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Summary of Learning outcomes and 
Resource sheets Theme 2

Learning 
opportunity 

Learning outcomes Resource 
sheets

Warm-up To prepare the pupils for learning.
To help pupils to get to know each other.
To mix up the group and organise random pairs.

 

1 Overall learning outcome
43. I can work and learn well in groups, taking on different roles and cooperating with 
others to achieve a joint outcome. 

Year 7 learning outcomes
I recognise my personal strengths and can use them effectively in a group task.
I understand that different people have different strengths that can be used effectively 
in one group. 

2.1
 

2 Overall learning outcome
43. I can work and learn well in groups, taking on different roles and cooperating with 
others to achieve a joint outcome. 

Year 7 learning outcomes
I recognise my personal strengths and can use them effectively in a group task.
I understand that different people have different strengths that can be used effectively 
in one group.
I know the roles that people can take in a group and take on different roles.

2.2
2.3

3 Overall learning outcome
42. I can make, sustain and break friendships without hurting others.

Year 7 learning outcome
I can join a new group.

2.4

4 Overall learning outcome 
42. I can make, sustain and break friendships without hurting others.

Year 7 learning outcomes
I can choose my friends.
I can demonstrate the qualities of being a good friend. 

2.4

5 Overall learning outcome
31. I can work out how people are feeling through their words, body language, 
gestures and tone.

Year 7 learning outcomes
I can work out how friendly people appear to be by their facial expressions.
I can work out how friendly people appear to be by their use of body language.

2.5
2.6
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Learning 
opportunity 

Learning outcomes Resource 
sheets

6 Overall learning outcome
31. I can work out how people are feeling through their words, body language, 
gestures and tone.

Year 7 learning outcomes
I can tell how someone is feeling by their tone of voice.
I can interpret someone’s feelings in a range of situations.

2.7
2.8

7 Overall learning outcome
44. I understand my rights and responsibilities as an individual who belongs to 
many different social groups, such as my friendship group, class, school, family and 
community.

Year 7 learning outcomes
I can recognise when someone is being excluded. 
I can understand how someone feels about an embarrassing moment. 
I can think about how I might stand up for someone who is being excluded.
I recognise when what I do might lead to someone being excluded. 

2.9

8 Overall learning outcome
50. I can be assertive when appropriate.

Year 7 learning outcome
I can stand up for what I think is right.

2.10
2.11

9 Overall learning outcomes
39. I can communicate effectively with others, listening to what others say as well 
as expressing my own thoughts and feelings.
40. I can take others’ thoughts into account in how I manage my relationships.
33. I can see the world from other people’s points of view, taking into account their 
intentions, preferences, and beliefs and can feel with and for them.

Year 7 learning outcomes
I can change my friends without hurting anyone. 
I understand that I can have many friends from different groups.

2.12

10 Overall learning outcomes
47. I can use a range of strategies to solve problems and know how to resolve 
conflicts with other people, using techniques such as mediation and conflict 
resolution.
48. I can monitor the effectiveness of different problem-solving strategies and use my 
experience to help me plan my behaviour in the future.

Year 7 learning outcomes
I can use the Peaceful problem solving process.
I can evaluate the Peaceful problem solving process and consider when and how I 
might use it.

2.13
2.14
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Learning 
opportunity 

Learning outcomes Resource 
sheets

11 Overall learning outcome
47. I can use a range of strategies to solve problems and know how to resolve 
conflicts with other people, using techniques such as mediation and conflict 
resolution.

Year 7 learning outcomes
I understand what conflict is.
I am able to reflect on how I deal with conflict.

2.15

12 Overall learning outcomes
37. I can support others who are experiencing personal problems.
34. I can listen empathically to others, and have a range of strategies for responding 
effectively in ways that can help others feel better. 

Year 7 learning outcomes
I can identify the qualities that are important when supporting someone with 
a problem.
I can use the skills needed to offer support.

2.16

Ideas for promoting social skills and empathy across the curriculum and subjects
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Year 7 SEAL learning 
opportunities

Theme 2: learning to be together

Theme overview

This theme focuses primarily on the social and emotional aspect of learning: social skills with 
a secondary focus of empathy. It is designed to promote the skills of interpersonal relations that 
are required as the pupils establish themselves in their new school, form new relationships both 
within and outside the classroom and balance the competing needs that this situation requires. 
Many of the learning opportunities in this theme require pupils to work together either in pairs 
or small groups and this provides an opportunity for them to practise the skills they are learning. 

An important aspect of this theme is that of empathy and this will be considered and developed 
throughout all the learning opportunities. 

Elly, Steve and the other space apprentices feature in this theme. They are supported by their 
naïve and socially unaware robotic companion 2122, pronounced Tuwon Tutu, who provides 
an opportunity for social skills to be identified and developed. The use of the simple story format 
is intended to free pupils so that they can explore the issues involved, develop understanding 
and then apply this learning to their real-life experience, outside the framework of their own 
particluar situations and concerns. The story extracts are written simply to ensure all pupils can 
engage with the thinking that they are designed to stimulate.

Intended learning outcomes for each learning opportunity are provided and these are listed 
in the table above and in the introductory booklet alongside those identified within the SEAL 
curriculum resource for Years 5 and 6.

Social and emotional learning around the process of change requires a complex interaction 
between a range of skills and this theme will draw upon all five of the aspects of learning – 
self-awareness, managing feelings, empathy, motivation and social skills.

These are not lesson plans but provide ideas for learning opportunities that are to be 
interpreted and used flexibly. 

Questions for reflection and enquiry

These questions are to encourage pupils to consider the concepts explored in the theme in 
depth, taking into account some of the complexities and ambiguities of real life. There are many 
ways to use them. They might provide the basis for discussion or for a community of enquiry. 
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You might like to display them on the whiteboard or noticebard and encourage pupils to record 
their thoughts and post them on the noticeboard. These might then be read out at the end of 
the week.

• Should you always be loyal to your friends?

• How do you know when to stand up for yourself?

• Is working in a group better than working alone?

• Can you dislike a friend?

• Should conflict always be avoided?

• Should you always forgive a friend?

Learning opportunities to explicitly promote the learning outcomes 
of the theme

Starters and warm-ups

To prepare the pupils for learning

• This game needs people to be sitting in a circle. Get a rhythm going round the circle – knees 
– hands – knees – hands. Once this is established then people take it in turn round the 
circle to say a word e.g. friend. The next person says a word that is associated with it e.g. 
sleepover. 

To help pupils to get to know each other

• Each person should pair up with the person on the left round the circle. Give them one 
minute to find out as many things as they can about each other. The pupils and adults in the 
circle should take it in turns round the circle to introduce their partner and say two things 
about each other.

• You will need three bean bags or beanie toys. Pupils and adults think of an alliterative name 
for themselves, for example, Marvellous Maxine or Glittering Gary and so on. The members 
of the group should throw the beanie or bean bag to a member of the group saying the 
alliterative name before they throw. Introduce another bean bag into the group.

To mix up the group and organise random pairs or small groups

• You will need 7 pictures for this warm-up. Cut up the pictures into ‘jigsaws’ made out of 2, 3 
or 4 pieces (depending upon the size of the groups you want to create). Give each pupil one 
of the ‘jigsaw’ pieces. Pupils should search for the pupils with the other pieces that make up 
their puzzle. They should make the puzzle and sit down. 

• Hand out a playing card to each pupil and ask them to find the people with the same suit 
– this will divide the class into four equal teams. Alternatively they can find all the people with 
the same number – this will divide the class into groups of four. 
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Learning opportunity 1: Elly and Steve

Overall learning outcome

I can work and learn well in groups, taking on different roles, 
cooperating with others to achieve a joint outcome. 

Year 7 learning outcomes

I recognise my personal strengths and can use them 
effectively in a group task.

I understand that different people have different strengths 
that can be used effectively in one group.

Resources

Resource sheet 2.1 ‘The Journey begins’

Starter

Read the story, Elly and Steve: ‘The Journey begins’ (Resource sheet 2.1) to the class. 

Ask the pupils to identify which character (Elly or Steve) they are most like and to provide as 
many words as they can to describe the character of their choice and how they might be feeling 
as they set out on their journey. 

PET specification

Pupils should work with a partner of a different gender to complete the PET specification. 
Emphasise that the PET is a tutor, someone to help them learn. They should reflect upon the 
qualities of being a good tutor to each other as they complete the specification. 

Plenary

Suggest that as a class they are all on a learning journey and that they should all help each other 
learn. Draw up a combined list of the qualities of a tutor, using the ideas they used in the form 
(Resource sheet 2.1). Encourage the pupils to provide reasons for their ideas and choices. 

