using reasoned, balanced arguments.

Specific content ideas for Year 7 religious education on self-awareness
(from the NC schemes of work for Year 7)

All the units in the Year 7 scheme of work provide opportunities for pupils to explore themselves 
and their views and values. Here are some specific examples:

• Unit 7A: Where do we look for God? ‘The unit provides opportunities for pupils to examine 
and reflect on the nature of experiential proof of God’s existence. They are encouraged to 
undertake their own search for answers to ultimate questions using a number of sacred 
texts. Pupils evaluate the importance of revelation and religious experience within religion, 
and consider questions about their own belief system.’

• Unit 7B: What does justice mean to Christians? Section 4: Why do some people give 
their lives for others? ‘Collect opinions and discussion points about the leaders pupils 
have studied and ask them to consider whether these viewpoints clarify their own values. 
Ask pupils to consider what may be learnt from examples of leaders who mean a lot to them, 
and to examine what human qualities they value or find inspirational.’ 

Music

Music can develop self-awareness by helping pupils:

• explore their personal responses to music;

• communicate their ideas and feelings about music using expressive language and musical 
vocabulary to justify their own opinions;

• express themselves though composition, playing, singing, making sounds;

• develop their critical skills by analysing, evaluating and comparing pieces of music, including 
those which they compose themselves;

• develop their sense of coherence by understanding the importance of regularity and order 
in music of e.g. rhythm, shape, structure, pattern;

• through reflection, adapt their own musical ideas and refine and improve their own 
and others’ work.
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Specific content ideas for Year 7 music on self-awareness
(from the NC schemes of work for Year 7)

• In some of the units, pupils are invited to keep ‘log books’ to describe ‘their experience of 
making and performing their composition to write an evaluation – and to suggest how it 
might be developed or improved’.

• Unit 1: Bridging unit (exploring musical processes) ‘This unit …provides an opportunity 
for pupils new to the school to develop and demonstrate musical skills, knowledge and 
understanding achieved in Years 5 and 6.’

• Unit 3: Soundscapes (exploring acoustic and electronic sounds using music 
technology). Section 3: Exploration: how can music technology help change and 
control sounds? (2) ‘Awareness is the most important factor here – encouraging pupils to 
think about the music they listen to, and the way in which they experience their music, will 
stand them in good stead for unit 10 “Hooks and riffs” and unit 15 “Song”.’ 

• Unit 5: Musical clichés (exploring the way music is used). Section 6: Application: 
composing music that uses and challenges clichés and conventions. ‘Set the 
challenge: ask pairs to create a composition called “Just when you thought you knew what 
was going to happen ...”. Remind them to draw on what has been explored through the 
unit. Ask pairs either to select instruments carefully to match their intended efforts or to 
exploit the range of sounds and techniques possible in their own instruments. Encourage 
pupils to explore beginnings and endings, musical features and instrumental techniques and 
possibilities to help develop their ideas. Perform, record and discuss.’ 

History

History can develop self-awareness by helping pupils: 

• develop their sense of personal coherence through the study of their own history, their family 
and local history;

• increase their sense of personal identity by helping them to answer the key question ‘how did 
things get to be the way they are?’;

• value and respect themselves as unique individuals by helping them to understand and 
appreciate themselves as individuals at a historical time and place; 

• be able to identify and feel positive about their own strengths by helping them gain a sense of 
understanding and mastery of the past and build a chronological understanding; 

• build a sense of coherence – making sense of who they are and what has happened 
to them – by helping them to see their world as more meaningful and events as more 
comprehensible and connected together, understanding the underlying principles and 
patterns involved in historical events and movements.
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Specific content ideas for Year 7 History on self-awareness
(from the NC schemes of work for Year 7)

• Unit 1: Introductory unit – what’s it all about? Pupils explore ‘Who is the most important 
person I know about in history?’ and ‘What’s history got to do with me?’ 

