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Summary of Learning outcomes 
and Resource sheets Theme 2

Learning 
opportunity

Learning outcomes Resource 
sheets

Warm-ups and 
starters

Better and better

Stand up!

Word tennis

1 Overall learning outcome

26.  I can identify barriers to achieving a goal and identify how I am 
going to overcome them.

Year 8 learning outcome

I know what things motivate me and use this to meet a medium-  ●

or long-term goal.

2.1.1

2.1.2

An effective 
group poster

2 Overall learning outcome

19.   I can set goals and challenges for myself, set criteria for success 
and celebrate when I achieve them.

Year 8 learning outcomes

I can identify what to change in terms of my learning or behaviour  ●

in order to meet a long-term goal.

I can make a balanced choice about what I really want that is  ●

beneficial to me and others.

2.2.1

3 Overall learning outcome

26.   I can identify barriers to achieving a goal and identify how I am 
going to overcome them. 

Year 8 learning outcome

I know what things motivate me and use this to meet a medium-  ●

or long-term goal

2.3.1

2.3.2

4 Overall learning outcomes

25.  I can view errors as part of the normal learning process, and 
bounce back from disappointment or failure.

26.  I can identify barriers to achieving a goal and identify how I am 
going to overcome them.

Year 8 learning outcomes

I can see errors as opportunities to continue learning. ●

I know that I do not have to succeed all the time to be successful. ●

I can deal with the feelings I have if I am unsuccessful. ●

2.4.1

2.4.2

Year 7 Theme 3 
Resource sheet 
3.5
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5 Overall learning outcome

23.  I can look to long-term not short-term benefits and can delay 
gratification (for example, working hard for a test or examination 
now to get a good job or into further/higher education later).

Year 8 learning outcomes

I can plan to develop areas of learning that I find difficult. ●

I can identify obstacles  ● (lack of motivation) that might stop me 
reaching my goal.

I can identify what to change in terms of my learning or behaviour  ●

in order to meet a long-term goal.

2.5.1

6 Overall learning outcomes

2.  I can identify my strengths and feel positive about them.

3.  I can identify my current limitations and try to overcome them.

19.  I can set goals and challenges for myself, set criteria for success 
and celebrate when I achieve them.

Year 8 learning outcomes

I have a sophisticated understanding of my strengths and  ●

limitations.

I know when I have done something I can feel proud of and can  ●

recognise even small achievements.

I can plan to develop areas of learning that I find difficult. ●

2.6.1

7 Overall learning outcomes

1.  I know that I am a unique individual and I can think about myself 
on many different levels (e.g. physical characteristics, personality, 
attainments, attitudes, values, etc.).

2.   I can identify my strengths and feel positive about them.

22.   I can monitor and evaluate my own performance.

Year 8 learning outcomes

I have a sophisticated understanding of my strengths and  ●

limitations.

I know when I have done something I can feel proud of and can  ●

recognise even small achievements.

I can reflect upon my achievements and plan to build upon them. ●

2.7.1 

8 Overall learning outcomes

All those covered in the theme.

Year 8 learning outcomes

All those covered in the theme.

2.8.1
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Year 8 SEAL learning opportunities 
Theme 2: Keep on learning
Theme overview
This theme focuses primarily on two of the social and emotional aspects of learning: self-awareness and 
motivation. The theme provides opportunities for pupils to reflect upon themselves as individuals and to 
consider how and when they learn best. 

There is an emphasis on encouraging pupils to gain an understanding about the reasons why they 
choose to learn and behave in the way they do. It is designed to help them develop the understanding 
and skills to recognise and manage external motivators and develop an understanding of their internal 
motivations so they can use this awareness in their learning. The pupils are encouraged to recognise the 
importance of goal-directed behaviour, optimistic thinking and taking responsibility for their own 
successes and mistakes in reaching their goals. It builds upon previous learning in Year 7 and primary 
school (Primary SEAL, Going for Goals) and helps them to apply it to changing contexts, expectations and 
motivations both in and out of school.

Remember that these are not lesson plans but ideas for learning opportunities that are to be interpreted 
and used flexibly; some will span several sessions, others will be part of a longer session. Where the 
learning opportunities build upon earlier learning, this is indicated. 