Applying learning

Ask pupils to try to act as a tutor or mentor to each other in their learning about social and 
emotional skills. They should try to demonstrate the qualities they value. 
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Learning opportunity 2: An effective group or team

Overall learning outcome

 I can work and learn well in groups, taking on different roles, 
cooperating with others to achieve a joint outcome. 

Year 7 learning outcomes

I recognise my personal strengths and can use them 
effectively in a group task.

I understand that different people have different strengths 
that can be used effectively in one group.

I know the roles that people can take in a group and take on 
different roles. 

Resources

Resource sheet 2.2 ‘Role cards’

Resource sheet 2.3 ‘A group challenge’

Starter

Pupils might like to work in their home groups (this is a group that the pupils work in often) for 
this activity. Each group member takes it in turn to tell their group what skill they can bring to a 
group task; it might be note taking, listening, having a laugh, being artistic, leading etc. 

Group challenge

Give each group a set of role cards (Resource sheet 2.2). Using the information they have just 
shared, the group must work together to allocate group roles by deciding who the best person 
for each role should be. Remind the groups that they may have to use their skills of compromise 
as there may not be a perfect fit. The group will need to decide on only one person for most 
roles but might have to share some depending upon the size of the group.

When the roles have been allocated, regroup the pupils according to their roles. These new 
groups should write a ‘job description’ for the role. This should be no longer than five key points. 
For example, the role of the chairperson might need to be fair. 

The groups should then complete the small-group challenge. This might be any small-group 
task or the one provided (Resource sheet 2.3). They should take the role in the group they have 
been allocated. 
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Plenary

Use the job descriptions as a starting point for the pupils to review how effectively they took 
on their group roles. They might rate themselves out of ten on each of their criteria in the job 
description. 

The pupils might use the collaborative group work self-review to reflect upon group processes.

Applying learning 

Pupils should take the role cards and their job descriptions to use in other lessons where group 
work is taking place. They might like to vary the roles they play in the group. Other teachers who 
teach the class might use this strategy too.
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Learning opportunity 3: Meeting new friends 

Overall learning outcome

I can make, sustain and break friendships without hurting 
others.

Year 7 learning outcomes

I can join a new group. 

Resources

Resource sheet 2.4 ‘Meeting the gang’

Starter 1

Label one side of the room ‘Comfortable feelings’ and the other side ‘Uncomfortable feelings’. 
Explain that there is an imaginary line running between the two. Read out one of the social 
situations below. The pupils should stand somewhere along the imaginary line to show how 
comfortable or uncomfortable the situation might make them feel. 

• Giving a talk in assembly.

• Meeting an old friend of one of your friends.

• Watching TV with a friend.

• Joining a new club with a friend.

• Joining a new club where you know nobody. 

• Meeting an elderly aunt you haven’t met before. 

• Going into another class where you know nobody.

• Sitting on a dining table with people you don’t know

• Giving a talk in front of your tutor group. 

Starter 2

Ask for a volunteer to be an ‘outsider’ and go out of the room. The rest of the group decide on 
a subtle movement or prompt at which point they all do something like standing up or flinging 
arms in the air. The ‘outsider’ has to find the prompt. The pupil will have a taste of how it feels 
to be an outsider. The group might then explore this feeling by asking the volunteer questions. 
They should then make sure the volunteer is made to feel welcome in the group. 

Meeting the gang

Read the story, ‘Meeting the gang’, (Resource sheet 2.4), where Elly and Steve meet the rest 
of the space apprentices. Think about how Elly and Steve and the other characters might be 
feeling as they walk into the ‘learning room’ and join their new group. 
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Explain that most people feel quite anxious when they join a new group. Remind the pupils 
about how they might calm down if they are feeling anxious. Refer them to the poster developed 
in Theme 1 if it is on display in the form room. 

Explain that the purpose of the learning opportunity is to learn new skills, ones that will be helpful 
when meeting new people. 

Use the story to set up a role-play that explores how Elly and Steve introduce themselves. 
Some pupils will be allocated or volunteer to take on the named characters: Elly, Steve, Nadia, 
Margarita, Bella, Rafiq, Raphael, Joe and Oscar. The rest should develop their own character. 

When appropriate, freeze the role-play and ask key questions that might include: 

• How did it feel when … said/did …?

• What would you do next?

• Can you think of something that would work even better?

Reallocate roles so that other pupils have an opportunity to be Elly and Steve and to change 
characters.

If you notice some element of the role-play that is particularly effective you might like to stop the 
group and rerun it for everyone to discuss.

Plenary

Ask the pupils to tell each other the feelings they had when meeting people in the role-play or as 
a new form group.

• What skills were needed to start a conversation with someone new?

• Are there any ‘do’s’ and ‘don’ts’? The pupils might like to summarise their learning in a 
poster.

• How might you use the skills that you have explored during this activity?

• How did you decide who to talk to? 

• What feelings did you have?

• Which feelings helped? 

• Which needed to be overcome?

Applying learning

Introduce yourself to someone you have never spoken to before, use the ideas you have used in 
the role-play and explored in the discussion. Report back about what happened and how it felt. 
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Learning opportunity 4: Friends

Overall learning outcome

I can make, sustain and break friendships without hurting 
others.

Year 7 learning outcomes

I can choose my friends.

I can demonstrate the qualities of being a good friend.

This activity will need to be adapted if the class has not used Learning opportunity 4.

Resources

Resource sheet 2.4 ‘Meeting the gang’

Starter

For this warm-up game you will need a volunteer. Ask the volunteer to sit in the centre of the 
circle (if you organise your room in this way) or at the front of the class if it is not possible to 
reorganise the classroom. The volunteer should say,

‘Have you seen this person …?’ He or she should add a description of one of the other pupils. 
For example, ‘Have you seen this person who has brown hair and loves football?’

The person identified should then act as the volunteer to repeat the process. You might need 
to manage the process to ensure that one social group doesn’t dominate. If this happens you 
should discuss this with the group. 

Introduction

Introduce the idea that the pupils will already have many ideas and feelings about what being 
a friend means to them and also a great deal of experience of being a friend. Explain that they 
are going to focus on the positive qualities of being a friend – the things that they think are 
important.

Thinking about friends

Remind the pupils about the story and the role-play created in the last learning opportunity (if 
you have used it) i.e. Resource sheet 2.4 ‘Meeting the gang’, where Elly and Steve met new 
friends. 



S
ocial and em

otional aspects of learning: Them
e 2 Learning to be together

12

Social and Emotional Aspects of Learning for secondary schools (SEAL): Theme 2 Learning Outcomes   00043-2007PDF-EN-09 © Crown copyright 2007

Secondary National Strategy

When they return to their cabin, 2122, who has been watching the new group meet up on the 
monitor, asks them all about what they were doing. Remind the class about 2122, who knows 
everything about space and space travel but nothing about what it is to be a human being. 
Of course 2122 has no understanding of ‘being a friend’ or why Elly and Steve consider other 
people to be so important. 

Here are some of 2122’s questions: 

• Why have friends?

• What is a friend?

• How do you know if someone is a friend?

• Why do you want a friend?

• How do you know who would make a good friend?

• How do you know if someone has that quality?

• How will others know if you have these qualities?

• How would they know which space apprentice might make a good friend? 

You might like to write these on the whiteboard or flipchart and ask the pupils to discuss these in 
pairs before sharing their ideas with the whole group.

Pupils should work in pairs to identify the five most important qualities that they think are 
important in a friend for Steve and Elly on the spaceship and record their ideas. They should 
then join with another pair to make a four to share their ideas. They should negotiate together 
and choose the one quality that the four think is the most important. 

The fours should work together to create a short presentation that will try to sell the quality they 
have chosen to the rest of the class. At the end of each presentation the rest of the class should 
question and challenge the groups.

Plenary

To summarise the learning so far, the pupils might prepare a fact sheet for 2122 about what 
‘friends’ are and why we have them. You might want to emphasise that we all have friends who 
fulfil different needs at different times. For example, one might be a good listener, another might 
be really exciting. 

Applying learning

Ask the pupils to agree three actions that they might take from this activity, e.g. what can they 
do to be a better friend to all the people in the class? One way to do this is to secretly allocate 
a member of the group to each person. This might be done by putting names in a hat. When a 
person draws a name from the hat it will be their role to act as a secret friend to that person over 
the week. You will need to check that nobody draws their own name from the hat. 
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Learning opportunity 5: What is in a face?

Overall learning outcome

I can work out how people are feeling through their words, 
body language, gestures and tone.

Year 7 learning outcomes

I can work out how friendly people appear to be by their 
facial expressions.

I can work out how friendly people appear to be by their use 
of body language.

Resources

Resource sheet 2.5 ‘Mad Meg’

Resource sheet 2.6 ‘What’s in a face?’ cut up into cards

Starter

Show a painting with many characters showing different emotions e.g. Mad Meg by Peter 
Bruegel (Resource sheet 2.5). Invite the pupils to take it in turns to say a new feelings word. 
Record them on the whiteboard or flipchart. 