Other ideas

• In some pilot schools, work in history on personal and family history has been integrated with 
work in other subjects to teach a transition unit called some version of ‘All about me’. In 
these units the role of history is seen as posing the key questions – Where did I come from? 
What made me what I am? Children are asked to talk to their families (nuclear and extended) 
and build up their knowledge of their own family history – writing accounts, creating a 
montage, bringing in family artefacts, photos, video, etc. to talk about and display. 

• In schools with a significant ethnic minority population a sense of personal coherence 
could be fostered by looking at the issues around migration, including the area of origin 
of children in the class and tracing how they came to Britain, and the benefits that their 
culture has brought to Britain. This could be based on some of the units that study the British 
Empire, Ireland, cultural interchange between the Indian sub-continent and Britain. Ideas 
for how teachers can adapt units can be found at www.qca.org.uk/history/innovating, the 
‘Respect for all’ website www.qca.org.uk/1581.html and materials particularly on migration 
on the National Archives website www.learningcurve.gov.uk .

Geography

Geography can develop self-awareness by helping pupils: 

• value and respect themselves as unique individuals by understanding and appreciating 
themselves as individuals in a particular place, and who have an impact on that place;

• be able to identify and feel positive about their own strengths by helping them gain a sense 
of understanding and mastery of their physical/geographical environment, through asking 
geographical questions (for example, ‘How and why is this landscape changing?’, ‘What is 
the impact of the changes?’, ‘What do I think about them?’);

• build a sense of coherence – making sense of who they are and what has happened to them 
– by helping them to see their world as more meaningful and events as more comprehensible 
and connected together;

• understand the impact they and their families, communities and nations have on the 
environment and their personal responsibility for caring for the environment;

• explore the idea of sustainable development and recognise its implications for people, places 
and environments and for their own lives. 



S
ocial and em

otional aspects of learning: self-aw
areness

39

© Crown copyright 2007 00043-2007DWO-EN-07   Social and Emotional Aspects of Learning for secondary schools (SEAL): Theme 1 Learning Outcomes 

 Secondary National Strategy

Specific content ideas for Year 7 geography on self-awareness
(from the NC schemes of work for Year 7)

• Unit 1 Making Connections. Pupils talk about the work they did in primary school, link 
their experience of primary school with secondary school, and investigate the area around 
their school and how this place is connected to other places, and compare their place with 
contrasting localities. This builds their sense of having a coherent self moving from primary 
to secondary school, their sense of local identity and helps them appreciate themselves as 
individuals in a particular place, with strengths, knowledge and skills. 

• Unit 5 for Year 7. Exploring England. This requires pupils to consider where they are 
in England and where they have come from, and builds their sense of regional, national 
and/or ethnic identity.

• Unit 4 Flood disaster – how do people cope? Pupils could imagine how this experience 
is for them. They can imagine what actions they would take if their house was flooded 
to a depth of 50 cm – list the damage that would be done in their home; list the problems 
that would happen for them if floods lasted a week; if they had a one-hour warning – what 
actions would they and their family take and why? What would they expect their emergency 
services to do and why? What would they expect their governments to do and why? 

• Unit 14 Can the earth cope? Work on ecosystems, population and resources provides 
an opportunity to help pupils to think about how their actions can contribute to other 
peoples’ problems elsewhere in the world and consider the key question ‘What’s it got 
to do with me?’ Asking pupils to think about how their actions can contribute to other 
peoples’ problems elsewhere in the world, and exploring issues such as climate change, 
global warming, recycling, sustainability, deforestation, and soil erosion.

Other ideas

• One pilot school developed a unit – the first part of which was taught jointly between 
geography, history and English – called Who am I? to help pupils to settle in by giving them 
an opportunity to relate the being in their new school to themselves. In geography, pupils 
completed Passport to the World – a homework booklet about their personal geography, 
global links and favourite places. They pretended they were a country and developed their 
own flag to represent what they believe is important; designed a verse for their national 
anthem; devised five main laws that all would follow in their country; and came up with 
an idea for an annual celebration of what they are about. 

• One pilot school did work on My favourite maps. After introducing basic map skills, 
students looked at different OS maps (e.g. city, rural, etc.) and decided which one they 
liked most and why and gave reasons why they felt more positively about one in particular 
– developing their awareness of their own personal sense of place.