Questions for reflection and enquiry
Use these questions to encourage pupils to consider the concepts explored in the theme in depth, taking 
into account some of the complexities and ambiguities of real life. There are many ways to use them. They 
might provide the basis for discussion or for a community of enquiry.

Why do people learn new things?  ●

What makes me want to learn? ●

Why don’t we just do what we want to when we want to do it? ●

Why should I keep going when things are difficult? ●

You might like to display these questions on the whiteboard or noticeboard and encourage pupils to 
record their thoughts and post them there. These might be read out and discussed at the end of the 
theme. 

Warm-ups and starters

Better and better
You will need a stopwatch and a hoop for each group of ten pupils. Set the challenge for all pupils in the 
group to move through the hoop in the quickest possible time. They should record the time it takes the 
group to complete this task. Praise the group that achieves the best time and express disappointment at 
the other group/s. Suggest pupils set themselves a time target and ask them to rate how likely they are to 
achieve the target and how they are feeling. Repeat this several times, providing time for pupils to plan 
how to improve their time. Encourage pupils to reflect upon the process and the impact of being in the 
winning and losing group and whether this made a difference to the way they were feeling. 

Repeat this starter activity, but this time praise all the groups when they improve their time. Ask pupils to 
reflect upon the impact of different types of praise. 
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Stand up!
This warm-up is ideally carried out in a circle. The idea is that the whole group should be able to stand up 
in turn, one at a time. They are not allowed to speak or use signs. If two people stand up at the same time 
everyone must sit down. Encourage pupils to review the strategies and approaches they try in order to 
achieve this challenge and to improve on them.

Word tennis
Pupils should carry out this activity in pairs. One pupil should start by saying the word ‘tennis’, their 
partner should then say a word that begins with ‘s’ (the last letter of the word ‘tennis’). The pupils should 
take it in turns to say a word that begins with the last letter of the last word said. They should keep a tally 
of the number of words they can say in succession. 
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Learning opportunity 1: Why do we do things?

Overall learning outcome
26.  I can identify barriers to achieving a goal and identify how I am going to overcome them.

Year 8 learning outcome
I know what things motivate me and use this to meet a medium- or long-term goal. ●

Resources

Resource sheet 2.1.1 – Let’s get started

Resource sheet 2.1.2 – Let’s get motivated challenge

An effective group poster, Whole school resources, Poster 5

Starter/introduction
Show Resource sheet 2.1.1 Let’s get started and use the examples to explore the pupils’ understanding of 
motivators. You might encourage pupils to reflect upon how we have an intuitive understanding of 
motivation.   

Activity
Hand out copies of Resource sheet 2.1.2 – Let’s get motivated challenge. Provide time for the groups to 
read it and check their understanding. Ask pupils to explain the rules of effective group work and 
emphasise the need for all to get involved and contribute to the final product. They might like to build 
upon the ideas presented in the Year 7 poster. 

The first task is for the group to write on a piece of paper the reward they would like for completing the 
challenge on time. Ask the pupils to make suggestions and discuss what type of reward might be 
reasonable and fair. 

The groups should then have 30 minutes to complete the challenge from Resource sheet 2.1.2. Explain 
that each group will have some time to share their work. 

Plenary 
Provide time for pupils to share their catalogue with the class and give out the rewards to the groups that 
successfully completed the challenge. Ask them to list the reasons why they completed the challenge on 
time. For example:

I didn’t want to let other group members down. ●

I wanted the reward. ●

I enjoyed doing it. ●

I wanted to finish it and show other people. ●

I enjoyed working with other group members.  ●

Each person should say how important each reason was for them when completing the task, using a scale 
of one to ten. 

Explore learning with further questioning. For example:
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What helped you?  ●

Did you do it because you were told to do so? What impact might this have on the quality of the work? ●

What would happen if you were given the option to do nothing, for you, the group, the class? ●

Applying learning
Ask for volunteers or the class council to draw the catalogue together into one that can be duplicated and 
distributed to members of the class, subject teachers and parents or carers. Pupils could be encouraged 
to use it as a catalogue of rewards they can offer themselves or as guidance for others who might wish to 
encourage them, for example, for achievement or completing a personal goal. They could report back 
when they have used the rewards in future sessions. 

Explain how you might use their ideas in the catalogue to motivate another class. They could provide you 
with feedback about whether your ideas will work and provide suggestions for improvements. You could 
then feed back about how well their ideas worked during a later session. 
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Learning opportunity 2: What’s the point of learning?