What’s in a face?

Use the cards (Resource sheet 2.6). These show parts of the face. The pupils should guess 
the emotion shown in the cards where the face is partly obscured. As a whole class see how 
accurate the group can be with identifying the feeling. 

• Eyes

• Hands

• Whole body

• Mouth

• Face (no hair)

• Head

The pupils should present their results as a bar chart. How do you know how someone is 
feeling? What parts of the body do you use?

Pair work

Ask pupils to work in pairs and take it in turns to be an ‘actor’ and ‘audience’. The actor should 
try to convey different feelings using every part of their body. 
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Plenary

Remind the class of some of the qualities of being a friend that were identified during the last 
activity. How can you show these qualities without speaking? What feelings are you trying to 
show?

Applying learning

Discuss the following questions either in pairs or as a whole group:

• What part of the body conveys feelings most effectively?

• What are the feelings associated with being friendly?

• How can you show how you are feeling most effectively?

Invite the pupils to agree how they might put their learning into action. 

Teacher reflection: I divided the class into two groups – the audience and the actors. The 
actors chose a feeling. The audience had to jot down the names of the feelings. We then 
swapped over. 
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Learning opportunity 6: Saying it and hearing it 

Overall learning outcome

I can work out how people are feeling through their words, 
body language, gestures and tone.

Year 7 learning outcomes

I can tell how someone is feeling by their tone of voice.

I can interpret someone’s feeling in a range of situations.

Resources 

Resource sheet 2.7 ‘Feelings cards’

Resource sheet 2.8 ‘Feelings detective’

Starter: 

This learning opportunity will be best carried out with the pupils sitting in a circle. Provide each 
pupil with a ‘feelings’ card (Resource sheet 2.7). Read out one of the common phrases, listed 
below. Each pupil should say the word in the manner of the feeling they have been allocated. 
Alternatively, this might be carried out in pairs. 

• Nice to see you.

• You’re driving me up the wall.

• Hey, this is really cool. 

• I’m so stressed out. 

• I really hate you. 

Pairs feed back about which was more important to the meaning the words or the tone of voice

Introduction

Explain the following:

One evening when Elly and Steve return to their cabin, 2122 is waiting for them. As they 
open the door they are surprised to hear 2122 shouting angrily. They are just about to leave, 
thinking that it would be good to let him calm down, when they hear what 2122 is actually 
saying, ‘Saturday, Sunday, Monday, Tuesday …’. When 2122 sees them, he explains that 
he has been searching the ship’s memory banks and discovered a manual called, ‘How 
people use their voice to express their feelings’. He has got as far as the letter ‘A’ and is 
doing anger. 
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Ask the pupils to consider whether 2122’s manual is correct. Do we understand how people are 
feeling from the way they use their voice?

Pair work

You might display the list of feelings on the whiteboard. Ask the pupils to work in pairs in turn 
and sit back to back. The pupils should take it in turns to use their voice to express a feeling 
from the board. They should keep a tally of how successful they are at identifying the feelings 
when they hear the voice alone.

Group work to consolidate learning

Show pupils the poster, Feelings detective (Resource sheet 2.8). Explain that some of them 
might be familiar with the ideas. Ask the pupils to design something to help 2122 to understand 
how the space apprentices are feeling. They should then role-play what they might say to him to 
help him to understand other people and how they are feeling.

Applying learning

Ask the pupils to act as pupil researchers over the week by paying particular attention to 
working out what other people are feeling. They might record this in their notebook or log and 
report back to the next session. 
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Learning opportunity 7: Left out!

Overall learning outcome

I understand my rights and responsibilities as an individual 
who belongs to many different social groups, such as my 
friendship group, class, school, family and community.

Year 7 learning outcomes

I can recognise when someone is being excluded. 

I can understand how someone feels about an 
embarrassing moment. 

I can think about how I might stand up for someone who 
is being excluded.

I recognise when what I do might lead to someone 
being excluded.

Resources

Resource sheet 2.9 ‘The Birdie Suit’

Starter

Feelings Island. Write the words, ‘lonely’, ‘angry’, ‘frightened’, ‘happy’ and ‘sad’ on separate 
but large pieces of paper. Place them on the floor in the centre of the circle or at the front of the 
class. Read out one of the situations below. Ask the pupils to volunteer to stand on the ‘island’ 
that represents the way the situation would make someone feel. 

• You are late into the dining hall so your friends have already finished eating. You have to 
eat alone. 

• You are at home alone with your older brother. He insists on watching a really frightening film. 

• You have a row with your friend and set off to walk home alone. It is getting dark. 

• Your grandad buys you a new pair of trainers. You think they are OK but when you get 
to school someone points to them and laughs. Everyone else laughs too and calls you 
a scratter (change this to the regional word that might be used in this context). 

• All your family are together. They are very interested in your baby cousin and everyone 
spends lots of time playing with him. 

If the volunteer stands on an ‘uncomfortable’ feeling ask them what might help them get off the 
uncomfortable feeling. What might someone say or do? Then ask if the rest of the class have 
any other ideas. 
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Stop and think

Read part 1 of the story: ‘the Birdie Suit’ (Resource sheet 2.9). Ask the pupils to talk to a partner 
about the story. What might have caused a different outcome? How would the boy in the story 
feel? Have they ever had a similar experience? Ask the pupils to share their ideas. Some of the 
pupils might be able to explain that the boy acted impulsively and he should have stopped and 
thought first. 

You might like to ask the class to indicate how the characters might feel using the 
feeling islands. 

Left out

Read part 2 of the story. Provide some thinking time and then ask the pupils to identify the main 
elements of part 2 of the story. 

The pupils should work in small groups to act out part 2 of the story (you might use home 
groups if these have been identified). 

Choose one of the groups to show their scenario. This should be chosen for the clarity of the 
work. At the end they should freeze. Ask the rest of the group to consider what the characters 
are feeling and thinking in turn. 

Pose the question: does it have to be like that?

Ask the pupils why they thought Ronnie responded in this way. 

(Learning point: it is likely that he had been very embarrassed as a child and that the emotional 
memory had been ‘relived’ when the author retold the story.)

The pupils should return to their groups and act out part 2 again. They should decide which 
character might make a difference – this might be the author, Ronnie or one of the other boys. 
They should then act out part 2 again so that one character makes a difference. 

Finally read part 3 and ask the pupils to consider what was happening. The pupils might 
volunteer that Ronnie was being excluded. Explain that this part of the story will be explored 
in the next learning opportunity. 

Plenary

This learning opportunity and story raises many issues. These include thinking before acting, 
empathy and issues around belonging and exclusion. You might provide some time for the 
pupils to reflect upon their work and how they might use this learning. You might like to explore 
empathy in more detail using the following questions.

• How did you feel inside when you read parts 2 and 3 of the Birdie Suit?

• Have you ever been surprised that you have felt the same feeling as others without thinking 
about it?
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• Do you ever cry at films or feel really frightened for the character?

Explain that the word for ‘feeling with’ someone is empathy. 

Applying learning

Challenge the pupils to keep their eyes open to anyone who might be feeling down or lonely 
during the week, and try to make them feel as if they belong and that someone cares for them. 

Pupils might devise a class ‘inclusion promise’ to display in the classroom and should list things 
pupils do to make everyone feel as if they belong. 
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Learning opportunity 8: But that’s not right!

Overall learning outcome

I can be assertive when appropriate.

Year 7 learning outcome

I can stand up for what I think is right.

Resources

Resource sheet 2.10 ‘Feeling bad’

Starter

As the pupils enter, talk quietly to seven or eight of the most reliable and credible members of 
the group to act as ‘stooges’ and give false answers in the starter activity. Make sure they do not 
tell anyone what you have asked them to do. 

Explain that you are going to read out some statements and you want to find out their view 
about these – they should indicate this by using thumbs up for ‘agree’ and thumbs down for 
‘disagree’. Read out the statements or make up your own.

• Chocolate is good for you. 

• You should always be loyal to your friends.

• War is wrong. 

• The sun goes round the moon.

Ask the ‘stooges’ to stand up. Ask them if it was easy to give a false response. What about the 
rest of the group? Did they find it hard when other people were giving a contrary view to theirs? 
Did anyone change their mind as a result of the ‘stooges’ responses? 

Standing up for what I think

Remind the pupils of the story of the Birdie Suit. Ask them why they think the author brought in 
a chick at Easter just like everyone else even though he was Ronnie’s friend and it made him feel 
uncomfortable or guilty. Give the pupils some thinking time.

Explain that this session is about standing up for themselves and what they think is right. Read 
‘Feeling bad’ (Resource sheet 2.10).