• One pilot school engaged pupils in Mapping their routes to school – which included 
looking at what is important to them as they go along it and why; what along their journey 
is of least value to them and why?

• Visualisation – one pilot school engaged pupils in geography in some simple stilling 
exercises and then asked pupils to imagine that they were in a place which is very special 
to them – what do they feel, see, hear; immediately touch from their position, etc?
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• One school based a scheme of work around Chocolate (ever-popular issue with Year 7s!), 
run jointly between geography and citizenship. This started with being a citizen, rights and 
responsibilities then linked in with the chocolate production and the cocoa trade. Pupils 
identified the actions that they might take at home to help move their family forward on fair 
trade – they kept a fair trade journal for three weeks, detailing what actions they took and 
what outcomes it had.

Physical education

Physical education can develop self-awareness by helping pupils:

• be aware of their own physical and mental strengths and limitations – accept them and plan 
how they might be utilised, overcome or accommodated in their work;

• challenge themselves physically, overcome fears, feel positive and gain confidence in 
themselves, their bodies, their physical abilities and gain a sense of mastery;

• set and meet personal and group targets; 

• give and receive feedback – in helpful ways;

• be clear about what they want to achieve in their own work, and what they have actually 
achieved, take the initiative to analyse their own and others’ work, use this information 
to improve its quality, and modify and develop their plans, and review and evaluate their 
own and others’ work;

• through dance, express their feelings, find their own voice, explore personal experience, 
build self-confidence and communicate with others.

Specific content ideas for Year 7 physical education on self-awareness
(from the NC schemes of work for Year 7)

Many units suggest that students review their own performance, e.g. Unit 5, Games 
activities suggests the following ideas.

• ‘Give pupils opportunities to record what they have done, and the rules and tactics used for 
games. This could take the form of individual entries in pupils’ ‘log books’, or a contribution 
to a wall display to be used as a reference source for the whole class. 

• In the course of this work, pupils could be encouraged to collaborate in sharing information 
and ideas. 

• They could use a video to record their performances and an interactive whiteboard 
to compare their techniques with those of professional players. 

• They could use game analysis software to track and analyse players’ performances.’

Also see suggestions on using the ‘Evaluating and improving performance’ sections which 
appear in all Year 7 physical education units, under ‘Motivation’.
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Other ideas

A school reinforced self-awareness when pupils:

Developed their own Personal Exercise Plan (PEP). They needed to review their own levels 
of fitness, looking at strength, stamina, speed and suppleness. They devised an exercise 
programme over a period of a week to improve knowledge and understanding of the different 
forms of exercise required to improve their fitness. This was cross-referenced with mathematics 
as they plotted their improvements using a line graph, and examined their fitness levels through 
bar charts and pie charts.

They showed commitment to improving their fitness when they implemented their PEP over 
a period of a month. They introduced training principles such as:

Speciality

Programme

Overload

Repetition

Teamwork

Modern foreign languages

Modern foreign languages can develop self-awareness by helping pupils: 

• talk and write about themselves in a foreign language;

• be aware of which of the four language skills they are good at, speaking, listening, 
reading, writing; 

• be aware of what aspects of language learning they find difficult, such as an unpredictable 
answer to a routine question, or not fully understanding what is being said and having to 
grasp the context;

• devise their own strategies, e.g. for learning vocabulary;

• build on what they already know, e.g. use their knowledge of English or another language 
when learning the target language, make guesses from context, guess a word from knowing 
ones that are similar, etc.;

• become more aware of themselves as a member of a particular culture by comparing their 
culture with that of other countries, languages and cultures;

• express and discuss personal feelings and opinions – acquire the vocabulary, tone and body 
language for expressing opinions and feelings in a foreign language.