Overall learning outcome
19.   I can set goals and challenges for myself, set criteria for success and celebrate when I achieve them.

Year 8 learning outcomes
I can identify what to change in terms of my learning or behaviour in order to meet a long-term  ●

goal.

I can make a balanced choice about what I really want that is beneficial to me and others. ●

Background
During this learning opportunity pupils are encouraged to extend their understanding of the terms 
internal and external motivation and then apply that knowledge to themselves and why they do the 
things they do. 

Resources
Resource sheet 2.2.1 – Why do I do it?

Preparation 
Read Resource sheet 2.4.1 from the Introductory booklet and staff development activities.

Starter/introduction
On the whiteboard or flipchart write the sentence stems in turn:

People eat because… ●

People go out with friends because… ●

People come to school because… ●

People learn because… ●

Ask the pupils to work in pairs and take it in turns to think of as many responses (saying one idea each at a 
time) as they can for each of the stems in 30 seconds. They should then have two minutes to record as 
many of these as they can remember on sticky notes for use later. Ask pairs to form a group of four and 
then classify the ‘responses’ or ‘motivators’ on their sticky notes, in whichever way they like, naming the 
groups. 

Give each group the opportunity to share the categories they have chosen and explain the reason for 
grouping them in this way. If pupils have classified their motivations into internal and external motivation, 
for example, things I want to do, things other people make me do, build on this by explaining that 
motivation is often classified in this way. Introduce the terms ‘internal’ and ‘external’ and explain what 
these mean in more detail, using the pupils’ ideas as starting points.

Ask the class to examine their ‘motivators’ and see if they are internal or external. Pose the question: Is it 
straightforward? Are motivations always just one or the other or can we have mixed motivations 
sometimes?
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Activity
Ask pupils to consider what they have done in the past week and to think of and list all the things (tasks 
and activities) that they might do in an average week. They should then add some of the other more 
exciting things they do at special times, for example when on holiday or during festivals. Write a list of 
some examples on the whiteboard or flipchart to get the discussion going. It might be useful to keep this 
list for use in future learning opportunities.

This learning opportunity uses the ‘drilling down’ method which is also used in staff development activity 
2.4 in the Introductory booklet. It is based upon a technique used in solution-focused approaches to 
encourage deeper understanding.   

Pupils should work in pairs. They should use the structure in Resource sheet 2.2.1 to list the activities they 
do or have to do. For each of these they should consider ‘Why do I do it?’ Their partner should question 
them using the drilling down method by using the following questions:

What else can you tell me about that? ●

And…? ●

Is there more you can tell me? ●

The person being questioned needs to try to respond by going deeper into the issue. This should 
continue to a point when both participants feel that they have gone deep enough. It might be helpful for 
you to ask for a volunteer from the class to demonstrate this approach to the class with you. 

Pupils should leave the last column blank for use later.

When the pupils have finished, you might use the following questions:

Is it always easy to see why you do something? ●

Are there sometimes several reasons why we do things? ●

Are there sometimes reasons for doing things that are so deep we want to keep them to ourselves or  ●

we aren’t fully sure why we do them?

Then encourage the pupils to try to see if they can identify whether their motivation is internal or external 
and to complete the final column. As a class, list the external and internal motivators that they think are 
important in their lives. You might build on the ideas in the class catalogue if this was produced in 
Learning opportunity 1.

Plenary 
Use these questions to explore the pupils’ understanding:

How might we explain the meaning of the terms external and internal motivation? ●

What are our key personal internal motivators? (Remind the pupils that they might like to share some  ●

but keep some private.)

How do individuals differ? (One person can be motivated to complete the same task or activity  ●

internally while another relies on external motivation.)

How might our motivation change over time?  ●

What do you think the external and internal motivators might be for a two-year-old compared with a  ●

22–year-old?

Applying learning 
Ask pupils to find out more about what motivates people in their family or elsewhere. They might ask  ●

questions or just observe what is going on. 

They should reflect upon some of the things that they do over a day and consider why they do them. ●



© Crown copyright 2008

9The National Strategies | Secondary   
SEAL: Year 8 Theme 2

00258-2008DWO-EN-04

Learning opportunity 3: What motivates me?