The pupils should work in pairs to identify the questions that 2122 might ask. They should both 
record the questions if they need to and then swap partners with another pair. In their new 
groups they should take it in turns to ask a question and decide what Steve might reply. 
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Plenary

Ask the pupils to reflect quietly about any time when they have done something because others 
had encouraged them to. How do they feel? Was it something they now feel proud about? 

Ask them to reflect about any time they have encouraged others to do something that they 
didn’t want to do. Was it something they now feel proud about?

Emphasise that you recognise that it is really hard to balance wanting to be part of a crowd and 
do what your friends expect and standing up for what you think is right. 

Ask the pupils to reflect on the following questions.

• Why did Steve steal the album even though he knew it was wrong?

• How did he feel? What was there to be scared of?

• Have you ever had this type of dilemma? (Emphasise that most people have and it is a very 
uncomfortable feeling).

• Do friends like you only if you go along with them?
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Learning opportunity 8: But that’s not right! (part 2)

Overall learning outcome
I can be assertive when appropriate.

Year 7 learning outcome
I can stand up for what I think is right.

Resources 

Resource sheet 2.3 A group challenge – collaborative group work self-review sheet 7
Resource sheet 2.10 ‘Feeling bad’
Resource sheet 2.11 ‘Stand up for yourself challenge’

But that’s not right challenge

Remind the pupils about the first part of the learning opportunity and the work they did to 
explore what Steve had done and why.

The pupils should work in groups of four to complete the ‘Stand up for yourself challenge’ 
(Resource sheet 2.11)

When the groups have completed the presentations ask the groups to consider what might 
happen if Steve is given an opportunity to replay the event when he steals the photo album. 
Read part 2 of the story ‘Feeling bad’ (Resource sheet 2.10).

Provide time for the pupils to consider what would have happened if Steve had used their ideas. 

Plenary

• Would your ideas about standing up for yourself be successful?

• What have you learned by completing the challenge?

Group work reflection

Use the self-review sheet to consider how effectively the pupils worked together and for them 
to set their own targets. 

Applying learning

Display the posters created in the challenge in the classroom and across the school.

Ask the pupils to make a note at the end of every day about what choices they have made.
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They could draw a line in their learning logs where one end says ‘I think for myself’ and the other 
end says ‘I go with the crowd’ and mark on it what they think their position has been that day.
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Learning opportunity 9: Falling out

Overall learning outcomes

I can communicate effectively with others, listening to 
what others say as well as expressing my own thoughts 
and feelings.

I can take others’ thoughts into account in how I manage 
my relationships.

I can see the world from other people’s points of view, 
taking into account their intentions, preferences, and beliefs 
and can feel with and for them.

Year 7 learning outcomes

I can change my friends without hurting anyone. 

I understand that I can have many friends from 
different groups. 

Resources

Resource sheet 2.12 ‘Diary’
Photocards

Starter

Choose photocards that show friendships in a positive and negative light. For example, people 
being excluded from a group, lots of small groups in one place, etc. 

Ask the pupils to suggest words that describe feelings generated in the pictures and share 
as a class. 

Ask the pupils to work in random pairs to categorise the pictures as positive or negative and 
provide reasons for their choice. Ask for feedback.

If only

Allocate the roles to the members of the class: Elly (three people), Steve (three people) and 2122 
(everyone else). They should work together, i.e. all the Ellys and all the Steves. The 2122s should 
work in pairs. Hand out copies of Resource sheet 2.12. The pupils should read their section of 
the diary (Resource sheet 2.12) and consider the situation from their character’s point of view. 

Give the class a few minutes of thinking time to consider what each one might be thinking 
or feeling. 
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Ask the Ellys to come and take the ‘hot seats’ at the front of the class. The Steves should stand 
to one side. The audience (2122s) should question and challenge the Ellys who should answer 
in role. When the audience has exhausted the discussion invite the Steves to join the Ellys at the 
front of the stage. 

The 2122s should decide on some solutions and the Ellys and Steves should agree on the 
solution they think would be most helpful. As they review the solutions encourage them to 
consider how the solution would make them feel as well as the practicalities. The 2122s should 
use the questions provided to help Elly and Steve solve their problems. 

Plenary

Ask the pupils to consider whether they have ever been in a similar situation to Elly and Steve. 
Provide some time for the pupils to reflect upon what they did then and what they might do now.

Applying learning

Pupils should identify one person who is important to them and do something designed to 
make that person feel happy. 

Ask pupils to look out for those who might be feeling hurt or left out.



S
ocial and em

otional aspects of learning: Them
e 2 Learning to be together

26

Social and Emotional Aspects of Learning for secondary schools (SEAL): Theme 2 Learning Outcomes   00043-2007PDF-EN-09 © Crown copyright 2007

Secondary National Strategy

Learning opportunity 10: peaceful problem solving

Overall learning outcomes

I can use a range of strategies to solve problems and know 
how to resolve conflicts with other people, using techniques 
such as mediation and conflict resolution.

I can monitor the effectiveness of different problem-solving 
strategies and use my experience to help me plan my 
behaviour in the future.

Year 7 learning outcomes

I can use the Peaceful problem solving process.

I can evaluate the Peaceful problem solving process and 
consider when and how I might use it. 

Resources

Resource sheet 2.13 ‘More problems!’

Resource sheet 2.14 ‘Peaceful problem solving’

Starter

Mix up the group and then put the pupils into pairs. Give each pair a problem card (Resource 
sheet 2.13) and a piece of paper. They should be given one minute to consider as many 
possible solutions to the problem as they can and write them down. They should then pass their 
ideas on to another pair who should add more ideas. 

Give out the response cards and ask the pupils to compare these with their solutions. They 
should then classify the cards in whatever way they like. Ask them to justify the classifications. 

Peaceful problem solving

Ask the pupils if they have heard of the Peaceful problem solving process. If some of the pupils 
know about it, then ask them to be pupil supporters to their peers who have not heard of it. 
Model the task with the pupils using one of the problems and the Peaceful problem solving 
process (Resource sheet 2.14). 

Ready

Discuss how the people involved in the problem might be feeling. Are they calm enough to think 
clearly? You might like to do this by asking for two volunteers to come to the front and position 
themselves as the characters in the scenario. Other pupils should suggest how they might 
be feeling.
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Steady

What are each of the pupil’s points of view? Ask for volunteers to suggest this with help from the 
other pupils. What would they say? The volunteers should say this in turn. 

The problem is that people often just keep on butting in. You might like to ask the two volunteers 
to act out the situation – butting in and not listening to each other. 

Suggest that this doesn’t get anywhere. Now ask them to take it in turns. 

The next step is to think of a solution. Ask the pupils to generate as many ideas as possible. 
Record these on the whiteboard. The volunteers might make their choice from the solutions.

Go

The volunteers might like to act it out. 

Replay

Ask the pupils to consider whether the solution worked or not. 

In groups of four to six, the pupils should agree on a situation where they might fall out and use 
it to explore using the Peaceful problem solving process. 

Plenary

Ask the class to consider the Peaceful problem solving process and what they have found out 
about it in the learning opportunity.

Ask them to consider:

• any strengths of using the model, e.g. we might not fall out or get into fights;

• any weaknesses of using the model, e.g. it takes a long time;

• any opportunities that they can see in relation to the model, e.g. we could make it shorter 
and develop it;

• any threats in using the model, e.g. we might be seen as a swot if we use it.

Is there anything they could do to help? 
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Applying learning

Pupils should identify times when they fall out with each other and try to use the Peaceful 
problem solving process.

Teacher reflection: Some of the pupils in my class had fallen out and were still not talking to 
each other. I helped them to use the Peaceful problem solving process. They were happy 
to share what had happened. 
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Learning opportunity 11: Conflict!

Overall learning outcome

I can use a range of strategies to solve problems and know 
how to resolve conflicts with other people, using techniques 
such as mediation and conflict resolution.

Year 7 learning outcomes

I understand what conflict is.

I am able to reflect on how I deal with conflict.

Resources

Resource sheet 2.15 ‘Conflict’

Starter

The pupils should wander around the room and should engage in ‘conversation’ with each other 
but the only word they are allowed to say is ‘gobble ... gobble’. Direct their ‘conversations’ with 
words such as friendly, aggressive, timid, happy, conflict, keen. And so on. When you clap your 
hands the group should freeze. This will allow you to talk through how the pupils have effectively 
expressed themselves without words; have a particular focus on ‘conflict’ before finishing with 
an upbeat and positive word. 

Conflict over conflict

Prior to the session prepare the room by labelling the four corners – very likely, likely, not very 
likely, never. 

To start the session you might like to share an example of a conflict you have had either recently 
or when you were younger. Provide the pupils with a minute's thinking time about their conflicts. 
Ask for examples to record on the whiteboard or flipchart. 