S
ocial and em

otional aspects of learning: self-aw
areness

42

Social and Emotional Aspects of Learning for secondary schools (SEAL): Theme 1 Learning Outcomes   00043-2007DWO-EN-07 © Crown copyright 2007

Secondary National Strategy

Specific content ideas for Year 7 modern foreign languages on self-awareness 
(from the NC schemes of work for Year 7)

• Many of the Year 7 units in French, German and Spanish are based primarily on pupils 
in talking and writing about themselves describing and giving opinions about, for 
example, their appearance, birthdays, friends, family, homes, holidays, classrooms, hobbies 
and interests, likes and dislikes. 

• In French, ‘pupils compile a spoken record about themselves, their interests and school 
life, including their opinions’.

Mathematics

Mathematics can develop self-awareness by helping pupils: 

• be aware of the learning style they bring to the learning of mathematics and develop flexible 
approaches to increasingly demanding problems;

• use alternative approaches to overcome difficulties;

• be aware of which of the mathematics skills/domains (e.g. handling data, number, algebra, 
shape, space, measures) they are good at, and which they find more difficult

• devise their own strategies for learning;

• review progress as they work, check and evaluate solutions, answer questions and modify 
their approach if necessary;

• build a sense of coherence, order and predictability in the world by discovering repeating 
patterns, underlying principles and laws of mathematics. 

Specific content ideas for Year 7 mathematics on self-awareness

• Practical exercises in mathematical skills acquisition, or mental calculation strategies 
– can lead to discussions of learning and practising skills, or a mini-project on how we learn. 

• Use plenaries to help pupils recognise their own achievements.

• Provide feedback to pupils on how they are developing their learning skills. 

• See also ‘Motivation’.

Science

Science can develop self-awareness by helping pupils: 

• problem-solve – decide, choose, evaluate, gain confidence in using a range of problem-
solving strategies in scientific enquiry, gain a sense of mastery;

• seek help, give and receive feedback, review their own progress – as individuals, 
class, or group;

• build a sense of coherence, order and predictability in the world by understanding the 
principles of scientific enquiry, exploring how things work, and discovering repeating 
patterns and laws of science;
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• explore changing self at puberty, the effect of the changes of adolescence, the influence 
of hormones and their effect on the mind, body and relationships;

• express and discuss personal feelings and opinions about issues in science. Present 
a reasoned argument, review, justify and improve their choices, explain and justify 
inferences and deductions using scientific reasoning and the principles of scientific enquiry.

Specific content ideas for Year 7 science on self-awareness
(from the NC schemes of work for Year 7)

• Unit 7E, Acids and alkalis. Unit 7F, Simple chemical reactions. Unit 7G, Particle 
model of solids, liquids and gases. Unit 7H, Solutions. Unit 7J, Electrical circuits. 
Unit 7K, Forces and their effects. All provide opportunities for problem-solving through 
experiments, investigations, and enquiry.

• Unit 7I, Energy resources. Explores issues around the environment, e.g. the effects 
of burning fossil fuels, recycling, nuclear power, wind farms, solar panels, and provides 
opportunities for pupils to consider the impact of their own and their family’s actions 
on the environment. 

• Unit on reproduction provides a context for discussing the changes of adolescence and the 
impact on identify and self-awareness/self-consciousness. 

Other ideas

• One pilot school engaged students in practical exercises in skills acquisition e.g. mirror-
drawing, tracing the outline of a star looking only in a mirror to do so, or ‘Kim’s game’ 
(memory game) or Pelmanisms. This was done four or five times, timing each ‘go’, and 
comparisons were then made as to accuracy and timing, using bar charts. This led to 
discussions of learning and practising skills, and a mini-project on ‘how we learn’.

ICT

Information and communication technology can develop self-awareness by helping pupils: 

• make a judgement about whether they learn best through reading a manual, watching and 
listening, or trial and error;

• identify the most appropriate forms/media, use of sound, video or written documents for a 
particular purpose – this involves being aware of their own reactions as a guide to judging the 
audience, their individual needs and learning styles;

• reflect critically on their own and others’ uses of ICT to help them develop and improve their 
ideas and the quality of their work – involves self-assessment and evaluation of own work, 
valuing mistakes as experience;

• work on interpreting information, including recognizing bias in the information 
and in one’s self.
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Specific content ideas for Year 7 information and communication technology on self-
awareness (from the NC schemes of work for year 7)

• Unit 2, Information and presentation. Pupils ‘prepare a presentation for a specific 
audience on any subject, which could be controversial, but should be one that allows 
different interpretations and viewpoints’. As well as exploring the different viewpoints, 
including their own, their presentation can use different media and pupils can assess how 
they and other people might respond to which format and why, for example different colours, 
fonts, clip art, etc. They can examine how these different features of ICT affect their own and 
others’ understandings and feelings about what they are looking at. 