Overall learning outcome
26.  I can identify barriers to achieving a goal and identify how I am going to overcome them. 

Year 8 learning outcome
I know what things motivate me and use this to meet a medium- or long-term goal. ●

Resources
Resource sheet 2.3.1 – What motivates you? (cut into four separate pictures)

Resource sheet 2.3.2 – Motivators can be internal and external

Starter/introduction 
Give each pair of pupils a picture from Resource sheet 2.3.1 – What motivates you? Ask them to work in 
groups of four to consider reasons that might make that particular person do that activity. They should 
think of two motivators that are internal and two motivators that might be external. 

Explore the question: How does our motivation change as we get older? Explain that in the learning 
opportunity they will be considering motivation and what motivates them in more detail. For example, 
we rarely have only one reason for doing something.

Activity
Remind the class of the activity that they did in Learning opportunity 2 and provide some thinking time 
for pupils to consider examples of when they have had more than one reason for doing the same activity. 

Explore the questions: 

Can we have mixed motives for doing things?  ●

Can these be both internal and external?  ●

An example might be: I do my homework because …

External motivation may be: I will get into trouble if I don’t hand it in on time.  
Internal motivation may be: I enjoy doing a good job in this subject and I enjoy the feeling when I have 
completed it.

Display the motivation quadrant on Resource sheet 2.3.2 to the pupils and use some personal examples 
to show how you might place certain activities. Or use this example: Tammy’s granny is getting old. She 
can’t get out much and lives alone. Tammy loves to see her granny happy when she arrives. Granny is a really 
good listener and Tammy can tell her anything. Granny always gives her some money when she leaves. 
Tammy’s mum often tells others what a caring and kind girl she is for visiting Granny. 

Pupils might use the list generated in Learning opportunity 2 or create a new list of activities and should 
place these in the appropriate place on the quadrant. 

Explain the characteristics in each of the quadrants. Examples you may give are:

Low external/low internal – No reason at all to do it. 
Low external/high internal – I do it for the love of it. 
High external/low internal – I do it because I am told to. 
High external/high internal – I do it because I need to but at the same time I love it.

Once they have done this individually, ask pupils to share their quadrants with others and explain why 
they have placed the activities in this way. Encourage discussion around mixed motives. 
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Plenary
Ask pupils to summarise their learning. The following questions might be helpful:

How do we know if our motivation is internal or external? ●

Can we have only one motive for doing something? ●

How do we balance our motives for doing something against our motives for not doing it? ●

How does it help us to understand our ‘hidden’ motivators? ●

Emphasise that we are all unique and have our own motivators and reasons for doing things. 

Applying learning
Invite pupils to keep a log of the things they do both in and out of school and some of the reasons why 
they do them. 
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Learning opportunity 4: What happens when I am not 
successful at something?

Overall learning outcomes
25.  I can view errors as part of the normal learning process, and bounce back from disappointment or 

failure.

26.  I can identify barriers to achieving a goal and identify how I am going to overcome them.

Year 8 learning outcomes
I can see errors as opportunities to continue learning. ●

I know that I do not have to succeed all the time to be successful. ●

I can deal with the feelings I have if I am unsuccessful. ●

Background
In this learning opportunity pupils explore the many reasons why things go wrong and explore how 
different attributions can have an impact on the way that they may feel as well as how they may approach 
a task in the future.

Resources
Resource sheet 2.4.1 – Why did things go wrong?

Resource sheet 2.4.2 – Attributions and feelings

Year 7 Theme 3 Resource sheet 3.5

Starter/introduction
Ask the pupils what they know about attributions or how we explain what happens to us.  They might 
have learned about this in Year 7 or during primary school. In Year 7 pupils might have learned about 
three characters who had different attributions for a single event (you can remind pupils about this using 
the pictures from the Year 7 Resource sheet).  

The three ways were:

to blame someone else or the world (It’s me against the world); ●

to consider that it is all your fault because you are just that sort of person who can’t change (The  ●

world’s against me);

to consider that it might, at least in part, be in your own control (It’s up to me). ●

Ask for volunteers to stand in the front of the class and allocate one of the three attribution styles above 
to each of them. Read out one of the scenarios from Resource sheet 2.4.1 – Why did things go wrong? The 
volunteer should try to provide (helped by class members) an example attribution that the character in 
the scenario might make in the attributional style allocated to them. For example:

Scenario 1
It’s me against the world – I’m rubbish at netball and all sports.