Select four or five examples of conflict suggested by the pupils or use the examples in Resource 
sheet 2.15. Pupils stand in one of four corners according to how likely they are to get into 
conflict over each situation: very likely, likely, not very likely/never. Pupils talk to someone in their 
corner, and then move to talk to someone in a different corner. They should explain why they 
have a different view. 

Choose the scenario which the majority of pupils thought they might get into conflict over. Ask 
the pupils, ‘How do you respond?’ Ask the pupils to role-play the scenario.

Look for different ways of responding – you might discuss here how some of us recoil from 
conflict while others seem to thrive on it. 
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Explain that often we behave in one of two ways: dominant/aggressive or submissive/timid. 
How do they respond? 

Look at the cards and classify the responses as dominant/aggressive, submissive/timid 
or other. 

Plenary

Ask the pupils to agree which type of response might be most appropriate. Discuss the cards 
which they categorise as other. Are these assertive responses?

Applying learning

Pupils should try to spot possible conflict situations on TV or in real life and explain how the 
other people responded. 

Teacher reflection: I felt that we had used a lot of role-play recently and decided that we 
needed to do something different. I selected extracts from TV soap operas and asked the 
pupils to analyse the characters against the characteristics of assertiveness. 

They thought it was very funny to make up ‘spoof’ shows where everyone was assertive. 
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Learning opportunity 12: So you think you can help!

Overall learning outcomes

I can support others who are experiencing 
personal problems.

I can listen empathically to others, and have a range 
of strategies for responding effectively in ways that can 
help others feel better. 

Year 7 learning outcomes

I can identify the qualities that are important when 
supporting someone with a problem.

I can use the skills needed to offer support.

Resources

Resource sheet 2.16 ‘So you think you can help!’

Starter

The class will need to be in a circle to do this starter activity. One person starts by making eye 
contact with another person; they should then swap places. This person should then make eye 
contact with someone new and so on. The idea is for only one pair to move. 

How does it feel when someone makes eye contact with you? When does it feel good and when 
is it harder?

So you think you can help

Explain that in your spare time you act as an agony aunt – you might like to give yourself 
a pseudonym. Explain that you have a problem – you have been asked to go on a TV show 
and do some one-to-one work and you are worried that you haven’t got the skills. 

Take the problem-page scenarios (Resource sheet 2.16). Use one of the scenarios with 
a partner (this might be a pupil supporter, a pupil volunteer or another adult you might be 
working with).

Alternatively, you might like to suggest that Elly and Steve have decided that they might teach 
2122 how to act as the spaceship’s agony aunt – it is Elly and Steve’s task to teach him how 
to respond. In this case you will act as 2122 and your supporter as either Elly or Steve.
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Ask the group to explore how you might give advice in a way that can help them feel better. 
Ideas might include the following.

• Listen attentively.

• Make appropriate eye contact.

• Show respect: don’t put the ‘client’ down.

• Ask questions that encourage the ‘client’ to explain and think about what they would like 
– What do you think? Is it always like that? When are things different? What would you 
like to happen?

• Smile but don’t laugh at the ‘client’.

In pairs the pupils might like to choose a problem. One should be the agony aunt and the other 
the client. They should act out the ‘TV programme’.

Plenary

Together, record the qualities of someone who you would go to if you had a problem.

Applying learning

Try out your good learning skills during conversations and report back.
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Review the theme

At the end of each session it will be important to review the learning against the intended 
learning outcomes and to identify any ways that the learning can be applied during the week. 
After some sessions this will lead to the pupils identifying key actions.

At the end of the theme you should review the key learning from the theme. It will be particularly 
important to leave this theme on an upbeat note but with reference to the following.

• The friendship qualities that they have and respect in others at this stage.

• Being able to maintain and change friendship groups both positively and purposefully.

• Conflict resolution.

• Being part of a successful group.

• Thinking for yourself (rather than going with the crowd).

Ideas for involving their families

Pupils might take a copy of the Peaceful problem solving poster home and try and use it with 
the family. 

Reinforcement across the school day

• Provide time at the beginning of each new lesson to reflect together upon what the pupils 
have already learned. 

• Build upon the established small groups in the class and ensure that collaborative small 
groups, not friendship groups are used whenever possible.

• Review how effectively pupils worked in collaborative groups using the Collaborative Group 
self-review.

• Use the cards to allocate roles in collaborative groups. 

• Mediate rather than solve interpersonal problems by prompting pupils to use the Peaceful 
problem solving process.

• Ask pupils to take on key roles when working in small groups.

• Provide opportunities for pupils to talk to each other in pairs. Ensure that pupils work with as 
many different partners as possible. 

Suggested whole-school/setting focus for noticing and celebrating achievement

Use the school’s usual means of celebration (e.g. praise, notes to the child and parents/carers, 
certificates, merits, peer nominations, etc.) to notice and celebrate children (or adults) who were 
observed as follows.

• Being friendly to someone who is not one of their usual friends.

• Working together to complete a project.
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• Including another pupil who is being left out.

• Resolving conflicts constructively.
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Theme 2
Social skills and empathy

Ideas for promoting social skills and empathy across 
the curriculum and in subjects

Across the whole curriculum

Work on developing social skills and empathy links with developing effective learners, and can 
help pupils to:

• develop their sense of purpose in life, through making meaningful relationships with others 
and understanding others better;

• work together and learn from one another more effectively, value one another, 
appreciate everyone has strengths and weaknesses, and understand and 
accommodate others’ viewpoints;

• trust others, form and maintain relationships, solve problems and conflicts with other 
people, reduce negative feelings and distractions, including in learning situations;

• engage in cooperative group work and peer-based learning, be effective group and 
team members, help and support one another, participate effectively, respond and make 
suggestions, engage in exploratory talk, reflect on the group process;

• take a role and take the lead when necessary, with confidence;

• communicate their thoughts and feelings effectively, through appropriate body 
language, tone, words, and listening skills;

• give help constructively, give and receive positive feedback, and model helpful responses;

• become an autonomous person, working and think independently, showing 
appropriate independence in solving problems.

English and drama

English and drama can develop social skills and empathy by using talk, listening, reading, 
writing, acting, role-play, film and television to help pupils: 

• link empathy with the central concept in English and drama of ‘point of view’, e.g. through 
exploring texts written from a variety of viewpoints or different roles in a drama;

• develop empathy through vicarious experience, e.g. through reading about characters in 
fiction, diaries, letters, or playing them in a role-play or hot seating;
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• develop social skills, communication and empathy through interacting and collaborating 
with others through effective speaking and listening, one-to-one and in groups, through 
formal and informal talk, speeches and presentations – speaking, paraphrasing, 
acknowledging, and listening to others’ points of view;

• link empathy with the central concept in English of ‘audience’ – and learn how to write, 
speak, act to different purposes and audiences – which demands an ability to understand 
different views of the world;

• develop specific social and communication techniques through group work and/or drama 
such as active listening, mirroring, using and understanding facial expressions, assertion, 
conflict resolution, mediation, group decision making, and ways to reach a consensus;

• adopt a range of roles in discussion, including acting as spokesperson, and contribute 
in different ways to group work, such as promoting, opposing, exploring and questioning;

• develop the ability to empathise with people from different times and cultures through 
exploring literature written at other times and in other places. 

Specific content ideas for Year 7 English and drama on social skills and empathy
(from the NC schemes of work for Year 7)

• Exploring empathy and social skills of various characters in books and films often used 
in Year 7 and/or popular with that group, e.g. The Hobbit (how the races of Hobbits and 
Dwarves gradually lose their suspicion), Holes (children in the camp moving from enmity 
to teamwork that leads to their escape), Tracy Beaker (complex interplay of relationships 
between the children in the children’s home).

• Exploring how tabloid newspapers marginalise, demonise, and reduce certain groups 
(e.g. ‘foreigners’, ‘young hooligans’, ‘muslim extremists’, ‘scroungers’, ‘asylum seekers’) 
and the language and imagery they use to do it.

• Developing active listening skills through exercises in drama – playing the part of good 
and bad listeners and discussing how it feels.

• Exploring how we make judgments about people, e.g. snap judgement – top-slicing the 
information, instant body language choices based on how someone looks, our gut reactions 
(e.g. why did Harry Potter instantly stick up for Ron when he met him and Draco Malfoy 
together?).

• Thought tracking, externalizing internal monologues in pairs, one the actor, one the voice 
to convey an internal state through body language.