Other ideas

• Pupils could work on a Year 7 transition unit (with other subjects) ‘about me’; the ICT 
contribution could be to develop a presentation about themselves. 

Design technology

Design technology can develop self-awareness by helping pupils: 

• understand their own knowledge, skills, learning styles and abilities in relation to 
design technology;

• identify the most appropriate forms, materials, designs fit for a particular purpose and 
specification – this involves using their own experience to help judge the users of their 
product, their individual needs, preferences and reactions;

• modify their design and make product in the light of the reactions of themselves and 
others to ensure best fit with the need and purpose.

Specific content ideas for Year 7 design technology on self-awareness
(from the NC schemes of work for Year 7)

• All of the year 7 units contain sections on ‘product evaluation’, in which pupils learn 
to develop their product further and reflect on the success of their efforts. 

• Unit 06, Transition. Building on learning from Key Stage 2 Focus: transition. This 
introductory unit includes work in which pupils clarify and reflect on what they can already do 
in DT. They are asked to ‘demonstrate what they are able to do already, e.g. by discussing 
a completed project from their previous school or a project that they have started and will 
continue in the new school, or by carrying out short, diagnostic, focused practical tasks or 
projects’. They bring in a piece of DT work from primary school, clarify the knowledge and 
skills they already have, and make a list called ‘What I can do already’ that focuses on their 
strengths, and carry out some designs they can already do. They then reflect on what they 
are going to be studying in DT at KS3.

See also ‘Motivation’.
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Citizenship

Citizenship can develop self-awareness by helping pupils: 

• express and explain their personal views on current events orally and in writing;

• think about topical political, spiritual, moral, social and cultural issues, problems and events 
by analysing information and its sources, and justify orally and in writing a personal opinion 
about such issues, problems or events; 

• develop their sense of personal coherence and personal identity through the study of where 
they fit in current society and their roles as citizens;

• explore their feelings, attitudes and values – in discussion, activity, games and simulations. 

Specific content ideas for Year 7 citizenship on self-awareness
(from the NC schemes of work for Year 7)

All 21 Key Stage 3 units for citizenship run from Years 7–9 and all are centrally concerned with 
developing awareness of self as a citizen with rights and responsibilities. All therefore offer 
copious opportunities for work in this area. Below are three illustrative examples.

• Unit 01: citizenship – what’s it all about? This unit uses pupils’ experience of school as an 
example of a community and compares their experience of primary and secondary schools 
to explore the key ideas of citizenship e.g. rights and responsibilities and how they change 
as people get older, fairness, rules (e.g. making class ground rules), democratic processes. 

• Unit 04: Britain, a diverse society. Sections on ‘what are my identities?’ explore pupils’ 
many personal, social, ethnic, religious, regional identities and how they change over time. 

• Unit 20: What is in the public interest? Pupils explore and debate any contemporary 
science-related issue, typically on a national scale, and conflicting opinions and values 
about them, including their own. 

Personal, social and health education 

PSHE can develop self-awareness by helping pupils: 

• develop their confidence and responsibility and making the most of their abilities;

• reflect on and assess their strengths in relation to personality, work and leisure; 

• be aware of and assess their personal qualities, skills, achievements and potential, so that 
they can set personal goals; 

• have a sense of their own identity and present themselves confidently in a range of situations;

• feel positive about themselves; 

• be aware of how others see them, manage praise and criticism, and success and failure 
in a positive way and learn from the experience;

• communicate confidently with their peers and with adults.
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Specific content ideas for Year 7 in personal, social and health education on 
self-awareness

See the Year 7 materials.
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