The world’s against me – Miss Jones hates me and doesn’t give me a chance – she is never there when I 
show my skills.

It’s up to me – If I go to all the practices and do a bit of ball skills practice at home, perhaps I’ll be chosen 
next time. 
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Pupils should work in fours to identify as many possible attributes that the characters in each of the 
scenarios might make and agree which type of attribution it might be. 

Teachers’ note: It is important that pupils realise that the type of attributions we make is not set but 
depends upon the circumstances and how we are feeling. 

Activity
Attributions can explain the past and influence our future!
Introduce the flow chart below to the pupils. Explore it with them and together use an example. You 
might use one from your own experience or suggest the following:

Context – You are out with friends and meet somebody you really fancy.  

Activity – You are going skating at the weekend and ask her/him to join you.  

Outcome – S/he says – ‘Sorry, I’m no good at skating’.

Attribution – S/he doesn’t fancy me because I am ugly.

Feeling – Disappointed, inadequate and embarrassed.

Thoughts – I’m so ugly no one will ever want to go out with me.

Activity next time – Say nothing.

or

Activity – You are going skating at the weekend and ask her/him to join you. 

Outcome – S/he says – ‘Sorry, I’m no good at skating’.

Attribution – S/he doesn’t like skating.

Feeling – Disappointed.

Thoughts – I will ask him/her to go to the pictures next time.

Activity next time – Ask her/him and s/he agrees to go with you.

Outcome to 
the activity 
What happens 

Attribution
The way what
happens as 
a result   

Activity Feeling  
Perception or
thoughts of 
that activity  

Influence on future activities

The pupils should work in groups of three or four to write, on a piece of paper, a scenario about an 
experience where someone has been unsuccessful. Each pupil can then individually jot down what 
attributions they think they might have used to explain this experience if they had been involved.  

They should then pass their scenario on to a new group who can jot down the attributions that they 
might make if they had the experience. This is then returned to the authors of the scenario who list the 
range of attributions that members of their group and the new group might have. They then list the 
feelings that might be elicited by the attribution and what impact this might have on future actions,  
using Resource sheet 2.4.2 – Attributions and feelings. Remind pupils of the three characters used in  
the introductory activity and/or the Year 7 Resource sheet. 
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Provide some time for the pupils to reflect upon an experience in their own lives that has had an 
unsuccessful outcome, what they thought about it and what happened as a result. They might use the 
flow chart to think about why things turned out the way they did and then think of how things might 
have been if they had made different attributions and had different thoughts and feelings. 

Teachers’ note: Some pupils might want to share their thoughts and like the opportunity to do so. Do not 
encourage pupils to share personal experiences that might embarrass or upset them.

Plenary
Pose the questions:

What have we learned from the activity?  ●

Does the mood you are in make a difference to what you think and what you do? ●

Do you have a tendency to always give the same type attribution to events? For example: ●

‘It was someone else’s fault’;   –

‘I am rubbish at things‘;  –

‘I always get it wrong’. –

Key learning points to draw out of these tasks are:

events can be seen in more than one way; ●

the way we explain events will have an impact on the way we feel about an event or activity; ●

the next time we approach a similar activity or an activity that is new to us we will be influenced by  ●

our past experiences.

Teachers’ note: Emphasise that by thinking through and challenging the attributions we make – we really 
can stop the past from limiting our future!

Applying learning 
Ask pupils to consider activities that they approach in a negative frame of mind and consider why they 
have this negative view of them. Perhaps it is because of past experiences. They might consider:

How can you change your thoughts and feelings about an experience?   ●

How will you approach the activity in the future? ●

They might repeat the activity with this new understanding and see what happens. 
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Learning opportunity 5: Getting good at new things

Overall learning outcome
23.  I can look to long-term not short-term benefits and can delay gratification (for example, working 

hard for a test or examination now to get a good job or into further/ higher education later).

Year 8 learning outcomes
I can plan to develop areas of learning that I find difficult. ●

I can identify obstacles  ● (lack of motivation) that might stop me reaching my goal.

I can identify what to change in terms of my learning or behaviour in order to meet a long-term  ●

goal.