Art and design

Art and design can use the full range of media (including painting, drawing, model making, 
sculpture, clay, masks, collages, photos, etc.) to develop social skills and empathy by 
helping pupils to:

• develop the skills of communicating their own ideas, feelings, meanings, intentions 
and personal response to others;
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• link with the key concept in art and design of working with ‘purpose and audience’ 
in mind – to help shape, for example, the selection, manipulation, matching, organization, 
presentation, and choice of content for a piece of art;

• explore a range of historical, social and cultural contexts to examine the knowledge 
and understanding of art, craft and design in contemporary societies and in other 
times and cultures;

• understand the codes and conventions of art, craft and design, how these are used to 
represent ideas, beliefs, and values in works of art, craft and design, and awareness of the 
social contexts in which these codes and conventions operate;

• make informed connections with the work of others – discuss, comment, respond 
to their work;

• collaborate on joint pieces of work;

• learn autonomy by working independently when the opportunity presents itself, and express 
their own way of seeing the world, regardless of what others think – when appropriate.

Specific content ideas for Year 7 art and design on social skills and empathy
(from the NC schemes of work for Year 7)

All three Year 7 units involve pupils developing the skills listed above. To explore more specific, 
content-led examples, see the following. 

• Unit 7A Self-image. Includes work on the identity of others, e.g. ‘Look at self-portraits 
that show very different interpretations of self. Discuss selected images in detail, asking 
questions about the ways in which clothes, expression, gesture, foreground and 
background details are used to convey ideas about the person’. 

• Unit 7B What’s in a building? Gives an opportunity to explore the social functions and 
impact of buildings. 

• Unit 7C Recreating landscapes. Gives an opportunity to discuss the different ways that 
people enjoy the landscape.

Other ideas, from the NC scheme of work

• ‘The changing social history of art, craft and design from Western Europe and the 
wider world (for example, differences in the roles and functions of art in contemporary 
life, medieval, Renaissance and post-Renaissance periods in Western Europe, and in 
different cultures such as Aboriginal, African, Islamic and Native American).’ 

• ‘Investigating art, craft and design in the locality, in a variety of genres, styles and 
traditions, and from a range of historical, social and cultural contexts (for example, in original 
and reproduction form, during visits to museums, galleries and sites, on the internet).’
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Music

Music can develop social skills and empathy by helping pupils: 

• perform together collaboratively, through singing in unison and part songs;

• engage together in a range of musical activities that integrate performing, composing and 
appraising, with awareness of different parts, the roles and contribution of the different 
members of the group, and the audience and venue;

• communicate their ideas and feelings about music using expressive language and musical 
vocabulary to justify their own opinions;

• through discussion and collaborative work, adapt their own musical ideas and refine 
and improve their own and others’ work;

• understand the social functions and impact of music;

• identify the contextual influences that affect the way music is created, performed and heard 
(for example, intention, use, venue, occasion, development of resources, impact of ICT, the 
cultural environment and the contribution of individuals);

• learn about a range of live and recorded music from different times and cultures including 
music from the British Isles, the ‘Western classical’ tradition, folk, jazz and popular genres, 
and by well-known composers and performers.

Specific content ideas for Year 7 music on social skills and empathy
(from the NC schemes of work for Year 7)

• All the units potentially involve pupils developing their social skills and empathy as they all 
can involve pupils working together, as a whole class, including in circles, and in groups to 
engage together in a range of musical activities that integrate performing, composing and 
appraising, e.g. in singing rounds, ‘the whole class performs a given (part) then each group 
improvises or composes a contrasted section’.

• Unit 3 Soundscapes (exploring acoustic and electronic sounds using music 
technology). Section 3 Exploration: how can music technology help change and 
control sounds? This unit provides an opportunity to explore the social functions and 
impact of music. ‘Children should learn… about the impact of recording on our everyday 
life. In groups, discuss how technology makes music accessible to everyone, but also how 
it has the potential to dehumanise music-making.’

• Unit 4 Musical cycles (exploring cyclic patterns). Section 7 Application, using cyclic 
patterns to compose music. This unit provides an opportunity for pupils to learn about a 
range of live and recorded music from different times and cultures, listening to and working 
with music and rhythms originating from Java, Africa and India.

• Unit 5 Musical clichés (exploring the way music is used). This unit provides an 
opportunity to explore the influence of culture on the way music is perceived. Pupils ‘sing a 
range of songs that use clichés, e.g. using the minor and getting slower to show sadness. 
The use of the minor key can be a way to show how some clichés only relate to particular 
cultures, e.g. Israeli music often uses a minor key for music that creates a feeling of well-
being’. 
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Religious education

Religious education can develop social skills and empathy by helping pupils: 

• develop their attitudes and values of respect for others, compassion, empathy, tolerance, 
open-mindedness and appreciation;

• communicate with others to develop their point of view and listen to the views of others, 
e.g. on issues such as peace and conflict, wealth and poverty, religion, and the environment;

• express insights into the value of religion, religious beliefs and teachings and other world 
views on individuals, communities and societies;

• express insights into the significance and value of religion and other world views on human 
relationships personally, locally and globally;

• explore what religions and beliefs say about human rights and responsibilities, social 
justice and citizenship;

• explore relationships, conflicts and collaboration within and between religions and beliefs;

• investigate and explain why people belong to faith communities and explain the reasons for 
diversity in religion;

• encounter people from different religious, cultural and philosophical groups, who express 
a range of convictions on religious and ethical issues.

Specific content ideas for Year 7 religious education on social skills and empathy
(from the NC schemes of work for Year 7)

All the units in the Year 7 scheme of work rely considerably on group work, collaboration and 
discussion, which builds social skills. Some more content-led units include the following.

• Unit 7B What does justice mean to Christians? This unit explores this central social issue 
of justice. Section 5: What does justice mean to Christians in practice? This explores 
and questions issues such as civil rights, global poverty and inequality, gender issues, and 
homelessness and the work of organisations such as Christian Aid, and CAFOD. Pupils 
explain their own reasoned responses to questions such as ‘What are the greatest injustices 
in the world today? How can individuals work for a fairer world? Can we make a difference?’

• Unit 7E What are we doing to the environment? Provides opportunities for pupils to 
communicate their views and feelings about this emotive and value-laden social issue. 

History

History can develop social skills and empathy by helping pupils: 

• develop empathy, tolerance, and understanding through exploring the experiences and 
range of ideas, beliefs and attitudes of men, women and children in the past;

• explore the social, cultural, religious and ethnic diversity of the societies studied, both 
in Britain and the wider world;
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• explore how and why historical events, people, situations and changes have been 
interpreted in different ways and evaluate those interpretations – involves seeing history 
as a social construct, not as a set of objective facts;

• understand the relative impact of individual action versus social forces in shaping 
historical events;

• explore major social forces in history, e.g. migration, settlement, territoriality, power 
and influence, succession, conflict and war, group and cultural identity, leadership;

• work with others to collaborate on joint pieces of work, e.g. problem solving, sifting 
and presenting evidence;

• communicate their knowledge and understanding of history, using a range of techniques, 
including spoken language, structured narratives, substantiated explanations and the use 
of ICT, in ways appropriate to the task and audience;

• develop autonomy by working independently when the opportunity presents itself, 
expressing their own opinions and conclusions regardless of whether others agree.

Specific content ideas for Year 7 history on social skills and empathy
(from the NC schemes of work for Year 7)

All the units in the Year 7 scheme of work give opportunities for developing social skills following 
the suggestions above, and all involve group work and collaboration. Several are particularly 
powerful for developing empathy, e.g. the following.

• Unit 3 How hard was life for medieval people in town and country? Invites pupils to 
examine the social conditions of life for rich and poor in medieval times, including what they 
might have felt to be in their shoes. 

• Unit 6 ‘What were the achievements of the Islamic states 600–1600?’ ‘Pupils 
study a different culture alongside their study of Britain in the same period gaining 
an understanding of difference and also of the interdependency of cultures.’

Geography

Geography can develop social skills and empathy by helping pupils: 

• see the world from another’s point of view, gaining respect for other people and other 
cultures, accepting others, celebrating difference;

• increase their concern and compassion for others;

• explore key human and social forces in geography, e.g. impulses behind, and the impact 
of, forces such as migration, settlement, territoriality, power and influence, agriculture, 
development, industrialisation, exploitation of natural resources, trade, and the growth 
of cultural identities;

• explore how places are interdependent, for example, through trade, aid, international 
tourism, acid rain, and explore the idea of global citizenship;

• work with others in the class to collaborate on joint pieces of work, e.g. problem-solve, sift 
and present evidence, make decisions, plan a field trip;
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• communicate their knowledge and understanding of geography using a range of techniques, 
including spoken language, structured narratives, substantiated explanations and the use 
of ICT, in ways appropriate to the task and audience;

• become more autonomous – have an appropriate level of independence from others, think 
critically, resist pressure from others, stand up for their beliefs and opinions in discussion, 
e.g. about environmental issues;

• explore the effects of environmental planning and management on people, including their 
own responsibility for recognising the impact of their actions on other people, and on change 
in the natural and built environment;

• explore the idea of sustainable development and recognise its implications for people, places 
and environments and for their own lives. 