Background
This learning opportunity encourages pupils to explore the way they approach learning and encourages 
them to develop a ‘mastery orientation’ rather than a ‘performance orientation’.

Resources
Resource sheet 2.5.1 – Getting better and better

Introduction
Explore with the pupils the idea that we all approach and start new tasks or learning in different ways.  
The way we approach or think about the task or learning is likely to have an impact on whether or not we 
are successful with it. Ask pupils to help you recap on what they know about attributions, using Learning 
opportunity 4.

Display the following quotations and discuss in pairs or as a whole group:

What do they mean? ●

Do you believe them? If so why? If not why not? What evidence do you have? ●

What do you think the implications of believing them might be?   ●

‘If you think you can do a thing or think you can’t do a thing, you’re right.’ Henry Ford (attributed). US 
automobile industrialist (1863–1947) 

‘Do the one thing you think you cannot do. Fail at it. Try again. Do better the second time. The only 
people who never tumble are those who never mount the high wire. ’ Oprah Winfrey (1954–  ), O 
Magazine, September 2003

You might also like to read the poem, The Race by D.H. Groberg (www.poemsonly.com/poems/iptherace.
php). 

Encourage pupils to think about their discussions by summarising any key points on the whiteboard or 
flipchart and leave these visible for the next activity.  
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Activity
What’s my style?

Now ask pupils to identify:

Characteristics of a learning opportunity or task that might lead them to start positively.a) 

Characteristics of a learning opportunity or task that might lead them to start negatively.b) 

Things within a learning opportunity or task that would encourage them to keep going once they c) 
have started.

List the suggestions on the whiteboard or flipchart. Some suggestions might refer to learning styles that 
might have been explored in Year 7 and in primary school. It will be important to acknowledge the 
significance of this while encouraging pupils to suggest some of the characteristics that relate to what 
they think and feel about themselves as learners and their abilities.

Introduce Resource sheet 2.5.1 and ask each pupil to complete the questionnaire in private. After a little 
while they should share their answers with a partner, each person explaining why they have answered in 
the way that they have, trying to give examples if possible.  

Teachers’ note: Some pupils might find it hard to share and you should respect this.

Explain that the items in the questionnaire are designed to equate to the following orientations:

True in items 1, 3, 4, 6, and 10 – performance orientation. 
True in items 2, 5, 7, 8, and 9 – mastery orientation.

Mini-plenary
Pose the questions:

What orientation did they tend towards? ●

What do the terms performance and mastery orientation mean? Can you come up with a definition  ●

from your learning when completing and analysing the questionnaire? 

Summarise the learning so far by completing the sentences below:

Performance orientation is when… ●

Mastery orientation is when… ●

Which orientation do they think will help with future learning?

How can we change our orientation if we want to? ●

How can teachers help? ●

Teachers’ note: It is important to stress that the orientations are not fixed. They can have an effect on how 
we approach new learning or a new task. Thinking about how we can change is possible and might make a 
difference.

Activity (continued)
Pupils should work in small groups to design a poster or flier that completes the sentence:

When learning something new or faced with a new challenge think about… ●

Pupils should use what they have learned during the learning opportunity and any learning from the 
discussions around pupils’ own style.
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Plenary 
Pupils should consider the advice they have given to others on the poster or flier. They might consider: 
Which piece of advice do they find hardest to follow? How could they overcome this difficulty?

Applying learning
Posters or leaflets could be displayed to remind pupils and teachers of this learning, or laminated and 
given to all who teach their class. Ask pupils to agree with a partner one or two things that they might do 
to apply the learning from this learning opportunity. They could record their own ideas and those of their 
partner and report back during a subsequent session. 
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Learning opportunity 6: Exploring things I like to do

Overall learning outcomes
2.  I can identify my strengths and feel positive about them.

3.  I can identify my current limitations and try to overcome them.

19.  I can set goals and challenges for myself, set criteria for success and celebrate when I achieve them.

Year 8 learning outcomes
I have a sophisticated understanding of my strengths and limitations. ●

I know when I have done something I can feel proud of and can recognise even small achievements. ●

I can plan to develop areas of learning that I find difficult. ●

Background
This learning opportunity asks the pupils to explore issues around enjoyment of learning and activities – 
not only so they can do more of what they enjoy but also how they can make the activities they have to 
do more enjoyable. .