Specific content ideas for Year 7 geography on social skills and empathy
(from the NC schemes of work for Year 7)

• All units use group work and collaborative working, in the classroom and during fieldwork, 
and thus build social skills. 

• As a social science, all units in geography have a strong social orientation and provide 
copious opportunities to help pupils explore the impact of people on the environment, 
and develop empathy with those from other regions, countries, ethnic and social groups.

• Unit 4 Flood disaster, how do people cope? Explores the causes and effects of a hazard 
(for example, flooding, landslides) and human responses to it. 

• Unit 3 People everywhere, is centrally involved with the study of people, populations, 
cultures, e.g. ‘pupils explore how a settlement (or part of one) has changed over time, 
e.g. transformation of an inner-city area. Then ask them to consider the advantages/
disadvantages of the changes and how they will have affected different groups of people’. 

Physical education

Physical education can develop social skills and empathy by helping pupils: 

• recognise emotions in others (e.g. disappointment at losing a game; watching a dance 
presentation; winning a race);

• work collaboratively and cooperatively (e.g. identifying roles and responsibilities in a team, 
playing as a team, problem-solving in outdoor pursuits, composing a dance, sharing 
equipment and apparatus);

• put themselves in others’ shoes (e.g. trying leadership skills and different roles such 
as coach, manager, official);

• celebrate differences (e.g. working in pairs and groups to produce a dance motif 
or gymnastics sequence; being a team member in games, athletics or swimming; 
coping under duress on a rock face or climbing a mountain);

• refraining from harming others (e.g. pulling back from the tackle in football or rugby);

• treat other competitors with respect when they have won or lost;

• compete fairly and lose with dignity;



S
ocial and em

otional aspects of learning: Them
e 2 Learning to be together

42

Social and Emotional Aspects of Learning for secondary schools (SEAL): Theme 2 Learning Outcomes   00043-2007PDF-EN-09 © Crown copyright 2007

Secondary National Strategy

• listen actively to others’ views and suggestions (e.g. when discussing a performance 
and contributing to the discussion);

• learn autonomy by working independently when the opportunity presents itself, thinking 
about one’s own actions and resisting pressure to follow the crowd (e.g. stepping up to 
take the difficult penalty).

Specific content ideas for Year 7 physical education on social skills and empathy
(from the NC schemes of work for Year 7)

All the units in the year 7 scheme of work involve group work, collaborative working and 
teamwork. The following is a typical example.

• Unit 5 Games activities. ‘Teach pupils to work together in teams to plan how they want to 
play. Help them to think about the different roles they need to take and to recognise what the 
opposition is good at. Give pupils opportunities to talk to each other, so that they can plan 
how to play as a team, evaluate what they do, and decide what they need to practise.’ 

Dance offers specific content-led opportunities for exploring communication and the emotions, 
and the cultural origins of dance. 

• Unit 1 Dance activities

– ‘In dance as a whole, pupils think about how to use movement to explore and communicate 
ideas and issues, and their own feelings and thoughts…’ 

– ‘Pupils should be taught to use compositional principles when composing their dances (for 
example, motif development, awareness of group relationships, spatial awareness)’.

– ‘As they work, they develop an awareness of the historical and cultural origins 
of different dances.’

• Unit 16 Gym development unit

 Knowledge and understanding of fitness and health.

– Pupils experience leading the warm-up activities. They show they understand the difference 
between cardiovascular activities (CV) and stretching exercises and that CV activities should 
be practiced first. Displaying leadership skills allows them to try out a different role and 
understand how to involve everyone in exercise. This provides a cross-reference to English 
by honing their communication skills through formal speaking to an audience.

Selecting and applying skills – small games

– Pupils experience winning and losing and learn how to recognise their different emotions in 
a competitive situation. There should be encouragement to all players to pass only positive 
comments to fellow team members both verbally and non verbally. By playing conditioned 
games or uneven-sided games they experience situations that may cause stress or 
comment.  Fair play needs to be emphasised and understood. The purpose of rules and 
teamwork ensure safety and enjoyment and these need to be explored to allow pupils to play 
fairly and learn about cooperation.

– Pairs sequences sharing grouped apparatus with other pairs. Pupils will experience learning 
how to share space and apparatus, how to communicate with others and listen so as to 
compromise to suit all partners and be aware of differences in levels of performance that may 
impact on their own performance and necessitate adjustment to their sequence planning.
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Modern foreign languages

Modern foreign languages can develop social skills and empathy by helping pupils: 

• develop their communication and interpersonal skills through listening carefully to others 
for gist and detail, ask and answer questions, through speaking clearly and being attentive 
to verbal and non-verbal indications of whether they are making themselves understood;

• participate in both one-to-one conversations and discussion involving more speakers, 
learning how to initiate and develop conversations, and how not to interrupt or monopolise 
a conversation;

• know how to adapt language they already know to different contexts;

• make an effort to understand what others may say, which may not be expressed with total 
linguistic accuracy;

• use context and other clues to interpret meaning; 

• work in a variety of social contexts, including everyday activities, personal and social life, 
the world around us, the world of work and the international world; 

• know how to vary the target language to suit context, audience and purpose;

• learn autonomy by working independently when the opportunity presents itself, expressing 
their own opinions, knowing when they are right;

• consider their own culture and compare it with the cultures of the countries and 
communities where the target language is spoken, consider the experiences, lifestyles, 
problems and perspectives of people in other countries and cultures;

• communicate with native speakers (for example, in person, by correspondence) and work 
with authentic materials in the target language.

Specific content ideas for Year 7 modern foreign languages on social skills and 
empathy (from the NC schemes of work for Year 7)

• French, German and Spanish all have a Year 7 unit which looks at countries where the 
target language is spoken, and explore for example cultural awareness, the characteristics 
of the countries, national stereotypes, lifestyles, what it would be like to holiday there, and 
how to vary language to suit context. 

• Some of the units discuss features of the culture in the context of the theme being 
explored, for example Unit 8 in German Essen und Feiertage (food and drink) includes 
work on celebration in Germany. 

Mathematics

Mathematics can develop social skills and empathy by helping pupils: 

• work with others, e.g. to solve problems, discuss strategy;

• communicate with others, e.g. present a reasoned argument, review and justify their 
choices, explain and justify inferences and deductions using mathematical reasoning;
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• work and think autonomously, show independence in solving problems, know when 
they are right.

Specific content ideas for Year 7 mathematics on social skills and empathy
(from the teaching programme: Year 7)

• The Framework for teaching mathematics has sections which cover the various 
aspects of learning mathematics (number; algebra; shape, space and measures; handling 
data). These sections suggest pupils ‘explain and justify methods and conclusions 
and interpret, discuss and synthesise information presented in a variety of forms, 
communicate mathematically, make use of diagrams and related explanatory text, 
examine critically, and justify, their choice of mathematical presentation of problems 
involving data’.

Science

Science can develop social skills and empathy by helping pupils: 

• work with others, e.g. to investigate, experiment, solve problems, discuss strategy;

• communicate with others, e.g. present a reasoned argument, review and justify their 
choices, explain and justify inferences and deductions using mathematical reasoning;

• explore how scientific enquiry and the development of scientific thinking is not a straight-
forward progression from ignorance to truth, but is a set of theories or ‘paradigms’ which 
are socially constructed – explore the role of interest groups, scientific communities, 
sponsorship and patronage, social and cultural change;

• explore issues of social responsibility in science and how they are applied in the world, 
develop their viewpoint and communicate with others, e.g. on issues such as the 
environment, cloning, medical ethics, GM food, stem cell research, space exploration;

• appreciate how people’s perceptions, attitudes, beliefs, values and attitudes, including their 
own, impact on contemporary scientific issues, e.g. energy conservation, animal testing;

• explore human and animal variation, and how biological and genetic differences interplay 
with social and cultural differences to generate a wide range of social and emotional issues 
and outcomes;

•  explore the social and emotional issues associated with human reproduction, e.g. effect 
of the changes of puberty/hormones on the mind, sexual relationships, responsibility, 
communication, need to look after oneself;

• study animal social behaviour, e.g. survival, self-preservation, reproduction, hunting, social 
bonding, rearing young and examine the similarities and differences between animals and 
humans;

• learn autonomy by working independently when the opportunity presents itself, expressing 
their own opinions and conclusions.
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Specific content ideas for Year 7 science on social skills and empathy
(from the NC schemes of work for Year 7)

• Unit 7E Acids and alkalis, Unit 7F Simple chemical reactions, Unit 7G Particle model 
of solids, liquids and gases, Unit 7H Solutions, Unit 7J Electrical circuits, Unit 7K 
Forces and their effects. All provide opportunities for group work tasks, experiments, 
investigations and problem-solving.

• Unit 7B Human reproduction. Provides an opportunity to explore the changes 
of adolescence and effects on relationships.

• Unit 7I Energy resources. Provides an opportunity for pupils to debate environmental 
issues, e.g. ideas for wind farms, use of nuclear power, global warming, recycling.

• Unit 7L The solar system and beyond. Provides an opportunity to explore the issue 
of scientific thinking as a developing social process, the role of values and attitudes, 
convictions, social and cultural forces in the history of scientific thinking, e.g. the Egyptians 
knew the earth was round; Galileo was put to death for this belief.

• Unit 7D Variation and classification. Provides an opportunity to explore the similarities 
and differences between individuals, accepting and celebrating personal, social and genetic 
differences, putting people in groups – and how it feels to be labeled or different. Links 
between man and other mammals – social similarities, e.g. parental care, hierarchy, status, 
and territoriality. 

ICT

ICT can develop social skills and empathy by helping pupils: 

• select information and sources, and develop ICT fit for a specific audience and purpose 
in terms of form, style, messages, content – which involves recognising and being 
sensitive to the impact of the ICT on the audience, their needs, emotions, preferences and 
perspectives, and the social uses to which the ICT will be put;

• take a critical and discriminating view of ICT, recognising that all information is a social 
construct – using and refining search methods to account for bias, interpreting information, 
recognizing bias, and questioning the plausibility and value of the information;

• work cooperatively with others in the class, e.g. to explore information sources, choose, 
design, solve problems, make decisions, solve problems in working with ICT, e.g. in 
developing a website, document, or database;

• use ICT, including e-mail, to share and exchange information effectively across a distance 
(for example, web publishing, video conferencing), and communicate with other people they 
will never meet, appropriately and sensitively, e.g. for leisure and homework purposes; 

• share their opinions, views and experiences of ICT, considering the range of its uses and 
talking about its personal and social significance to individuals, communities and society; 

• learn autonomy by working independently when the opportunity presents itself, developing 
their own products and solutions when appropriate.
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Specific content ideas for Year 7 information and communication technology 
on social skills and empathy (from the NC schemes of work for Year 7)

• Unit 1 Using ICT. In this initial unit on ICT, pupils are taught about the central importance 
of ‘being sensitive to the needs of their audience’ and ‘respect for other people’s work’. They 
select information and produce ICT fit for a specific audience and purpose (for example, 
information about a charitable cause presented in a leaflet for a school fundraising event) 
which involves recognizing and being sensitive to the impact of the ICT on the audience, their 
needs, emotions, preferences and perspectives.

• Unit 3 Processing text and images. Pupils work in small groups, and in the process learn 
to develop strategies of group working, including data sharing across networks. The group 
task is to prepare a printed newspaper, which involves considering the needs, emotions and 
perspectives of their readers. 

Other ideas

• Pupils can explore the social uses of ICT for example mobile phones and texting, uses and 
dangers of chat rooms, peer pressure to own the latest technology, safety on the net, and 
online bullying. One pilot school has developed a Year 7 unit on ‘cyber-bullying’, linked 
with citizenship via ICT lessons which explores bullying via e-mail, texts and chat rooms.

Design technology

Design technology can develop social skills and empathy by helping pupils: 

• identify the most appropriate forms, materials, and designs fit for a particular purpose, 
specification and audience – which involves recognising and being sensitive to the needs, 
emotions, preferences and perspectives of the target users, the environmental impact of the 
choices, and the social uses to which the design technology will be put;

• identify and use criteria to judge the quality of other people’s products, including the extent 
to which the products meet a clear need, their fitness for purpose, whether resources 
have been used appropriately, and their impact beyond the purpose for which they were 
designed (for example, the global, environmental impact of products and assessment 
for sustainability);

• modify their ‘design and make’ project in the light of the reactions of others – to ensure best 
fit with the needs, purpose and audience – and give sensitive feedback to others to help 
them do the same;

• work cooperatively with others in the class, e.g. choose, design, solve problems, make 
decisions, plan, develop a‘design and make’ project;

• consider the social purposes and impact of their design, e.g. its environmental impact;

• consider the skills and experience of designers in a number of countries around the world, 
and develop their awareness of the wide range of solutions developed by different cultures 
over time in response to their particular needs;

• be autonomous – having an appropriate level of independence from others. 
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Specific content ideas for Year 7 design technology on social skills and empathy
(from the NC schemes of work for Year 7)

• In all units, in their ‘design and make’ projects and ‘focused practical tasks’ that 
characterise this work, pupils spend a good deal of time in discussion, group work 
and collaborative tasks. 

• All units ask pupils to consider the needs of the users for their design, and ‘show an 
understanding of the situation in which their design will be used… discuss with users 
the design criteria and the extent to which their design meets them, using questions to 
clarify users’ needs and views and to gain insights into how to improve their design’. 

• In all units, pupils are expected to ‘consider the environmental impact of their design, 
and justify their use of materials’. 

Some illustrative examples from units are below.

• Unit 07ai Understanding materials, focus: food. This unit involves pupils making a salad 
or soup and talking to the consumers. ‘When preparing to discuss their design with 
users, e.g. parents of small children or a person who buys salads, pupils will need to 
plan questions in advance. To check out the design criteria and the effectiveness of 
their design, they might ask users ‘How would you modify our criteria? Why do you think 
our design would or would not work? What changes or improvements would you suggest?’ 
(All units use the same form of words.)

• Unit 07aii Understanding materials, focus: resistant materials. Section 5: Product 
evaluation – 4. Pupils ‘learn to consider how the extraction, use and eventual disposal of 
some materials affects the natural environment and human health’ and discuss issues such 
as recycling, pollution, and ‘the social, cultural or economic effect of this project’ (most units 
use the same form of words).

Citizenship

Citizenship can develop social skills and empathy by helping pupils: 

• use their imagination to consider other people’s experiences and be able to think about, 
express and explain views that are not their own;

• explore the diversity of national, regional, religious and ethnic identities in the 
United Kingdom, the need for mutual respect and understanding, and understand 
the power of prejudice;

• understand the world as a global community, and the political, economic, environmental 
and social implications of this, and the role of the European Union, the Commonwealth 
and the United Nations;

• understand the importance of resolving conflict fairly and acquire the relevant skills;

• contribute to group and exploratory class discussions, and take part in debates;

• negotiate, decide on and take part responsibly in school and community-based activities; 

• learn about the legal and human rights and responsibilities underpinning society and basic 
aspects of the criminal justice system, and how both relate to young people;
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• understand the significance of the media in society, and the power they can have over the 
way people think, feel, and behave.

Specific content ideas for Year 7 citizenship on social skills and empathy
(from the NC schemes of work for Year 7)

All 21 Key Stage 3 units for citizenship run from years 7–9 and all are centrally concerned with 
developing social skills and increasing empathy. All therefore offer copious opportunities for 
work in this area. Below some illustrative examples.

• Unit 01 Citizenship what’s it all about. Section on ‘what is a democratic community? 
Uses a ‘desert island’ scenario to explore community, rights and responsibilities, fairness.

• Unit 04 Britain, a diverse society. Sections on ‘my local community’ explore local 
communities, who lives there, where they have come from, why they live there, events, 
customs, festivals. Sections on ‘what images do we have of Britain?’ explore similar issues 
at a national level and a section on ‘what is a global citizen/is there a global community?’ 
looks at what pupils can learn from other countries. 

• Unit 11 Why is it so difficult to keep peace in the world today? In this unit pupils 
investigate a current conflict in the world. They appreciate issues of diversity and see events 
from other people’s points of view. Pupils find out how ordinary people are affected by violent 
events and how governments and voluntary organisations work to protect human rights and 
alleviate the consequences of these events. 

Personal, social and health education

Personal, social and health education can develop social skills and empathy by helping pupils: 

• be able to give and receive constructive feedback, praise and support;

• respect the differences between people as they develop their own sense of identity and 
empathise with people different from themselves;

• explore relationships and feelings;

• explore the effects of all types of stereotyping, prejudice, bullying, racism, offensive behaviour 
and discrimination, and know how to challenge them assertively;

• negotiate within relationships, recognising that actions have consequences, when and how 
to make compromise about the nature of friendship and how to make and keep friends;

• understand the changing nature of, and pressure on, relationships with friends and family, 
and when and how to seek help;

• recognise when pressure from others threatens their personal safety and well-being, and 
develop effective ways of resisting pressures, including knowing when and where to get help; 

• work cooperatively with a range of people who are different from themselves;

• deal with changing relationships in a positive way, showing goodwill to others and using 
strategies to resolve disagreements and conflicts peacefully and constructively.
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Specific content ideas for Year 7 personal, social and health education on social 
skills and empathy

See the Year 7 materials.
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