Resources
Resource sheet 2.6.1 – The activity pound

Starter/introduction
Ask the pupils to list ten things that they enjoy doing. Encourage them to include a range of large 
activities (for example, playing netball) to small activities (drinking a cup of hot chocolate). 

With a partner, they should consider their activities and:

think of as many words as they can to describe how doing the activity makes them feel;    ●

identify the reasons why it is that they enjoy that activity.  ●

Their partner should question them using the drilling down method by questioning using the following 
questions:

What else can you tell me about that? ●

And…? ●

Is there more you can tell me? ●

Collect the reasons why they enjoy an activity from the class and list them on the board. With the pupils, 
attempt to group or classify the reasons. Some examples might be:

Meet physical needs. ●

Be with my friends. ●

Because I am good at it. ●
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Activities
A market of good things
Following the discussions pupils should get into pairs or small groups to set up a ‘market stall of good 
things’ and decide on the activities that they are going to try to sell to the rest of the class. They might  
consider how they are going to ‘sell’ them by identifying the characteristics that make the task or activity 
enjoyable and then looking at ways of ‘marketing’ them to the other pupils.

All pupils should have two ‘activity pounds’ from Resource sheet 2.6.1 that they take to the marketplace. 
Market stall holders should try to ‘sell’ their most enjoyed activities to the other pupils. The market 
shoppers should use their ‘activity pounds’ to indicate the two activities they would like to buy. (These 
may not be activities that are completely new to them, but could be activities that they will approach in a 
new way in the future.)

After everyone has had an opportunity to wander round and buy in the market place as well as an 
opportunity to sell the activities, they should sit down individually and write down the two activities that 
they have chosen and why. 

Ask for feedback from each group of market traders about the most sold activities and for feedback about 
who made the best ‘pitch’ and why.

Plenary
Further development of this learning opportunity could be supported by asking the following questions:

What am I going to do now to engage in the activity that I have chosen? Who can help me get going? ●

What are the characteristics of an activity that is really important to me? (Can these be rank ordered?)  ●

What characteristics of an activity are less attractive to me? Is there anything I can do to change this? ●

What can I do to help me try a new activity or try again with one that I didn’t enjoy before? ●  

Applying learning 
Pupils should try one or more of the activities they chose from the market place and see what might 
happen. They might use some of the market place strategies to sell their favourite activity to someone in 
their family. Provide an opportunity for pupils to share their experiences in a future session. 
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Learning opportunity 7: Doing difficult things

Overall learning outcomes
1.  I know that I am a unique individual and I can think about myself on many different levels (for 

example physical characteristics, personality, attainments, attitudes, values, etc.).

2.  I can identify my strengths and feel positive about them.

22.  I can monitor and evaluate my own performance.

Year 8 learning outcomes
I have a sophisticated understanding of my strengths and limitations. ●

I know when I have done something I can feel proud of and can recognise even small achievements. ●

I can reflect upon my achievements and plan to build upon them. ●

Resources
Resource sheet 2.7.1 – Difficult things (cut up into cards)

Starter/introduction 
Sometimes we take for granted the things that we do well and concentrate just on the things that we find 
difficult. Point out that we can all do things that not everybody else can do. For example, some pupils 
might be able to put a model together really easily without instructions or run very fast. Ask the pupils to 
think of one thing that they are proud about being able to do or something that they think that some 
other people can not do. Ask: What does it feel like when you think about this? Invite the class to think of 
as many words as they can to describe these feelings and record them. 

Ask: What does it feel like when you can’t do things that others can do? Ask the class to think of as many 
words as they can to describe these feelings and record them.

Activity
Ask the pupils to list 20 things that they would say are difficult things to do in their everyday lives, some of 
which they may have thought of in the introduction as things that they can do that others might find 
difficult. Ask them to then put them in rank order with activities they find easiest at the top and those 
they find most difficult at the bottom. 

Alternatively use Resource sheet 2.7.1 with the statements cut up and give pupils five to ten minutes to 
rank order the activities with the activities they find easiest at the top and those they find most difficult at 
the bottom. 

At first this ranking activity should be done individually and in private. After a while, give the pupils the 
opportunity to share their rankings with their friends. They should compare their lists, explaining why 
they have ranked the activities in the way they have.

Individually, they should divide the 20 activities into four groups: 1 to 5, 6 to 10, 11 to 15 and 16 to 20.  
For each of the groups, they should write down or describe the feelings that they have associated with 
activities at this level.  

They should then look through the group of activities numbered 16 to 20 and identify one activity that 
they find difficult but they do not value. They should then identify one activity that they find difficult but 
is important to them and consider how they might learn to be able to do this. 
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Next ask the pupils to look through the group of activities numbered one to five and identify one activity 
that they can do but they don’t value. What might they do to learn to value their achievement with this? 
They should identify one activity that is important to them and they are pleased that they can do. How 
might they help others to be able to do this? On a card they should write the activity and the help that 
they can offer and post these on the noticeboard or distribute them through email.  

Teachers’ note: It might be helpful to carry out this activity yourself and to share the things you have chosen and 
your ideas.

Plenary
Provide time for pupils to reflect upon learning from this opportunity using, in turn, the stems:

I am pleased and proud that I can… ●

I recognise that I find… difficult but am going to… ●

Pupils should think about or record their thoughts. Ask them to consider how the things they find easy 
and value (those ranked 1 to 5) can help them learn the things they would like to do but find difficult. 

Applying learning
Ask pupils to select something that they are going to work on during the next few weeks and let them 
decide what they are going to do. For example, they might form a self-help group or elicit the support of 
a coach (from the ideas posted on the noticeboard).
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Learning opportunity 8: Review of the theme

Overall learning outcomes
All those covered in the theme.

Year 8 learning outcomes
All those covered in the theme.

Resources
Resource sheet 2.8.1 – Review of the theme challenge

Starter/introduction
Prior to the session you will need to prepare by placing the pupils into small groups and explaining that 
they will be exploring their learning during the theme. Recap on the key elements in the theme as follows 
(choose those elements that you have explored with the group).

Group 1: Internal and external motivation ●

Group 2: Attribution ●

Group 3: Performance and mastery orientation ●

Group 4: Activities they find easy and hard ●

Give the groups Resource sheet 2.8.1 – Review of the theme challenge and explain which area of learning 
they will be exploring. Provide a little collaborative group thinking time to plan what they need to do in 
advance of completing the challenge.

Activity
Pupils should complete the Review of the theme challenge, Resource sheet 2.8.1. 

Plenary
Provide sufficient time for all groups to do their presentations and distribute their ‘something to take 
away’.

Applying learning
The class should discuss how they might share their learning with other teachers. 

Reinforcement across the school day
Each department that teaches the pupils should:

Take responsibility for providing feedback that encourages self-motivation,  positive attributions and  ●

performance orientation.

Provide opportunities for pupils to set their own success criteria for small-group activities. ●

Provide opportunities for pupils to complete longer pieces of work. Support the pupils by  ●

encouraging them to identify a clear goal and break down the task into manageable steps.

Discuss with the pupils their ideas to improve motivation and move from external to internal  ●

motivation.

Reward the pupils for learning from mistakes. ●
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Recognise and encourage pupils to look after themselves and have an appropriate balance between  ●

work and other aspects of life.

Use language that encourages the pupils to have positive and useful attributions,  that is to consider  ●

feedback such as:

You haven’t achieved this yet. –

I can see that you worked hard to achieve this quality. –

Think about how you respond to the statements that pupils make and try to respond using positive  ●

language. 

Encourage pupils to recognise what they find enjoyable and how they can find enjoyment in all  ●

activities and learning.

Whole-school approach
Combine the work with this theme as part of the school’s work to contribute to charities. Use the  ●

underlying principles by making the overall goal clear, identifying agreed success criteria and by 
breaking the task down into meaningful chunks.

Staff could model goal-setting and talk about their own goals – all staff might set themselves a goal  ●

and tell the pupils how they are working to achieve it.

Set goals for other areas of school, for example healthy eating, reducing litter, and so on. ●

Set up an achievements board where pupils’ and staff’s names can be added if they reach their stated  ●

goal. They should provide evidence about how they met success criteria and how they overcame the 
barriers.

Review the rewards and sanctions at the school and the impact that these might have on self- ●

motivation.

Staff should explicitly encourage performance orientation. ●

Staff should consider the attributions they make and model how these can be changed to encourage  ●

learning and a positive approach.

Provide areas in the school where the pupils can relax and reflect upon their learning. ●
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